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Dear Student 

 

Introducing the National Policy on 
Religion and Education 

 
 
This study unit will outline the values and principles inherent in the National Policy on Religion 
and Education, 2003 (hereafter referred to as “the Policy”). It is crucial to understand the 
principles and values embedded in this policy to ensure the correct teaching and learning 
process in your classroom. 
 
 

At the end of this study unit, you should be able to 

outline the main themes in the Policy 

explain the relation between the Policy, the Constitution and the Curriculum 
reflect on the implications of the Policy for Religion Studies begin 
planning Religion Studies tasks based on the Policy 

 

 
 
In each section of the study unit, reference will be made to the relevant articles in the Policy for that 
section. Please refer to these articles as you work through the study unit. The Policy can be 
accessed on http://www.info.gov.za/otherdocs/2003/religion.pdf website. There is a quick-
reference guide to salient articles in the Policy at the end of the study unit, but it is important that 
you study the actual document to get a deeper understanding of the Policy and its underlying 
theoretical frameworks. 
 
 
1 A NOTE ON TERMINOLOGY 
 

 
An academic activity 

 
A religious activity 

 
Religion Education 
 
Learning about religion in a broad 
inclusive framework. 
The religion component of Life 
Orientation. 

Outcomes are educational and do not 
include religious activities. 

 
Religious Education 
 
Study of a religion from within one 
particular religious tradition. Outcomes 
are religious and may include religious 
activities. 

 
Religion Studies 
 
Learning about religion in a broad 
inclusive framework. 
The new Grade 10–12 subject Outcomes 
are educational and do not include religious 
activities. 

 
Religious Instruction 
 
Study in  order  to  instil  or 
strengthen religious commitment to a 
particular tradition. Outcomes are 
religious and will include religious 
activities. 

http://www.info.gov.za/otherdocs/2003/religion.pdf
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Religious Studies 
 
The same as Religion Studies, but this is 
the name of the subject at university 
level. 

 
Religious Observance 
 
Refers to religious practices, eg worship 
and observance of  
dietary rules. 

 
Please note that the National Policy on Religion and Education (“the Policy”) provides guidelines for 

the religion component of the Life Orientation  and the FET subject Religion Studies (the shadowed 

boxes in the table above) and guidelines for how religious diversity should be managed in the school 

environment. 
 
 
2  CORE NCS VALUES 
 
2.1   UNDERPINNING DOCUMENTS AND POLICY 
 
This section explains the key concepts and values in the National Curriculum Statements (NCSs). It 

explores the development of these ideas and what they mean for teaching and learning about 

religion in the classroom. 
 
 
2.1.1   The Constitution 
 
In order to understand the goals of the Curriculum, it is necessary to focus initially on the aims of 

the South African Constitution. Education policy in South Africa is based on the values and 

principles of the Constitution, 1996. 
 
Most important for education, the Constitution provides the Bill of Rights (Chapter 2 of the 

Constitution), which outlines the rights of all citizens, ensuring their equality, human dignity 

and freedom. In terms of section 20 of the Bill of Rights, “no citizen may be deprived of 

citizenship”. 
 
The implication for education is that no learner may be denied their educational rights. These rights 

pertain to education because the state is compelled by law to protect and respect the democratic 

values and principles of equality and inherent dignity of all learners. 
 
By implication, this includes 
 
 the protection of life of all learners (Chapter 2, s 11) 

 the protection of freedom of religion, belief and opinion of all learners 

 (Chapter 2, s 15) 

 the protection of freedom of expression of all learners to the extent that this does not 

constitute hate speech against individuals, cultures or religions (Chapter 2, s 16) 

 the protection of children’s rights to their spiritual, moral and social development (Chapter 

2, s 28(f)(ii)) 

 the protection of children’s rights irrespective of their culture, religion and language 

(Chapter 2, ss 30 & 31) 
 
The Bill of Rights forms the basis of ten fundamental values in the Constitution. These are 

embedded in the Curriculum. They are 
 
 democracy 

 social justice and equity 

 freedom of person, belief and expression non-racism and non-Sexism 

 human dignity (Ubuntu) 
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 an open society 

 responsibility and accountability mutual respect 

 the rule of law reconciliation 

 

 

 

Stop and read 
In order to increase your understanding, you may read Chapter 2  
of the Constitution at  
http://www.info.gov.za/documents/constitution/1996/96cons2.htm. 

 
 
 
The protection of citizenship rights has implications for educators’ practice in the classroom 
because it means that all teaching and learning must be conducted in an environment of respect 

and tolerance. The South African Schools Act 94 of 1996 stipulates that the core curriculum must 

uphold the “constitutional rights of all citizens. These rights include freedom of con- science, 

religion, thought, belief, opinion and freedom from unfair discrimination on any grounds, including 

religion in public education institutions” (National Policy on Religion and Education 2003:3). These 

rights are ensured by the ten fundamental values that are incorporated into all aspects of the 

school experience, including Learning Outcomes and Assessment Standards, extramural activities, 
the respect shown to all religious festivals, school uniforms and diets. These values are 

expressed in the National Policy on Religion and Education as 
 

respect for equality respect for diversity 

respect for openness 

 adherence to accountability social honour 

 

 

 

Stop and read 
 
Read the National Policy on Religion and Education (2003),  
paragraphs 11–14.  

 

http://www.info.gov.za/documents/constitution/1996/96cons2.h


EDT303Q/102 
 

5 

 

 
Task 1 

 
Baseline assessment 

 
Using the table below, fill in the centre and right-hand columns. 

 
 
Core curriculum 
values 

 
Problems I 
have 
experienced in 
applying 
these values 
in the classroom 

 
New approaches I 
could try for 
implementing values 
in the classroom 

 
1 

 
Respect for equality 

  

 
2 

 
Respect for diversity 

  

 
3 

 
Respect for 
openness 

  

 
5 

 
Adherence to 
accountability 

  

 
6 

 
Social honour 

  

 

These core values of education, which delineate all teaching and learning practices, are aimed at 

recognising and developing the potential of each learner. In this regard, the South African 

Schools Act bases all teaching and learning on the values of inclusivity, environmental and social 

justice, taking into account poverty redress and the adherence to equality around issues of race, 

gender, language, age and disability. 
 
The ten fundamental constitutional values are embedded in the Curriculum (articles 8 & 11). 

These are expressed as core NCS values, namely 
 

social justice 

a healthy environment  

human rights  

inclusivity 
 
The constitutional values are expressed in the Policy as follows (article 14): 
 
Respect for equality. The education process in general, and this policy specifically, must aim at 

the development of a national democratic culture with respect for the value of all of our people’s 

diverse cultural, religious and linguistic traditions. 
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Tolerance. Religion in education must contribute to the advancement of interreligious toleration 

and interpersonal respect among adherents of different religious or secular world-views in a 

shared civil society. Respect for diversity. In the interest of advancing informed respect for 

diversity, educational institutions have a responsibility for promoting multi-religious  

knowledge, understanding and appreciation of religions in South Africa and the world. 

 

Respect for openness. Schools, together with the broader society, play a role in cultural formation 

and transmission, and educational institutions must promote a spirit of openness in which there 

shall be no overt or covert attempt to indoctrinate pupils into any particular belief or religion. 

 

Adherence to accountability. As systems of human accountability, religions cultivate moral values 

and ethical commitments that can be recognised as resources for learning and as vital 

contributions to nation-building. Social honour. While honouring the linguistic, cultural, religious or 

secular backgrounds of all pupils, educational institutions cannot allow the overt or covert 

denigration of any religion or secular world-view. 
 
 
2.2  CHALLENGES IN RESPECT OF THE POLICY 
 
One of the greatest challenges in bringing the Constitution to life for South African citizens is 

developing the national identity, freed from the past and focused on challenges of the present and 

future. The repression, coercion and discrimination that was endemic to the apartheid era has 

created in the minds of South Africans a heightened sense of the dangers and consequences of 

not being guided by human rights in legislation, policy and administration. 
 
The Policy draws attention to the importance of maintaining the “careful balance between 

freedom of religious belief and expression and freedom from religious coercion and 

discrimination” (articles 3, 4 & 12). According to this policy, citizens have the right to express 

their beliefs – but, equally, minority groups – be they defined in terms of culture, religion or 

language 

– also have the right to protection against discrimination, defamation and coercion. Taking its lead 

from the Constitution, the Policy affirms “the basic right of citizens to religious conviction, 

expression and association along with all the rights, privileges and benefits of citizenship” (articles 

8, 11 & 14). 
 
The Constitution, which upholds both freedom of expression and freedom of belief, presumes a very 

high degree of human rights awareness among citizens if both rights are to be respected. In a 

separatist model, the relationship between minority rights, including religions, is simplified by 

splitting the rights of cultural and religious belief off from the broader secular running of society. 

The South African Constitution, however, champions inclusivity and unity in diversity. For an 

inclusive value system to be successful, citizens need to have the knowledge, skills and values 

to be able to honour both their own beliefs and those of others. Ideally, human rights should not 

need to be imposed on people by human rights laws or institutions, but should rather be lived 

through the responsible choices of all citizens. 
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Stop and read 
Read the section on values in the Policy (articles 11–14) in appendix 1 
(TL 103). Reflect on the necessary integration of knowledge, skills and 
values to make the formula below possible. Write a paragraph explaining 
how the values expressed in the Policy translate into the real-life 
experience of the learners in your classroom. 

 
 
 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
 

Honouring personal beliefs + honouring others’ beliefs = social honour 
 
 
 
 
2.3  THE AIMS OF THE POLICY 
 
The goal of Religion Education is to give learners the knowledge, skills and values to identify 

common values in all religions, such as the human search for meaning and the ethic of service 

to others. If practised by all, these common values will  increase understanding and tolerance, 

social justice and respect for the environment and will reduce prejudice. 
 
 
2.4.1   Historical background (article 3) 
 
By the early 1990s it was becoming apparent that Christian National Education (CNE) would 

have to be disbanded, following the collapse of the apartheid government leadership and policies. 

Christian religious instruction had been a very important part of CNE. The question 

educationalists and policy writers had to ponder was, ”Would there be a role for a different type of 

religion education in a future curriculum?” During the apartheid era, Christian education had 

been interpreted along lines that entrenched white rule. The religious model used by CNE was 

theocratic because Christian theology was imposed on government policy and institutions. The 

following two alternatives were not considered appropriate for Religion Education in a future 

democratic South African context: 
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the repressionist model, which repressed religious practice, eg as applied in Soviet Russia and 

Maoist China the separatist model, as practised in France and – to some extent – the USA, 

which draws a distinction between religious and civil life. This model allows for private 

religious practice but maintains that the civic domain must be free of religious practice and 

discourse. 
 

From the early 1990s to 2002 various commissions and policy documents investigated the 
theoretical options to find the most appropriate approach to religion and education for the 

new democratic country. To make amends for South Africa’s apartheid history, the model had 

to include notions of inclusivity, freedom and unity. In the early 1990s the matter of religion 

was considered in the National Education Policy and a few years later, during 1993/4, at 

the National Education and Training Forum. In the same year religion was considered 

directly in the Consultation around the Ministerial Committee on Religious Education. 

Finally, in 2002, the Standing Advisory Committee on Religion and Education paved the way 

for the National Policy on Religion and Education in 2003, which was announced by the then 
Minister of National Education, Professor Kader Asmal. 
 

 
2.4.2   How the Constitution informs the National Policy on Religion and 
 Education (articles 5, 22, 23, 28 & 70) 
 
In the previous section we saw how the Constitution provides the values base for the 

Curriculum. Now we will  explore how these values are ex- pressed in the Policy. 
 
The constitutional rights of citizens are broken down into more specific freedoms, namely 
 

of conscience of thought 

of opinion of belief 

of religion 

from unfair discrimination 

from coercion (ideological and religious) 
 
These rights are framed by the principle of unified nationhood, enriched by its diverse heritage. 
 
The constitutional values are derived from the fundamental inalienable right of citizens to pursue 

material and spiritual development and the freedom to associate with others who may assist the 
individual in their developmental pursuits. Individual rights may not limit the expression and pursuit 

of others’ rights. Rights pertaining to minority groups, religions, language and cultural groups are 

reducible to the rights of the individual in terms of freedom of expression and freedom of 

association (articles 13 & 28). 
 
The Policy follows the same logic, based on individual rights. In the Policy, the state affirms its 

responsibility to ensure that the democratic rights of citizens are met by stipulating that public 

schools must provide teaching of the broad base of religious activities in a way that is different from 

religious nurture and religious instruction in a particular religion. But, importantly, the state is 

non-prescriptive about the religious approach to be adopted by schools. Using the basic core 

values framework provided by the state for teaching religion, schools, parents and communities 
have the right to decide how the teaching of religion should be conducted in their schools because 

individuals in their communities are best informed to exercise their rights and responsibilities 

(articles 22, 23, 49, 68 & 70). The Policy also protects Religion Education from being used as a 

tool for social engineering. 
 
The state provides a guideline or framework within which education institutions must teach religion. 
It is non-prescriptive about implementation; this means that, within this framework, individual 
freedom can be exercised (articles 2 & 5). Some of the results of this approach are as follows: 
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The relationship between religion and education must flow from constitutional values 
(article 11). 
Public institutions have a responsibility to teach about religion and religions in ways that 
reflect a profound appreciation of the spiritual, non- material aspects of life, but which are 
different from religious education, religious instruction or religious nurture (article 16). The 
latter are the duty of religious institutions (e.g. Churches) and parents. Religion Education 
must contribute to creating an integral community that affirms unity in diversity in our 
society (articles 9, 10 & 25). Teaching about religion, religions and religious diversity needs 
to be facilitated by trained professionals and programmes in Religion Education and must be 
supported by appropriate and credible teaching and learning materials and objective 
assessment criteria (articles 34, 46 & 47). 

 
 
2.5 T H E  COOPERATIVE MODEL (ARTICLES 3, 4 & 5) 
 
In line with the Constitution, the NCS and the OBE principle of responsibility for the growth and 
development of both the individual and society, the cooperative model is adopted by the state to give 
structure to the relationship between Religion Education and the state. This model recognises the 
legal separation between religion and state, but allows for creative interaction between the two 
bodies. 
 
As a Religion Studies educator, your purpose is to make sure that the role of the state in the 
cooperative model is performed responsibly. In essence, the state neither advances nor inhibits 
religion and religious practice, but because the state ensures freedom of religion, it fulfills its 
responsibility to educate its citizens about the diversity of South Africa’s different religions in order 
to deepen cultural heritage and democratic values. To achieve this, you need to do the following in 
the classroom: 
 

Develop in learners the knowledge, skills and values regarding the protection of citizens 
against religious coercion and discrimination. 
Develop in learners the understanding of religious freedom from interference by the state or 
other bodies or persons. 
Develop in learners a profound appreciation of the spiritual values of all citizens (article 66). 
 



 

10 

 
 

Stop and read 
 
Read the section on values in the Policy (articles 3–5) in appendix 1. Reflect 
on how the cooperative model is used in structuring the relation- ship between 
state and religion in education. What are the underpinning values of the 
cooperative model? Write a paragraph on why you think the cooperative model 
was chosen to structure the relationship between the state and religion in 
education. 

 
 

 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
 

 

2.6  IMPLICATIONS OF RELIGION EDUCATION POLICY FOR CLASSROOM PRACTICE 
 
The Curriculum follows the policy set out in the Constitution and the National Policy on Religion and 

Education (“the Policy”). The Topics in the NCS are aimed at equipping learners with the knowledge, 

skills and values to think and act responsibly about religious belief and practice. These SKVs are 

transferrable to enable learners to reach a greater understanding of humanity, more tolerance, 

empathy and critical application in issues of social justice. 
 
In the following sections we will answer the what, why and how questions concerning Religion 

Education. 
 
 
2.6.1   What is taught in Religion Education? (articles 7–14, 21 & 25)? 
 
Religion Education policy is consistent with the Constitution. All religions in South Africa are 

taught equally, with no religion being given a privileged status in terms of meaning, salvation or 

truth. The Constitution is based on the recognition of common human rights shared by all 

citizens. This recognition means that, as human beings, we share a common responsibility to 

care for the wellbeing of the whole of humanity, without limitation of racial, cultural or 

linguistic categories. Religion, spirituality and morality are important facets of human experience 

and activity that shape the way we treat one another. The central foci of Religion Education are to 

increase understanding of the world’s religions (article 23) 
build respect for diversity (article 10) 

value spirituality (articles 19, 25 & 26) 

clarify religious and non-religious sources of moral values (article 9) 
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Stop and read 
 
The what question concerning the content of Religion Education is dealt with 
in articles 15–33 of the Policy. Look out for discussions about 

religious diversity 

multi-tradition approach moral 
values and religion 

 
 
 
 
 
2.6.2   How is Religion Education taught? (articles 19, 21, 23, 25 & 26) 
 
Religion Education can be approached from a view of religion and spirituality that considers the 
sacred, transcendent and spiritual dimensions of human life; alternatively, from a view of 

religion as a social phenomenon with traditions, institutions and practices. 
 
Religion Education must be taught within a framework of inclusivity. It encompasses all 

religious beliefs in South Africa, all cultural groups, all levels of authority in the education 
system (district, provincial and national), interdisciplinary approaches and all schools, public and 
private (articles 9 & 15). 
 
Religion Education must be taught in such a way that learners 
 

achieve religious literacy – acquire the skills and knowledge frameworks to understand 

different religions (article 19) 
are able meet goals and outcomes of the general curriculum (observation, listening, reading, 

writing and thinking) (article 19) 
learn about the rich and diverse South African religious heritage (articles 

23 & 25) 
grow spiritually, both in terms of their own beliefs and ethics and in terms of their 

treatment and understanding of others (articles 19 & 25) 
 
The Policy on Religion and Education derives its focus from the National Qualifications 
Framework (NQF) vision for education in South Africa, namely to produce literate, creative and 
critical citizens. 
 
The NCS explains literacy in different capacities: 
 

cultural literacy  
ethical literacy 

In terms of article 26, creativity refers to developing capacities for 

expanding imagination 

making connections 
dealing with cultural difference and diversity 

 
In terms of article 21, critical reflection refers to comparison 

cultural analysis ethical debate 

 formulation and clarification of values 
 
These capacities are found in Topics in the Life Orientation and Religion Studies Curricula.  
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Stop and read 
 
The how question concerning the way in which religion is to be taught is dealt 
with in articles 15–45 religion of the Policy. Look out for discussions about the 
NQF’s views concerning literacy, creativity and critical thought sensitivity to 
teaching in culturally diverse schools the interdisciplinary approach to Religion 
Education 
 
Write a one-page summary of these views. 

 
 
 
 
 
2.6.3   Why is Religion Education in the Curriculum? (articles 5, 7, 14, 18, 19, 

 21, 26, 31 & 36) 
 
The Constitution is founded on the social and personal development of citizens. On a spiritual level, 

this means that our society and its citizens have the right to become happier through individual 

and social efforts. We can only become happier by accepting that our interests are inextricably 

linked (article 26). The Religion Education policy is established on the idea that all South 

Africa’s religions must be taught in a fair and balanced manner so that all learners will  

understand one another’s cultures and defining beliefs (article 5). 
 
 
2.6.3.1 Moral regeneration (articles 21 & 25) 
 
The Religion Education policy acknowledges that there is a decline in moral standards in the 

country, which has contributed to the alarming increase in crime and corruption. Such a context 

is not conducive to personal and social development and wellbeing. Indeed, it only exacerbates 

the decline in national morale. For this reason the national education policy aligns itself with 

the national moral regeneration movement. Religion Education plays a vital role in introducing 

moral reflection into the curriculum. All world religions have values that share a large degree of 

commonality, such as mercy, love and care, commitment, compassion and cooperation. There are 

also different secular value systems that intersect with religious value systems. Religion 

Education must highlight the constituents of these value systems in order to show that the basis of 

ethics and moral human endeavour lies in the realisation that all citizens seek happiness and 

development. 
 
2.6.3.2  Towards an open society (articles 30 & 35) 
 
The principle of an open society requires inclusive policies to build an integrated culture of 

citizenship. The teaching of religion and religions in schools makes an important contribution to 

building an education environment where learners from diverse cultures and religions feel 

comfortable and welcome, thus engendering a sense of acceptance, security and respect for 

others. 
 
 
2.6.3.3  Religious diversity (article 21) 
 
The challenges our society faces require solutions that recognise all the diverse ideas and 

cultures of all of South Africa’s citizens, including all the religions practised in the country. 

Philosophies with narrow views, or which offer a single principle as a solution – be they secular or 

spiritual – inevitably lead to some form of exclusivism. 
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Thinking broadly and inclusively requires teaching and learning that informs learners – accurately 

and in a balanced manner – about different thought systems, including the variety of world 

religions. 

 

 
 
 

Stop and read 
 
The why question concerning values in Religion Education is dealt with in 
articles 11–14 & 29–33 of the Policy.  Look out for discussions about 

    constitutional values different 

   value traditions 
    acceptance and tolerance of diversity 
 
Write a one-page summary of these principles and values. 
 

 
 
 
2.7  EDUCATORS, LESSONS AND MATERIALS 
 
In this section we will reflect on what type of educators, materials and lessons are necessary to 

produce learners who are understanding and tolerant of the many different religions in the world. 
 
 
2.7.1   Competency (article 36) 
 
Life Orientation and Religion Studies teachers must meet competencies on two levels: 

Firstly, they must meet the requirements of all teachers, namely  

 to be registered with SACE 

 to meet the norms and standards of all teachers in terms of having 

 the required skills, values and attitudes to educate learners from specific communities 

 to protect learners’ citizenship rights and perform pastoral roles where necessary, including 

 developing discerning, responsible, respectful, commit- ted and ethical attitudes towards  

 others 
 

Secondly, religion educators must not merely provide transmission of information about religion 
and religions. They must also meet competencies specific to teaching and learning in Religion 
Studies. Being a new subject, the Religion Studies educator faces challenges that differ from those 
in the more traditional subjects. Religion Studies educators must earn credibility, both for the 
subject itself and their own ability to teach it. Religion educators need to win staff and students 
over to the cause of Religion Studies so that the latter value the subject as much as you, the 
educator, do, by being aware of the interests, capacities and sensitivities of learners and the 
culture of the school. This can also be achieved by encouraging the inclusion of religion content in 
other learning areas. In order to achieve this, you need to immerse yourself in the qualities and 
values of Religion Studies, human rights and democratic values so that you are able to apply your 
knowledge of world religion to ethical issues. The Religion Education policy gives the following 
clear guidelines for how to make religion relevant in the classroom: 
 

Reflect on ethical issues in religion, politics, human rights and the environment. 
Be knowledgeable about the principles and practices of the main religions of South Africa; the 
customs, values and beliefs of the main cultures of South Africa; the Constitution and the 
Bill of Rights. 
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Be knowledgeable about ethical debates in religion, politics, economics, human rights and 
the environment. 
Show an appreciation of, and respect for, people with different values, beliefs, practices 
and cultures. 
Be able to respond to current social and educational problems, with particular emphasis on 
the issues of violence, drug abuse, poverty, child and women abuse, HIV/AIDS and 
environmental degradation. 
Demonstrate caring, committed and ethical professional behaviour and an understanding of 
education as it relates to the protection of children and the development of each learner as a 
whole person. 

 
2.7.2 Teaching resources (articles 46 & 47) 
 
Educators should make use of available textbooks, supplementary materials, handbooks and 
guidelines for teaching methodology and assessment. 
 

Task 2           Quick-reference guide of salient articles 
 
Topics are arranged according to the logical progression of the Policy. This guide does not 
provide comprehensive coverage of all the articles. Rather, its purpose is to provide a quick 
reference to the main topics in the Policy. 
 
Values 
 
constitutional values – articles 8 & 11 
individual rights of association – articles 13 & 28 
constitutional values expressed in the RE policy – articles 8, 11 & 14 relationship between RE 
and constitutional values – articles 3, 4, 5, 
8, 11, 12, 14, 22, 23, 28 & 70 

values independent of religion – article 9 shared civic values – article 
14 
 
Religion and civic life 
 
empathy – articles 21 & 26 

RE develops inner spirituality and morality – articles 19, 25 & 26 non-prescriptive approach 
to RE – articles 2 & 5 
the cooperative model – articles 3, 4 & 5 

RE policy embraces religion and spirituality – articles 1, 2, 5, 8, 19 & 66 unity in diversity – articles 
9, 10, 15, 21, 25, 30 & 35 
multi-tradition approach – articles 23 & 25 
 
RE in the classroom 
 
religious literacy – articles 19, 26 & 27  
critical reflection – articles 1 & 26 
trained teachers – article 34  

materials – articles 46 & 47 
 
 
Best wishes 
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