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Introduction

welcome	to	this	course,	Introduction to Assessment in ABET,	one	of	the	modules	in	both	the	
higher	certificate	and	the	diploma	in	adult	basic	education	and	training.	the	aim	of	this	module	
is	to	familiarise	you	with	the	key	concepts	and	information	relating	to	adult	learning.	we	trust	that	
you	will	enjoy	each	of	the	six	study	units	in	this	module	and	that	you	will	learn	everything	you	
wish	to	know	about	why	and	how	adults	learn.	we	also	hope	that	you	will	gain	knowledge	and	
experience	which	will	be	invaluable	in	your	work	as	an	educator,	trainer	and	developer.

the	module	is	an	introductory	one	at	level	5	of	the	national	Qualifications	framework	(nQf)	and	
is	meant	to	outline	adult	learning	information	that	is	of	practical	application	to	an	entry-level	adult	
basic	education	and	training	practitioner.

In	this	introduction	we	familiarise	you	with	the	contents	of	the	module	on	the	 Introduction to 

Assessment in ABET.	In	it	you	will	find	basic	information	relating	to

•	 the	aims	of	the	module
•	 the	learning	outcomes	for	the	module
•	 the	study	units	in	the	module
•	 the	study	guide	material	and	readings
•	 sources	of	additional	information
•	 tutorial	support
•	 assignments	and	assessment
•	 study	expectations

AIms	of	the	module
the	main	aim	of	this	module	is	to	provide	you	with	the	knowledge,	skills	and	applied	competence	
to	conduct	outcomes-based	assessment	in	abet.	this	assessment	includes	the	administration	
of	previously	designed	internal	assessment	instruments	(tests,	worksheets	and	portfolios)	and	
external	assessment	in	accordance	with	the	requirements	of	the	external	assessment	agency.	It	
will	also	explain	the	necessity	for	conducting	appropriate	follow-up	after	an	assessment	event.

leArnIng	outComes
the	statements	of	learning	outcomes	provided	below	inform	you	about	what	results	are	expected	
from	your	study	of	this	module.	these	statements	tell	you	what	material	you	are	expected	to	know	
as	well	as	what	you	should	be	able	to	do	or	demonstrate.	obviously	these	learning	outcomes	rest	
on	the	assumption	that	you	will	read	and	study	this	study	guide,	engage	in	the	recommended	
study	activities	and	complete	all	the	assignments.
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After working through this module, you should be able to do the following (both in 
spoken and appropriate written form):

(1)	 demonstrate	understanding	of	the	key	concepts	and	principles	relating	to	the	
outcomes-based	system	of	learning	and	assessment,	in	the	context	of	the	national	
Qualifications	framework.

(2)	 describe	and	compare	a	variety	of	assessment	methods	in	terms	of	how	they	can	be	
used	to	conduct	assessments	in	different	situations	and	for	different	purposes.

(3)	 demonstrate	knowledge	of	how	to	plan	and	prepare	for	assessments.
(4)	 conduct	internal	assessments	using	the	prescribed	instruments.
(5)	 administer	external	assessment.
(6)	 provide	feedback	on	assessments.
(7)	 review	and	follow	up	assessments.

the	module	study	unIts

the	Introduction to Assessment in ABET	module	consists	of	the	following	areas	that	are	covered	

in	six	study	units	of	printed	material:

Study 
unit

Title Topics covered

1 outcomes-based	assessment the	terminology	and	concepts	of	out-
comes-based	assessment

the	impact	of	outcomes-based	assess-
ment	on	teaching	and	the	curriculum

2 assessment	purposes	and	
methods

the	different	purposes	of	assessment

typical	assessment	methods	in	abet

3 preparing	for	assessment planning	assessment

explaining	assessment	to	learners

assessment	readiness

preparing	for	assessment	events

4 Internal	and	external	
assessment

conducting	internal	assessment

marking	skills	and	using	marking	guide-
lines	and	memoranda

conducting	external	assessment

moderating	assessment

dealing	with	irregularities
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Study 
unit

Title Topics covered

5 providing	feedback	to	learners	
and	reports	on	assessment

the	importance	of	rapid	feedback

forms	of	constructive	feedback

writing	assessment	reports

using	information	from	assessment	to	
plan	future	teaching

6 reviewing	and	following	up	
assessments

the	strengths	and	weaknesses	of	the	as-
sessment	processes

what	is	reliable,	valid,	fair	and	sufficient	
evidence?

recording	assessment	evidence

dealing	with	assessment	disputes

the	study	guIde	mAterIAl	And	reAdIngs
the	instruction	given	in	this	module	occurs	in	two	ways:

•	 through	this	study	guide	with	its	study	units	of	printed	course	materials	and	readings	which	
you	are	expected	to	read	and	study

•	 through	interactions	with	a	tutorial	group	(if	you	are	able	to	attend	one)

study	units

the	printed	course	material	for	the	Introduction to Assessment in ABET module	is	subdivided	
into	six	study units.	each	study	unit	covers	topics	relating	to	one	of	the	learning	outcomes.

each	study	unit	has

•	 aims
•	 learning	outcomes
•	 content	material
•	 activities
•	 readings
•	 further	reading
•	 references
•	 a	glossary

Aims
these	provide	a	general	statement	on	what	you	will	learn	in	the	study	unit	and	what	material	has	
been	provided	to	help	you	learn.
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learning	outcomes
these	are	specific	statements	about	what	you	will	be	able	to	do	once	you	have	worked	through	
the	study	unit	and	engaged	in	other	course	activities	relating	to	it.

Content	material
this	is	the	material	you	will	read	and	think	about.	other	supporting	material,	mainly	readings,	
may	also	be	used.

Activities
a	number	of	activities	are	included	in	the	study	material.	these	tasks	should	help	you	check	your	
own	understanding	of	the	material.	the	activities	will	include	questions,	exercises,	self-tests	and	
ideas	to	think	and	write	about.

readings
at	the	end	of	some	of	the	study	units	you	may	find	a	reading	or	readings.

further	reading
a	list	of	further	reading	will	be	provided	near	the	end	of	each	study	unit.	these	readings	can	be	
found	in	textbooks,	books,	journal	articles	and	other	publications	as	well	as	on	the	internet.	You	
will	have	to	find	these	readings	yourself.	In	nearly	all	cases,	the	books	and	journals	are	available	
in	the	unisa	library	and	some	at	unisa’s	regional	centres.

references
the	list	of	references	lists	all	the	books,	journal	articles	or	other	sources	that	are	mentioned	or	
quoted	in	the	study	unit.

how	much	time	should	I	spend	on	each	study	unit?

this	module	is	rated	at	12	credits.	this	means	that	it	is	assumed	that	you	will	spend	about	120	
hours	of	study	on	this	module.	usually	this	means	that	you	must	plan	to	spend	time

•	 reading	the	materials
•	 engaging	in	activities	as	you	read,	and	attending	tutorials
•	 writing	assignments	and	preparing	for	and	writing	the	examination.

we	recommend	that	you	study	for	the	following	number	of	hours:

•	 reading	through	this	introduction	and	the	six	study	units	(40	hours)	(about	6	hours	per	module)
•	 doing	activities	and	attending	tutorials	(40	hours)
•	 writing	assignments	(this	includes	preparing,	reading,	writing	and	careful	editing)	(20	hours)
•	 preparing	for	and	writing	the	examination	(20	hours)
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sourCes	of	AddItIonAl	InformAtIon
most	of	the	basic	information	you	need	for	the	course	is	either	presented	in	this	study	guide	or	
in	the	class	sessions	or	available	in	the	tutorial	letter	you	received.

but	what	about	information	you	need	that	is	not	found	in	the	above?	what	other	information	do	
you	need?	there	may	be	other	topics	that	have	aroused	your	curiosity.

here	are	some	ways	you	can	find	further	information:

further	reading
some	information	is	contained	in	the	recommended	books	or	journal	articles	listed	in	the	further	
reading	section	near	the	end	of	each	study	unit.	You	can	borrow	these	journals	or	books	from		
the	unisa	library.

the	internet
another	primary	source	of	information	is	the	internet	or	world	wide	web.	computer	facilities	are	
available	at	the	university	to	enable	you	to	access	this	computer-based	resource.

fellow	students	studying	this	module
studying	by	oneself	can	be	a	lonely	task.	a	rich	resource	of	support,	information	and	experience	
is	your	fellow	students	(whether	such	support	is	given	informally,	by	setting	up	a	study	group	or	
joining	a	unisa	tutorial	group).

support	from	the	module	coordinator
You	can	make	use	of	the	support	given	by	the	module	coordinator.	You	are	welcome	to	set	up	an	
appointment	to	visit	him	or	her	personally,	or	you	can	write,	telephone,	fax	or	email	him	or	her	
(details	are	provided	in	the	tutorial	letter).

AssIgnments	And	Assessment

What	is	going	to	be	assessed?
the	assessment	in	this	module	will	be	based	on	assignments	and	the	examination.

Assignments

You	will	be	asked	to	complete	two compulsory assignments during	the	course.	each	written	
assignment	has	a	due	date	and	must	submitted	on	or	before	that	date.	the	second	assignment	
is	worth	10%	of	the	final	mark.

completion	of	the	first assignment is	a	requirement	for	entry	to	the	final	examination.	Note:	If	
you	do	not	submit	the	assignment,	you	will	not	be	allowed	to	write	the	examination.
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the	examination

the	examination	(a	two-hour	paper)	will	be	written	at	one	of	the	recognised	unisa	examination	
centres.

things	to	remember	about	assessment

In	thinking	about	assessment,	remember	that	what	should	be	assessed	is	your demonstration	
that	you	have	achieved	the	learning outcomes	for	this	course.	to	do	this	you	need	to

•	 show	that	you	have	knowledge	about	assessment	(which	you	demonstrate	by	writing	in	
appropriate	ways	in	assignments	and	examination	answers)

•	 demonstrate	that	you	have	the	skills	to	think	and	plan	how	you	would	use	your	knowledge	
of	assessment	in	practical	ways	in	your	education	and	training	activities

•	 display	attitudes	that	indicate	that	the	knowledge	you	have	of	how	adults	respond	to	assess-
ment	is	meaningful	to	you	personally	(both	as	an	adult	learner	yourself	and	as	an	educator	
of	adults)	and	that	the	way	you	use	your	skills	will	be	effective	when	conducting	assessment	
with	adult	learners	(which	is	displayed	in	the	way	you	demonstrate	your	knowledge	and	skills)

certain	practices	that	will	not	help	you	demonstrate	your	achievement	of	the	learning	outcomes	
are	the	following:

•	 writing	what	you	have	learnt	by	rote (this	means	learning	words,	texts	or	facts	off	by	heart	
without	really	understanding	their	meaning).	You	will	not	do	well	in	your	assessments	if	you	
simply	write	what	is	in	the	study	material.

•	 not	making	use	of	your	own	experience.	we	are	interested	in	your	experiences,	ideas,	feel-
ings	and	activities	as	an	adult	learner.	You	will	do	well	in	your	assessments	if	you	combine	
what	you	have	learnt	from	the	study	material	with	your	own	well-thought-out	ideas.	You	will	
do	well	if	can	show	us	that	you	can	use	what	you	have	learnt	in	your	work	and	activities.

study	expeCtAtIons
achieving	success	in	this	module	will	require	you	to	spend	a	considerable	number	of	study	
hours	reading	and	writing.	the	module	was	written	assuming	that	you	have	a	school	grade	12	
level	of	competence	in	the	language	of	instruction	and	in	reading	and	writing	skills.	It	is	further	
assumed	that	you	can	learn	from	predominantly	written	material	and	that	you	can	find,	analyse	
and	evaluate	information	relevant	to	the	learning	programme.	lastly,	we	expect	you	to	spend	time	
careful	reading	and	studying	the	course	material	and	readings	provided	and	do	the	assignments	
and	prepare	for	the	examinations.
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unit		1
outcomes-based	assessment

1	 IntroduCtIon

the	assessment	of	learning	is	an	important	and	inevitable	part	of	any	educational	activity,	whether	

it	is	done	informally,	nonformally	or	formally.

In	assessment	we	ask	the	following	questions:

•	 has	learning	happened?

•	 have	the	aims	and	objectives	(the	outcomes)	been	achieved?

•	 what	activities	should	we	measure	(how	and	why),	to	check	that	learning	has	taken	place?

even	if	no	formal	assessment	takes	place	–	and	there	are	no	tests,	assignments,	examinations	

or	performances	–	nearly	all	educators	informally	check	whether	the	participants	in	the	class,	

workshop,	course	or	programme	are	participating	and	learning.	assessment	is	a	vital	compo-

nent	of	the	transformation	that	occurs	in	learning	and	one	cannot	divorce	assessment	from	the	

implementation	of	the	course	or	programme	as	a	whole.	Indeed,	assessment	is	a	key	factor	in	all	

teaching	and	learning	situations.

2	 AIms	of	the	study	unIt

the	aim	of	this	study	unit	is	to	introduce	you	to	a	few	basic	concepts	of	assessment	in	the	context	

of	an	outcomes-based	system	of	education	and	training.

	 leArnIng	outComes	

after	working	through	this	study	unit,	you	should	be	able	to	do	the	following:
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Demonstrate an understanding of the key concepts and principles concerning the 
outcomes-based system of learning and assessment, in the context of the National 
Qualifications Framework.

You	will	demonstrate	this	by	being	able	to

•	 describe	the	different	purposes	of	assessment
•	 use	the	terminology	and	concepts	of	outcomes-based	assessment	meaningfully,	

appropriately	and	functionally
•	 outline	the	advantages	and	disadvantages	of	outcomes-based	assessment
•	 explain	how	assessment	practices	influence	the	way	participants	learn	from	an	

event	or	course
•	 describe	problems	in	assessment	of	which	adult	educators	have	to	take	special	

account

3	 WhAt	Is	Assessment?
read	the	following	three	conversations:

Conversation 1

nomsa:	 well,	that	was	an	interesting	lecture.	what	did	you	think	of	it,	Jabu?

Jabu:	 	Interesting?	It	was	boring	–	that	guy	just	talks	and	talks	and	never	gives	
us	a	chance	to	say	anything.

nomsa:	 	but	he	gave	us	time	to	ask	questions	at	the	end.	why	didn’t	you	say	
something	then?

Jabu:	 	but	by	then	he	had	talked	of	so	many	different	things,	it	was	difficult	to	
remember	what	problem	I	had	with	what	he	had	said	earlier	on.

Conversation 2

dan:	 man,	what	a	game!	our	team	played	so	well.

John:	 	Yes	–	but	what	about	the	referee?	he	was	terrible.	we	should	have	
scored	at	least	three	more	goals.

dan:	 		You	think	so?	I	thought	he	was	very	fair.	what	about	that	penalty	right	at	
the	end?

Conversation 3

mrs	hlophe:	 well	done,	sipho.	I	like	the	way	you	gave	us	directions	to	the	taxi	rank.

sipho:	 	thank	you,	mrs	hlophe.	It	was	difficult,	and	I	was	afraid	I	was	giving	the	
wrong	directions.

mrs	hlophe:	 	You	did	not	give	any	wrong	directions,	sipho.	but	you	spoke	too	quickly	
at	the	end,	and	I	had	to	listen	carefully	to	understand	you.	perhaps	you	
spoke	too	quickly	because	you	were	nervous?

sipho:	 Yes,	I	think	you	are	right.

mrs	hlophe:	 	well,	next	time	maybe	you	will	remember	how	well	you	did	this,	and	you	
will	not	feel	so	nervous,	sipho.
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these	conversations	are	examples	of	how	we	 informally assess	what	someone	has	done.	we	

often	do	this	kind	of	assessment	in	everyday	life	when,	for	example,	we	speak	about	how	a	person	

behaves,	how	a	person	does	a	job	or	how	a	certain	footballer	played	in	saturday’s	match.	when	

we	assess,	we	make	a	judgement	about	how	someone	has	done	something.

when	an	abet	practitioner	like	mrs	hlophe	talks	to	a	learner	about	his	or	her	progress	(eg	speak-

ing	to	sipho	in	conversation	3),	she	is	assessing	the	learner.	thus	in	education	and	training,	

assessing	a	learner	means	making	a	judgement	about	how	well	the	learner	has	done.	assessment	

is	based	on	something	the	learner	does	and	it	can	take	many	forms.	as	you	have	seen	from	the	

conversation	between	mrs	hlophe	and	sipho,	assessment	can	be	as	simple	as	a	teacher	com-

menting	to	a	learner	about	the	quality	of	his	or	her	work.	but	assessment	can	also	be	complex,	like	

a	set	of	trade	tests	that	someone	takes	before	he	or	she	can	receive	a	certificate.	assessment	can	

also	be	much	more	formal,	like	the	examination	you	will	have	to	write	at	the	end	of	this	module.

     ACtIVIty	1.1	

In	our	discussion	so	far,	we	have	referred	to	formal	and	informal	assessment.	let	us	see	if	you	can	

distinguish	between	formal	and	informal	assessment.	look	at	the	list	below.	It	is	a	list	of	various	

kinds	of	assessment.	read	through	it	carefully.	for	each	kind	of	assessment,	decide	whether	

it	is	a	formal	or	an	informal	kind	of	assessment.	If	you	think	it	is	a	formal	kind	of	assessment,	

write	the	letter	F	in	the	box	on	the	right.	If	you	think	it	is	an	informal	kind	of	assessment,	write	

the	letter	I	in	the	box.

	 	f	or	I

(1)	 susan	will	write	the	matric	examination	at	the	end	of	the	year.

(2)	 mrs	hlophe	tells	sipho	that	he	wrote	a	very	good	letter.

(3)	 after	passing	the	abet	level	3	examination	you	can	move	on	to	level	4.

(4)	 mandla	has	to	do	a	trade	test	today.

(5)	 the	sewing	teacher	tells	Judith	that	the	dress	she	has	sewn	is	very	nice.

(6)	 unisa	certificate	in	abet	students	must	submit	a	compulsory	assign-
ment	which	counts	towards	their	year	mark.

(7)	 the	students	will	write	a	two-hour	examination	for	each	module.

(8)	 petrus	gumede	has	to	attend	a	job	interview	today.
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our	response
the	forms	of	assessment	mentioned	in	questions	1,	3,	4,	6	and	7	are	examples	of	formal assess-
ment.	the	forms	of	assessment	mentioned	in	2,	5	and	8	are	examples	of	informal assessment.

how	do	your	answers	compare	with	ours?

we	have	said	that	assessment	involves	making	a	judgement.	but	before	you	can	make	a	judgement	
about	something,	you	have	to	have	some	information	about	it.	In	education	and	training,	assess-
ment	is	therefore	the	process	of	getting	information	about	what	a	learner	knows	or	can do,	and	
then	using	that	information	as	evidence	for	making	a	judgement	about	the	learner’s	achievement.

there	is	a	huge	difference	between	the	informal	comment	made	by	a	teacher	to	a	learner	about	
his	or	her	work,	and	a	set	of	examinations	leading	to	a	qualification.	the	first	is	an	assessment	
that	takes	place	in	a	personal,	informal	context	between	a	teacher	and	a	learner.	the	second	has	
more	to	do	with	formal	public	and	national standards	for	education	and	training.	examinations	
which	lead	to	a	nationally	recognised	qualification,	like	a	matric	certificate,	are	usually	public	
events	that	are	controlled	by	a	system	(such	as	the	national	education	system).	they	are	also	
based	on	regulations	and	procedures	established	by	that	system.	all	over	the	world,	assessment	
in	this	sense	has	been	used	by	societies	to	control	and	regulate	the	quality	of	education	and	
training	systems.

the	point	about	formal	assessment	in	education	is	that	it	is	usually	done	for	a	purpose	such	as

•	 awarding	a	learner	a	grade	or	mark
•	 passing	someone	into	a	different	class	or	level	of	training
•	 building	up	to	a	qualification	like	a	certificate	or	degree

assessment	is	therefore	the	process	of	collecting	information	about	a	learner’s	progress	or	per-
formance	and	making	a	judgement	about	his	or	her	achievement.	assessment	is	a	process	of	
measuring	what	learners	have	learnt	in	an	educational	or	training	activity	(in	a	formal,	nonformal	
or	even	informal	setting).

It	would	seem	then	that	assessment	is	a	necessary	and	useful	part	of	education	and	training.

  ACtIVIty	1.2  

think	about	your	own	experience	as	a	learner.

•	 what	has	the	word	“assessment”	meant	to	you?
•	 what	has	been	your	experience	of	assessment?
•	 what	did	the	assessment	usually	test?
•	 what	was	the	relationship	between	the	lessons,	course	or	programme	and	the	assessment?

3.1	 Is	assessment	a	good	thing?
by	now	you	should	have	a	good	idea	of	what	we	mean	by	assessment	and	why	we	need	to	assess	
learners.	but	many	people	question	whether	assessment	is	a	good	or	a	bad	thing.	this	is	because	
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assessment	systems	sometimes	have	good	effects,	and	sometimes	bad	ones.	many	of	us	have	
had	such	bad	experiences	of	assessment	that	we	may	wonder	whether	it	is	really	a	good	thing.	
for	example,	if	someone	does	not	experience	a	sense	of	achievement	when	being	assessed,	he	
or	she	may	feel	demoralised	and	not	even	want	to	continue	learning.	In	our	country,	many	people	
tend	to	think	that	assessment	in	education	has	been	a	bad	thing.	this	is	because	they	think	of	
assessment	in	a	narrow	way.	the	main	form	of	assessment	that	many	people	talk	about	is	the	
yearly	matric	examination	which	determines	who	can	be	selected	to	go	to	university	and	who	will	
have	the	best	job	opportunities.	they	associate	it	with	stress	and	the	reality	of	failure	for	many.	
because	so	many	people	do	not	make	it	to	or	through	matric,	assessment	is	also	seen	as	a	way	
of	preventing	people	from	gaining	access	to	education	and	training.

before	we	continue	this	discussion	let	us	look	at	the	photographs	below.

  ACtIVIty	1.3  

the	first	photograph	shows	a	formal	external	public	examination.	the	second	photograph	shows	
informal	assessment	being	conducted	by	a	facilitator	with	a	small	group	of	abet	learners.

think	about	how	the	learners	in	each	picture	might	be	feeling.

Photograph of a formal, external public 
examination

Photograph of a an informal assessment being 
conducted with a small group of ABET learners
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we	have	probably	all	experienced	the	kind	of	exams	illustrated	in	the	first	photograph.	our	im-
mediate	thought	is	that	the	learners	in	this	photograph	may	be	feeling	stressed	and	nervous.	
most	of	us	have	a	negative	image	of	assessment	that	is	based	on	our	experience	of	examinations	
like	this	one.	we	see	examinations	as	huge	obstacles	that	we	have	to	overcome.	we	suspect	that	
the	examiners	may	be	trying	to	trick	us,	and	to	find	out	what	we	do	not	know	instead	of	what	we	
do	know.	this	image	of	examinations	comes	from	the	way	in	which	assessment	has	often	been	
practised	in	the	past.

because	of	this	image	of	assessment,	it	is	possible	that	you	did	not	realise	that	the	learners	in	the	
second	photograph	are	also	being	assessed.	we	think	that	these	learners	look	happy	and	relaxed.	
they	seem	to	be	enjoying	themselves.	they	are,	however,	busy	with	a	small	group	discussion	
and	the	teacher	is	listening	to	the	way	each	learner	speaks	so	that	she	can	give	each	a	mark	for	
speaking	and	listening.

what	are	your	ideas	about	assessment?	do	you	look	forward	to	being	assessed	or	do	you	feel	
nervous	about	it?	do	you	think	assessment	is	useful,	or	necessary?

  ACtIVIty	1.4  

once	again,	think	about	your	own	experience	of	being	assessed.	then	look	at	the	quiz	below,	
and	decide	whether	you	agree	or	disagree	with	each	of	the	statements.	make	a	tick	(like	this:	)	
in	the	appropriate	column.

Agree Disagree

learners	feel	frightened	about	examinations.

some	teachers	concentrate	on	only	teaching	what	the	examina-
tion	is	going	to	test.

some	learners	fail	an	assessment	when	they	should	pass,	and	
vice	versa.

assessment	is	good	because	it	tells	us	what	a	learner	can	do.

In	the	examination	I	was	not	able	to	show	what	I	really	know.

4	 Assessment	And	the	neW	Context	of	
outComes-bAsed	eduCAtIon

south	africa	has	adopted	an	outcomes-based	education	policy	for	 its	education	and	training	
system.	In	the	context	of	south	africa’s	national	Qualifications	framework	(nQf),	assessing	a	
learner	studying	for	a	qualification	is	a	process	of	gathering	and	weighing	evidence	in	order	to	
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determine	whether	learners	have	demonstrated	outcomes	specified	in	the	unit	standards	and/
or	qualifications	registered	in	the	nQf	by	the	south	african	Qualifications	authority	(saQa).

a	question	you	may	ask	is	whether	this	is	any	different	from	the	old	idea	of	tests	and	examinations	
for	qualifications.	the	answer	must	be	“yes”	and	“no”.	tests	and	examinations,	when	properly	
used,	are	perfectly	legitimate	ways	of	checking	whether	learning	has	happened	and	using	this	
evidence	to	award	some	qualification.	however,	if	they	are	not	properly	used,	they	may	be	poor	
and	even	destructive	ways	of	checking	on	learning.	therefore	in	an	outcomes-based	system	
there	is	a	special	concern	to	see	that	assessment	practice	is	improved	so	that	assessment	takes	
its	rightful	and	key	place	in	the	process	of	effective	learning.

how	does	good	assessment	differ	from	old-fashioned	school	examinations?

Good assessment Poor assessment

learner	knows	exactly	what	he	or	she	is	
going	to	be	assessed	against

receives	vague	guidelines

learner	is	given	the	skills	check	list	that	he	
or	she	will	be	assessed	against

no	prior	check	list	given

learner	is	assessed	when	he	or	she	is	
ready	for	the	assessment

fixed	assessment	schedule	with	no	
flexibility

moderation	by	external	people	to	try	to	
ensure	fairness

no	moderation

covers	knowledge,	skills	and	attitudes	at	
various	levels

covers	memorisation	of	factual	knowledge	
only

takes	prior	learning	into	consideration prior	learning	not	taken	into	consideration

Is	based	on	nationally	or	internationally	
recognised	standards

no	standards

however,	to	understand	the	new	system	of	outcomes-based	assessment	you	will	first	need	to	
have	a	basic	understanding	of	some	of	the	new	terms	used	about	qualifications	and	assessment	
in	south	africa.

5	 the	terms	And	ConCepts	used	In	
outComes-bAsed	Assessment

In	south	africa’s	current	outcomes-based	system	there	is	a	special	and	somewhat	complicated	
and	difficult	set	of	terms	that	one	has	to	understand.	these	terms	are	about	qualifications	and	
standards	and	assessment.
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national	Qualifications	framework	(nQf)
the	first	main	concept	one	has	to	understand	is	that	of	the	nQf.	Imagine	that	you	wanted	to	list	
all	the	qualifications	that	exist	in	a	table	that	was	divided	into	10	levels	of	difficulty.	the	highest	
level	would	be	level	10	(for	qualifications	like	a	doctorate).	the	lowest	level	would	be	for	quali-
fications	at	primary	school	or	abet	level.	this	would	be	level	1.	then	to	make	things	easier	you	
would	divide	the	10	levels	into	three	groups	or	bands:	the	top	band	is	for	university	and	college	
qualifications	(levels	5–10),	the	middle	band	is	for	high	school	level	qualifications	(levels	2–4)	
and	the	remaining	band	is	for	primary	school	level	qualifications	(level	1	and	abet	levels	1–4).

a	national	Qualifications	framework	(nQf)	is	a	way	of	organising	qualifications	relating	to	
both	formal	and	nonformal	education	within	the	perspective	of	lifelong	learning.	south	africa’s	
nQf	brings	together	education	and	training	as	well	as	skills	development.	It	encompasses	early	
childhood	development	(ecd),	general	education	and	training	(get),	adult	basic	education	and	
training	(abet),	further	education	and	training	(fet)	and	higher	education	and	training	(het).	
from	now	on,	all	national	recognised	qualifications	will	be	at	a	particular	nQf	level.	this	helps	
one	understand	what	level	of	learning	is	involved,	whatever	the	actual	qualifications	is	called.	
thus,	for	example,	there	are	many	qualifications	known	as	certificates	and	diplomas.	now	one	
can	know	what	level	of	learning	is	involved	because	it	is	registered	at	a	particular	nQf	level.	the	
nQf	is	also	seen	as	a	way	of	integrating	education	and	training,	recognising	prior	learning	and	
making	it	easier	for	people	to	plan	their	careers	and	gain	access	to	formal	systems	of	education	
from	which	they	were	previously	excluded.

to	support	 integration	of	the	various	components	into	a	single	system,	all	components,	 from	
early	childhood	development	to	higher	education,	including	workplace	and	vocational	education,	
employ	outcomes-based	approaches.	the	south	african	Qualifications	authority	(saQa)	act	
established	standards,	quality	assurance	and	management	information	systems.	the	national	
Qualifications	framework	is	looked	after	and	kept	up	to	date	by	the	south	african	Qualifications	
authority	(saQa).	You	can	look	at	all	the	qualifications	registered	by	saQa	on	the	nQf	on	the	
saQa	website	at	http://www.saqa.org.za /.

after	10	years	of	operation,	the	nQf	system	was	reviewed	and	a	number	of	general	and	also	
technical	changes	made	to	it.	these	included	enlarging	the	number	of	levels	and	changing	the	
number	of	bodies	responsible	for	the	standards	setting	and	quality	assurance.	there	will	now	be	
three	Quality	councils:	the	council	on	higher	education	(nQf	levels	5–10);	the	Quality	council	for	
general	and	further	education	(umalusi)	(nQf	levels	1–4	–	the	schooling	system	and	technical	
colleges);	and,	the	Quality	council	for	trades	and	occupations	(nQf	levels	1–10	–	occupational	
qualifications).

5.1	 south	Africa’s	proposed	revised	national	
Qualifications	framework

Bands NQF 
levels

School grades 
and Adult Basic 
Education and 
Training levels

Qualifications
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higher		
education	
and	training

10 doctorates

 9 master’s	degrees

 8 honours	degrees	and	postgraduate	
diplomas

 7 bachelor‘s	degrees	and	advanced	
diplomas

 6 diplomas	and	advanced	certificates

 5 higher	certificates

further	
education	
and	training

 4 		12 school/college/trade	certificates

 3 		11

 2 			10

general	
education	
and	training

 1
9

abet	4 school/abet/trade	certificates8
7

abet	36
5

abet	24
3 abet	1
2
1
0

recognition	of	prior	learning	(rpl)
rpl	allows	adult	 learners	to	be	assessed	and	credited	for	knowledge,	skills	and	experience	
obtained	through	formal	and	informal	learning.	the	main	purpose	of	rpl	is	to	facilitate	access	
to	and	mobility	and	progression	in	education,	training	and	career	paths	and	accelerate	redress	
of	past	unfair	discrimination	in	education,	training	and	employment	opportunities.

rpl	assessments	for	abet	level	4	assess	against	unit	standards	registered	on	nQf	level	1,	and	
result	in	the	awarding	of	credits	against	these	standards.	(note	that	the	four	abet	levels	are	all	
within	level	1	of	the	nQf,	that	is,	they	are	sublevels	of	nQf	level	1.)

standards
In	ordinary	language,	a	standard	is	something	you	measure	something	against.	the	most	obvious	
example	is	a	ruler.	You	measure	the	length	of	something	against	a	ruler.	the	length	marked	on	
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the	ruler	is	a	standard.	It	is	the	same	on	all	rulers.	(Incidentally,	the	actual	standard	for	the	metre	
length	is	a	special	metal	bar	kept	in	paris	in	france.)

an	educational	standard	is	something	you	measure	some	learning	achievement	against.

In	the	south	african	outcomes-based	system,	educational	outcomes	are	described	in	terms	of	
standards.	the	standard	describes	what	outcome	or	outcomes	have	to	be	achieved.	It	also	tells	
you	how	you	would	assess	that	the	outcome	has	been	achieved	by	listing	a	set	of	assessment	
criteria	together	with	administrative	and	regulatory	information.

unit	standards
a	unit	standard	is	simply	a	standard	or	set	of	standards	which	is	registered	by	saQa	and	for	which	
you	can	receive	a	credit	(either	on	its	own	or	as	a	credit	that	can	be	used	towards	a	qualification).

a	unit	standard	is	thus	a	nationally	registered	statement	of	desired	education	and	training	out-
comes	and	their	associated	performance/assessment	criteria	together	with	administrative	and	
other	necessary	information.	unit	standards	are	registered	by	saQa	at	a	defined	nQf	level.	
the	purpose	of	a	unit	standard	is	to	provide	guidance	to	the	learner	on	what	outcomes	are	to	
be	assessed,	to	the	assessor	on	assessment	criteria	and	to	the	educator	who	has	to	prepare	the	
learning	material	to	help	the	learner	achieve	the	outcome.

unit	standards	for	each	of	the	learner	areas	and	at	various	abet	certification	levels	have	been	
developed	using	the	saQa	unit	standards	format.

the	SAQA format for a unit standard	is	as	follows:
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a	unit	standard	should	consist	of

	 1	 a	unit	standard	title

	 2	 a	saQa	approved	logo

	 3	 a	unit	standard	number

	 4	 a	unit	standard	level	on	the	nQf

	 5	 the	credit	attached	to	the	unit	standard

	 6	 the	field	and	subfield	of	the	unit	standard

	 7	 the	issue	data

	 8	 the	review	date

	 9	 the	purpose	of	the	unit	standard

10	 	the	learning	assumed	to	be	in	place	before	the	commencement	of	this	unit	
standard

11	 the	specific	outcomes	to	be	assessed

12	 the	assessment	criteria,	including	essential	embedded	knowledge

13	 the	accreditation	process	(including	moderation)	for	the	unit	standard

14	 	the	range	statements	as	a	general	guide	for	the	scope,	context	and	level	being	
used	for	this	unit	standard

15	 a	“notes”	category	which

15.1	 must	include	critical	cross-field	outcomes	supported	by	the	unit	standard

15.2	 	must	include	references	to	essential	embedded	knowledge	if	not	addressed	
under	assessment	criteria	(item	12),	and

15.3	 may	include	other	supplementary	information	on	the	unit	standard

You	can	look	at	all	the	unit	standards	registered	by	saQa	on	the	nQf	on	the	saQa	website	at	
http://www.saqa.org.za/.

at	the	end	of	this	study	unit	you	will	find	an	example	of	a	unit	standard	on	assessment,	Unit 

standard 7386: Assess learners within a learning situation.	It	is	a	nQf	level	4	unit	standard.

the	following	are	other	important	terms	that	you	need	to	know:

Assessor	means	the	person	who	does	assessment.	assessors	of	specified	nQf	unit	
standards	and	qualifications	can	be	registered	by	the	relevant	education	and	training	
Quality	assurance	body	if	they	meet	certain	criteria.

Assessment criteria	describe	the	performance	required	to	reach	a	particular	standard	
at	a	particular	level.

Core learning	or	core	means	the	compulsory	learning	for	a	particular	qualification	that	
is	about	the	main	subject	matter	or	learning	area	of	that	qualification.
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Credit	means	the	value	assigned	to	a	particular	piece	of	 learning	(a	unit	standard	or	
qualification).	It	roughly	corresponds	to	the	number	of	notional	hours	required	for	that	
piece	of	learning.

Critical outcomes	or	critical cross-field education and training outcomes	mean	the	
generic	outcomes	which	inform	all	teaching	and	learning.

Education and Training Quality Assurance body	(etQa)	means	a	body	established	in	
terms	of	the	saQa	act	58	of	1995,	responsible	for	monitoring	and	auditing	achievements	
in	terms	of	national	standards	and	qualifications.

Elective learning	or	an	elective	 is	learning	about	which	you	have	a	degree	of	choice	
about	what	to	study	for	the	completion	of	a	qualification.

Fundamental learning	means	the	compulsory	learning	required	for	a	particular	quali-
fication	that	is	about	the	basic	knowledge	or	skills	without	which	you	cannot	effectively	
study	for	 that	qualification	(usually	basic	language,	communication	or	mathematical	
knowledge	or	skills).

Internal assessment	usually	refers	to	the	assessment	done	by	the	person	who	is	actu-
ally	teaching	the	learner,	that	is,	the	on-site	educator,	and	is	usually	done	to	monitor	the	
ongoing	progress	of	the	learner,	although	it	may	also	contribute	to	a	final	assessment	
result.	hence	it	can	include	both	formative	(developmental)	assessment	as	well	as	sum-
mative	(proficiency)	assessment.

External assessment	is	carried	out	by	a	person	who	does	not	teach	the	learner,	usu-
ally	by	some	registered	assessment	body,	such	as	the	department	of	education	or	an	
independent	examination	agency.	both	internal	and	external	summative	assessments	
are	used	in	awarding	credits	to	a	learner.

Informal assessment	is	done	in	all	learning	situations	for	a	variety	of	purposes.	the	
teacher	may	assess	standard	tasks,	course	work	and	records	of	achievement.	this	kind	
of	assessment	includes	practical	and	oral	assessment,	written	assessment	and	stand-
ardised	assessment.

Integrative assessment	refers	to	the	assessing	of	a	number	of	assessment	elements	
together	in	one,	often	applied,	exercise.	It	can	include	assessing	a	number	of	outcomes	
together,	assessment	criteria	together	or	unit	standards	together,	and	often	combines	a	
number	of	different	assessment	techniques	and	instruments.	the	assessment	evidence	
may	come	from	a	variety	of	sources.

Moderation	means	the	process	which	ensures	that	assessment	of	 the	outcomes	of	
learning	is	fair,	reliable	and	valid.	moderation	usually	consists	of	a	person	checking	the	
quality	of	an	examination	paper	or	test	as	well	as	the	marking	of	examination	scripts.

Notional hours of learning	means	the	learning	time	that	educationists	think	it	would	
take	an	average	learner	to	achieve	the	outcomes	defined,	and	includes	concepts	such	
as	contact	time	with	an	educator,	the	time	spent	on	practical	work,	individual	learning	
and	preparing	for	and	writing	assignments	and	examinations.

an	outcome	means	the	end-product	or	output	of	the	learning	process.	Specific outcomes	
are	more	detailed	parts	or	suboutcomes	of	a	larger	overall	outcome.
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Quality assurance	in	the	context	of	assessment	means	the	process	of	ensuring	that	the	
degree	of	learning	achievement	claimed	has	in	fact	been	achieved.

Recognition of prior learning	 (RPL)	means	checking	whether	the	learner’s	previous	
learning	and	experience	already	meet	the	outcome	requirements	of	a	specified	qualifica-
tion	and	if	so,	recognising	this	in	some	way	(eg	by	awarding	the	learner	a	qualification	
certificate	or	giving	him	or	her	access	to	or	entry	into	a	higher	course	of	study).

nowadays,	the	term	“rubric”	is	often	used	in	education	for	an	assessment	guideline.	It	is	similar	
to	a	specific	outcome	with	its	associated	assessment	criteria	in	a	saQa	unit	standard	but	much	
more	detailed.	a	rubric	states	the	learning	outcome(s),	 identifies	the	observable	knowledge,	
skills,	values	and	attitudes	that	are	to	be	demonstrated,	describes	ways	to	identify	and	rate	ex-
cellent,	average	and	poor	performance,	and	gives	examples	or	models	of	work	as	benchmarks.	
the	benefits	of	rubrics	are	that	they	tell	the	assessors	what	the	exact	characteristics	are	for	each	
level	of	performance	on	which	they	should	base	their	judgement	and	that	they	enable	the	learners	
to	obtain	clear	feedback	on	how	well	they	performed	and	what	they	still	need	to	do.	rubrics	are	
increasingly	presented	in	the	form	of	an	assessment	grid	or	check	list.

Summative assessment,	which	may	be	internal	and/or	external,	usually	marks	the	end	of	a	
course	or	phase	of	learning.	It	serves	to	demonstrate	that	the	learner	has	achieved	the	outcomes	
or	competency	for	a	particular	unit	standard	or	a	learning	area	as	a	whole.

5.2	 sAQA’s	principles	of	assessment
saQa	has	adopted	the	following	11	principles	of	assessment	according	to	which	the	assessors	
should	conduct	themselves:

Principle Definition

appropriateness the	method	of	assessment	is	suited	to	the	performance	being	
assessed.

fairness the	method	of	assessment	does	not	present	any	barriers	to	
achievements,	which	are	not	related	to	the	evidence.

manageability the	methods	used	make	for	easily	arranged	and	cost-effective	
assessments	that	do	not	unduly	interfere	with	learning.

Integration	into	
work

evidence	collection	is	integrated	into	the	work	of	the	learning	
process	where	appropriate	and	feasible.

validity the	assessment	focuses	on	the	requirements	laid	down	in	the	
standards.

direct the	activities	in	the	assessment	mirror	the	conditions	of	actual	
performance	as	closely	as	possible.
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Principle Definition

authenticity the	assessor	is	satisfied	that	the	work	being	assessed	is	attribut-
able	to	the	person	being	assessed.

sufficient the	assessor	is	satisfied	that	all	criteria	have	been	met	and	that	
performance	to	the	required	standard	can	be	repeated	consistently.

systematic planning	and	recording	are	sufficiently	rigorous	to	ensure	that	the	
assessment	is	fair.

open learners	can	contribute	to	the	planning	and	accumulation	of	
evidence.	assessment	candidates	understand	the	assessment	
process	and	the	criteria	that	apply.

consistent the	same	assessor	would	make	the	same	judgement	again	in	
similar	circumstances.	the	judgement	made	is	similar	to	the	
judgement	other	assessors	would	make.

6	 the	ImpACt	of	outComes-bAsed	
Assessment	on	teAChIng	And	the	
CurrICulum

assessment	(especially	when	done	with	formal	methods	such	as	examinations)	often	controls	
how	and	what	we	learn.	In	situations	of	formal	assessment,	students	usually	learn	“for	the	exam”	
and	concentrate	on	those	things	that	tend	to	be	assessed	in	tests	and	examinations	(such	as	the	
easier-to-test	knowledge	or	skills)	instead	of	on	those	that	are	not	(such	as	the	harder-to-assess	
development	of	attitudes	and	values).	the	methods	that	educators	use	to	assess	learners	affect	
the	way	they	teach	them	and	also	the	way	in	which	the	learners	learn.	when	teachers	teach	only	
what	they	are	going	to	test,	this	has	an	effect	on	how	and	what	their	learners	learn.	we	refer	to	
this	as	the backwash effect	of	examinations.	this	means	that	if	a	particular	examination	assesses	
whether	your	learners	can	recall	or	memorise	facts,	your	teaching	will	focus	on	helping	them	
to	memorise	those	facts.	You	will	probably	encourage	rote	learning,	and	the	learning	that	takes	
place	in	your	classroom	will	become	narrow	and	restricted.	 If	 the	assessment	tests	whether	
learners	can	demonstrate	knowledge	and	skills	required	by	the	outcomes,	the	teaching	will	aim	
at	developing	these	skills	and	assisting	the	learners	to	understand	what	is	being	taught	and	to	
demonstrate	that	knowledge	by	being	able	to	discuss	and	apply	it.	this	means	that	assessment	
must	always	be	carefully	considered	in	relation	to	the	whole	course.

6.1	 Characteristics	of	outcomes-based	
assessment

outcomes-based	education	and	training	are	characterised	by	the	following	features:

•	 an	emphasis	on	the	results	of	learning	(outcomes)
•	 a	focus	on	learning	by	doing,	and	on	what	learners	can	do	as	well	as	learning	of	content
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•	 opportunities	for	the	recognition	of	prior	learning
•	 an	emphasis	on	the	applications	of	learning	in	new	and	different	contexts

outcomes	are	therefore	a	description	of	what	people	can do	at	the	end	of	a	course	–	in	other	
words,	they	describe	how	people	can	use	and	apply	the	knowledge	and	skills	they	have	learnt.	
because	outcomes-based	assessment	specifies	in	great	detail	what	outcomes	are	to	be	achieved	
by	learners,	it	usually	ensures	that	what	is	assessed	is	in	fact	what	should	be	assessed.

a	more	traditional	approach	to	education	gives	a	different	kind	of	explanation	of	what	a	course	
will	enable	a	learner	to	do.	the	following	example	illustrates	the	difference	between	these	two	
approaches.	(we	have	simplified	the	information	to	make	the	example	clearer.)

what	should	a	learner	be	able	to	do	when	he	or	she	has	completed	a	basic	numeracy	course?	
a	traditional approach	might	answer	this	question	by	simply	giving	a	list	of	the	contents	to	be	
covered	in	the	course	such	as

•	 counting	aloud
•	 adding
•	 subtracting
•	 multiplying
•	 measurement

an	outcomes approach	will	state	what	the	person	will	be	able	to	do	at	the	end	of	the	course.	for	
example,	the	outcomes	of	a	basic	numeracy	course	might	be	set	out	as	follows:

at	the	end	of	this	course,	the	learner	will	be	able	to

•	 count	out	loud	from	1	to	100
•	 work	out	the	practical	change	needed	in	a	money	transaction
•	 estimate	distances	within	a	range	of	one	kilometre
•	 use	measurement	in	various	activities,	and	so	on

You	can	see	that	this	is	a	useful	approach	–	especially	for	assessment	–	because	it	describes	the	
kinds	of	things	the	learner	will	be	able	to	do.	however,	some	of	these	skills	might	be	difficult	to	
assess	in	traditional	ways,	such	as	through	written	examinations.	You	might	more	easily	assess	
these	outcomes	by	asking	learners	to	make	specific	measurements	or	to	give	the	correct	change	
to	someone	who	pretends	to	be	buying	something	from	them.

the	move	to	outcomes	education	means	that	different	ways	of	assessing	people	in	terms	of	how	
they	use	and	apply	their	skills	and	knowledge	have	to	be	developed.

6.2	 the	advantages	of	outcomes-based	
assessment

by	linking	assessment	with	clearly	stated	outcomes	and	using	assessment	in	more	positive	ways,	
we	may	be	able	to	achieve	some	of	the	following	goals:

adults	can	build	skills	and	knowledge	in	meaningful	progressions,	and	not	in	a	fragmented	way.

•	 we	can	have	broad	agreement	on	what	adults	should	learn	in	abet.
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•	 we	can	have	clear	standards	and	levels	so	that	teachers	and	learners	can	see	what	they	are	
striving	for	or	what	they	have	achieved.

•	 we	can	find	ways	of	being	sure	of	the	value,	quality	and	relevance	of	learning	programmes.
•	 we	can	build	our	programmes	of	adult	learning	in	such	a	way	that	people	can	benefit	by

–	 having	skills	and	knowledge	that	strengthen	their	position	in	the	workplace
–	 receiving	better	conditions	of	service
–	 contributing	to	productivity
–	 being	able	to	move	and	transfer	their	learning	from	one	job	to	another
–	 being	able	to	move	upwards	into	training	or	further	education	if	they	wish	to	contribute
–	 more	generally	to	the	reconstruction	of	society	and	the	economy

6.3	 problems	in	outcomes-based	assessment
one	problem	is	based	on	a	misunderstanding	that	outcomes	or	standards	can	be	directly	taught.	
one	should	always	remember	that	an	outcome	is	an	end	product.	It	is	what	the	learner	can	do	
at	the	end	of	the	course.	It	is	an	exit	outcome.	arriving	at	that	final	outcome	involves	the	learner	
learning	a	lot	of	things	and	engaging	in	many	processes	and	activities	during	the	course.	the	
process	followed	during	the	course	may	not	be	the	same	as	the	final	demonstration	of	the	end	
outcome	at	all.

an	obvious	example	of	this	is	learning	to	read.	If	learning	to	read	fluently	is	the	desired	outcome,	
think	of	all	the	things	that	the	learner	has	to	do	first	before	achieving	that	outcome	–	learning	the	
alphabet,	understanding	the	conventions	of	print,	pages	and	books,	decoding	letters	and	words,	
making	sense	of	sentences	and	paragraphs	and	stories,	and	so	on.	all	of	these	things	involve	a	
lot	of	practise.	It	would	be	correct	to	say	that	all	these	activities	should	and	do	contribute	to	the	
final	outcome,	but	in	themselves	they	are	not	the	final	outcome.

outcomes-based	assessment	rightly	stresses	that	what	is	to	be	assessed	is	what	the	outcomes	
of	the	course	or	programme	were	stated	to	be;	and	this	assessment	must	be	based	on	a	real	
understanding	of	what	 the	outcomes	actually	are.	but	outcomes-based	assessment	must	be	
matched	by	intelligent	teaching	during	the	course	to	enable	the	learners	to	achieve	the	stated	
outcomes.	learners	also	need	to	be	guided	in	seeing	the	importance	of	the	processes	during	the	
course	as	well	as	the	final	tests	or	examinations.

6.4	 What	problems	in	assessment	do	adult	
educators	have	to	take	special	note	of?

as	an	abet	practitioner,	it	is	essential	for	you	to	have	a	clear	understanding	of	why	assessment	
is	necessary	in	education	and	training,	and	what	kinds	of	fears	your	learners	might	have.	once	
you	have	this	understanding,	you	will	be	able	to	assist	your	learners	when	they	feel	stressed	and	
nervous	about	being	assessed.

most	people	are	strongly	influenced	by	how	they	were	assessed	in	their	school	days	(even	if	they	
were	at	school	for	only	a	short	time).	adult	educators	need	to	be	particularly	conscious	of	how	
adults	respond	to	assessment	methods.

adults	often	regress	to	schoolchild	behaviour	in	assessment	situations,	revert	to	rote	learning	
methods	and	may	generally	react	badly	in	threatening	assessment	situations.
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hence	adult	educators	need	to	take	assessment	seriously	(even	if	they	do	not	see	assessment	
as	a	major	focus	of	their	particular	educational	activity).	adult	educators	need	to	become	more	
informed	about	the	variety	of	assessment	methods	and	how	they	are	applied.

If	assessment	is	to	take	place	it	should	be	well	planned	and	take	into	account	learner	attitudes	
towards	and	fears	of	assessment.

reading
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Specific Outcomes and Assessment Criteria

SPECIFIC OUTCOME 1
plan	for	assessment	events

ASSESSMENT CRITERIA

ASSESSMENT CRITERION 1
1.		learners	are	informed	of	impending	assessment	events.
ASSESSMENT CRITERION 2
2.			purpose	of	 the	impending	assessment	event	 is	explained	to	learners.	range	for	ac:	placement,	 formative,	

summative.
ASSESSMENT CRITERION 3
3.			outcomes	that	learners	will	be	expected	to	demonstrate	in	the	assessment	are	explained	to	learners	in	accessible	

terms.
ASSESSMENT CRITERION 4
4.		learner	readiness	is	taken	into	account	when	identifying	candidates	for	external	assessment.
ASSESSMENT CRITERION 5
5.			appropriate	arrangements	are	made	regarding	venue,	materials/equipment	required,	procuring/	photocopying	

of	scripts,	etc,	before	the	assessment	event	takes	place.
ASSESSMENT CRITERION 6
6.			the	amount	of	time	allocated	for	the	assessment	event	is	appropriate	to	the	nature	of	the	assessment.

SPECIFIC OUTCOME 2
Implement	internal	assessment	using	prescribed	instruments

ASSESSMENT CRITERIA

ASSESSMENT CRITERION 1
1.			prescribed	assessment	instruments	are	used	as	specified.
ASSESSMENT CRITERION 2
2.			learners	are	given	clear	instructions	regarding	the	assessment	event.
ASSESSMENT CRITERION 3
3.			Judgments	on	learners’	performance	are	made	in	accordance	with	prescribed	guidelines.
ASSESSMENT CRITERION 4
4.			moderation/verification	procedures	for	internal	assessment	are	followed	where	necessary	according	to	organi-

sational	policy.
ASSESSMENT CRITERION 5
5.			results	of	internal	assessment	are	made	available	to	learners	within	a	specified	period.

SPECIFIC OUTCOME 3
administer	external	assessment

ASSESSMENT CRITERIA

ASSESSMENT CRITERION 1
1.			administrative	requirements	of	the	external	assessment	agency	are	fulfilled.
ASSESSMENT CRITERION 2
2.			specified	measures	are	taken	to	ensure	the	security	of	the	assessment	documentation.
ASSESSMENT CRITERION 3
3.		assessment	is	ethically	administered	(ie	Irregularities	are	avoided).

SPECIFIC OUTCOME 4
follow	up	after	an	assessment	event

ASSESSMENT CRITERIA

ASSESSMENT CRITERION 1
1.		learners	are	given	an	opportunity	to	ask	questions	about	their	assessment	results.
ASSESSMENT CRITERION 2
2.			feedback	is	given	to	all	learners	on	their	individual	strengths	and	weaknesses	with	regard	to	their	performance	

in	the	assessment	event.
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ASSESSMENT CRITERION 3
3.			Implications	of	assessment	results	are	clarified	with	learners	in	a	sensitive	manner	(eg	the	need	to	repeat	a	level,	

the	need	to	improve	on	identified	weaknesses).
ASSESSMENT CRITERION 4
4.			records	are	kept	of	learners‘	performance	in	assessment	events,	in	accordance	with	the	requirements	of	the	

learning	centre.
ASSESSMENT CRITERION 5
5.			Information	from	assessment	results	is	used	in	lesson	planning	in	order	to	build	on	learners’	strengths	and	help	

them	improve	their	weaknesses.

Critical Cross-field Outcomes (CCFO):

UNIT STANDARD CCFO IDENTIFYING
Identifying	and	solving	problems	in	which	responses	display	that	responsible	decisions	have	been	made,	using	
critical	and	creative	thinking

UNIT STANDARD CCFO WORKING
working	effectively	with	others	as	a	member	of	a	team,	group,	organisation,	or	community

UNIT STANDARD CCFO ORGANISING
organising	and	managing	oneself	and	one’s	actions	responsibly	and	effectively

UNIT STANDARD CCFO COLLECTING
collecting,	organising	and	critically	evaluating	information

UNIT STANDARD CCFO COMMUNICATING
communicating	effectively	using	visual,	mathematical	and	language	skills	 in	the	modes	of	oral	and	written	
presentations

UNIT STANDARD CCFO DEMONSTRATING
demonstrating	an	understanding	of	 the	world	as	a	set	of	related	systems	by	recognising	that	problem	solving	
contexts	do	not	exist	in	isolation

UNIT STANDARD CCFO CONTRIBUTING
contributing	to	the	full	personal	development	of	each	learner	and	the	social	and	economic	development	of	 the	
society	at	large,	by	developing	internal	assessment	instruments	that	encourage	learners	to:

•	 reflect	on	and	explore	a	variety	of	strategies	to	learn	more	effectively;
•	 participate	as	responsible	citizens	in	the	life	of	local,	national	and	global	communities;
•	 be	culturally	and	aesthetically	sensitive	across	a	range	of	social	contexts;
•	 explore	education	and	career	opportunities;	and
•	 develop	entrepreneurial	opportunities
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QUALIFICATIONS UTILISING THIS UNIT STANDARD:

ID QUALIFICATION TITLE LEVEL  STATUS END DATE

core 20838 national	certificate:	abet	practice level	4 reregistered 2009–11–07

core 20159 national	diploma:	abet	practice level	5 reregistered 2009–11–07

core 20483 national	higher	certificate:	abet	
practice

level	5 reregistered 2010–02–23

core 20485 national	first	degree:	abet	practice level	6 reregistered 2009–11–07

elective 35939 national	certificate:	pulp	and	paper	
woodyard	operations

level	3 passed	the	
end	date	
status	was	
“registered”

2007–02–01

elective 48643 further	education	and	training	certifi-
cate:	chemical	pulp	manufacturing

level	4 passed	the	
end	date	
status	was	
“registered”

2007–02–01

elective 48644 elective	further	education	and	training	
certificate:	paper	board	or	tissue	
manufacturing

level	4 passed	the	
end	date	
status	was	
“registered”

2007–02–01

elective 48645 further	education	and	training	certifi-
cate:	pulp	and	paper	chemical	recovery

level	4 passed	the	
end	date	
status	was	
“registered”

2007–02–01

7	 referenCe
south	african	Qualifications	authority.	2006.	Unit standard 7386: assess learners within a learning 

situation.	pretoria:	south	african	Qualifications	authority.
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unit	2
Assessment	purposes	and	

methods

1	 IntroduCtIon
thus	far	we	have	discussed	what	assessment	is.	we	will	now	reflect	on	the	purpose(s)	of	as-
sessment	and	look	at	the	methods	used	to	achieve	these	purposes.

2	 AIm	of	the	study	unIt
the	aim	of	this	study	unit	is	to	introduce	you	to	a	few	common	assessment	purposes	and	methods,	
particularly	those	methods	that	can	be	used	in	literacy	and	abet	classes.

	 leArnIng	outComes	

after	working	through	this	study	unit,	you	should	be	able	to	do	the	following:

Describe and compare a variety of assessment methods in terms of how they could 
be used to conduct assessments in different situations and for different purposes.

You	will	demonstrate	this	by	being	able	to

•	 describe	in	simple	terms	the	different	purposes	of	assessment	(including	diagno-
sis,	evaluation,	guidance,	grading,	selection,	prediction,	motivation	and	standard	
maintaining)

•	 identify	and	describe	appropriate	assessment	methods	congruent	with	the	particu-
lar	purposes	of	the	assessment

3	 WhAt	Are	the	dIfferent	purposes	of	
Assessment?		

although	the	answer	to	this	question	may	seem	obvious	–	“to	test	learning!”	–	bear	in	mind	that	
assessment	has	a	number	of	purposes.
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In	broad	terms,	assessment	in	an	education	programme	or	system	has	the	following	three	primary	
purposes:

•	 for	learners,	it	acts	as	a	means	to	recognise	their	learning	achievements.
•	 for	teachers,	it	is	a	tool	to	improve	education	and	training	delivery.
•	 for	the	education	and	training	programme	or	system,	it	will	act	as	the	first	checkpoint	for	

quality	in	the	system.

but	let	us	first	look	at	a	case	study	to	see	what	this	means	in	practical	terms.

Case study 1

mrs	vilakazi	is	there	to	greet	us	as	we	enter	the	masisisane	adult	learning	centre.

she	tells	us:	“tonight	we	are	assessing	the	abet	learners	again.	we	have	been	teaching	
the	learners	for	a	few	weeks	now,	and	we	need	to	see	how	they	are	progressing.	In	fact	the	
learners	also	like	to	see	how	they	are	progressing.	we	placed	some	of	them	in	a	higher	
abet	level	after	they	did	the	initial	placement	test,	and	we	particularly	wanted	to	see	how	
well	they	were	doing.	mrs	hlophe	and	I	therefore	like	to	assess	them	regularly.	assess-
ment	is	useful	for	us	as	well,	because	it	gives	us	information	about	whether	our	teaching	
is	good	or	bad.”

mrs	vilakazi	invites	us	to	observe	one	of	the	abet	classes.	we	are	surprised	that	there	is	
so	much	activity.	we	expected	to	find	the	learners	sitting	quietly	at	their	desks	or	tables,	
writing	tests.	In	fact,	they	are	working	together	in	groups,	many	of	them	talking	quietly	to	
one	another.	some	groups	are	busy	pasting	letters	and	essays	into	their	project	books;	
these	are	examples	of	their	best	work.	one	of	the	learners	tells	us	that	this	is	how	they	
keep	a	record	of	their	work	so	that	they	can	see	their	progress	for	themselves	and	the	
teacher	can	assess	their	work.

today	the	learners	are	busy	with	their	monthly	assessment.	this	is	an	internal	assess-
ment.	they	will	do	a	final	examination	when	they	have	completed	their	course.	these	
learners	are	doing	their	level	3	of	english,	and	will	therefore	write	an	external	examination	
at	the	end	of	the	year	if	they	think	they	are	ready	by	then.	this	final	examination	will	be	
assessed	externally,	and	if	they	pass	the	examination,	they	will	receive	a	certificate	and	
move	on	to	the	next	level.	mrs	vilakazi	explains	that	the	projects	that	some	of	the	learners	
are	busy	doing	are	also	part	of	their	final	mark	for	this	level.

she	tells	us	that	some	of	the	learners	who	attend	
classes	at	the	nearby	factory	are	working	
outside,	and	she	takes	us	out	of	the	classroom	
into	the	centre	grounds,	where	we	see	two	
learners	measuring	the	corner	of	a	wall.	their	
instructor	checks	that	they	have	measured	it	
correctly.

two	learner	brick-layers	measuring	a	wall
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mrs	vilakazi	explains	that	these	learners	are	preparing	for	a	trade	test.	In	this	test	they	will	
have	to	show	that	they	can	build	a	corner,	says	mrs	vilakazi.	the	trade	test	is	an	external	
examination.

as	we	walk	back	to	the	building	with	mrs	vilakazi,	she	mentions	that	assessment	is	im-
portant	and	very	useful.	for	example,	she	says,	after	assessing	the	learners	in	march,	she	
realised	that	some	learners	were	having	real	problems	with	the	numeracy	lessons,	but	she	
did	not	know	what	to	do.	fortunately,	the	centre	has	a	partnership	with	some	col-	
leagues	from	a	nearby	centre,	and	she	discussed	the	matter	with	them.		
they	offered	to	assess	these	learners	again	using	a	numeracy	diagnostic	test	and	they	
were	able	to	identify	what	the	problem	really	was	–	they	did	not	understand	what	word	
sums	are	about.	they	were	weak	readers	and	this	made	the	problem	worse.

we	asked	mrs	vilakazi	what	she	has	done	now	that	she	knows	what	their	problem	is.	she	
said	she	was	trying	to	give	them	more	reading	work	to	do	and	to	help	them	where	she	
could.	and	when	they	do	word	problems,	she	asks	the	weaker	students	to	sit	with	those	
who	can	read	properly.	this	has	worked	well.	“but	it	is	a	good	thing	we	got	our	partners	to	
do	the	diagnostic	assessment,”	she	says.	“I	was	worried	that	some	learners	might	get	dis-
couraged	and	drop	out	of	the	classes	if	I	could	not	find	a	way	of	helping	them.	they	were	
encouraged	after	I	told	them	that	we	had	identified	their	problem	and	could	sort	it	out.”

     ACtIVIty	2.1	

read	the	case	study	again.

underline	all	the	references	that	are	made	to	assessment.

now,	first	make	a	list	of	the	different	type	of	assessment	or	assessment	activities	that	take	place,	
and	then	say	what	reason	or	purpose	there	was	for	those	assessments.

our	response
we	noted	the	following	types	of	assessment	and	the	reasons	they	were	done:

type	of	assessment	or	assessment	activity purpose	or	reason	for	assessment

assessment	of	progress progress	of	learners

Initial	placement	test place	learners	at	the	right	level

check	on	the	quality	of	teaching	and	the	
programme

Quality	control	of	teaching	and	the	
programme

projects record	of	progress	and	demonstration	of	
achievement

monthly	assessment progress	of	learners
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type	of	assessment	or	assessment	activity purpose	or	reason	for	assessment

Internal	assessment [	probably	mainly	for	assessing	progress]

final	examination demonstration	of	achievement	of	
outcomes

external	assessment to	obtain	certification	and	access	to	next	
abet	level

practical	skills	test practice	and	preparation	for	final	skills	test

trade	test to	obtain	a	qualification	certificate	that	will	
help	for	the	learners	to	be	employed	or	
promoted

final	assessment recognition	of	achievement	and	certifica-
tion	or	promotion	to	next	level

diagnostic	test	(numeracy) to	diagnose	a	weakness	or	problem	so	
that	it	can	be	corrected

In	the	rest	of	this	module	we	will	discuss	each	of	these	kinds	of	assessment	in	more	detail.	we	
will	look	at	the	different	purposes	and	methods	of	assessment	and	how	assessment	relates	to	
your	work	as	an	abet	practitioner.

3.1	 the	different	purposes	of	assessment
In	more	detail,	one	can	differentiate	the	following	purposes	of	assessment:

Purposes of assessment

selection to	choose	individuals	most	suitable	for	and	likely	to	benefit	from	par-
ticipation	in	an	educational	programme,	being	placed	at	a	particular	
educational	level,	a	job,	use	of	a	scarce	resource,	etc.	the	other	side	of	
selection	is	rejection.	placement	at	the	start	of	a	programme	is	a	form	of	
selection	as	are	various	access	tests.

diagnosis to	find	out	what	is	happening	(at	individual	or	group	level)	in	response	
to	teaching.	this	means	finding	out	about	the	learners’	strengths	and	
weaknesses,	how	they	are	progressing,	what	the	barriers	to	their	learning	
are,	and	identifying	their	emerging	needs	and	interests.	this	may	lead	to	
remedial	action	if	all	is	not	well.
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Purposes of assessment

grading to	assign	to	individuals	a	number	or	letter	signifying	the	standard	they	
have	achieved.	the	standard	may	be	based	on	objective	criteria	(mastery	
learning)	or	merely	indicate	a	rank	order	(norm-referenced	assessment).	
grading	methods	need	to	be	sensitive	to	the	differences	between	indi-
viduals.	but	grading	fails	to	assist	learning	if	the	learners	do	not	regard	it	
as	a	useful	form	of	feedback.

motivation to	encourage	or	compel	students	to	work	(as	prescribed)	at	learning.

guidance to	help	learners	make	more	relevant	and	appropriate	choices,	particularly	
in	subject	or	career	choices.

prediction to	foretell	how	people	are	likely	to	behave	in	the	future.	prediction	usually	
aids	selection.

evaluation to	provide	evidence	of	the	effects	and	effectiveness	of	the	course	or	
programme.

standard	
maintaining

to	attempt	to	maintain	quality	control	of	both	learning	and	teaching	in	an	
educational	programme	and	to	retain	the	value	of	its	certification.

diagnosis	is	usually	linked	to	guidance,	grading,	prediction	and	selection.

grading,	selection,	prediction	and	maintaining	standards	are	all	purposes	relating	to	as-
sessment	aimed	at	learner	certification.

we	will	now	look	at	some	of	these	purposes	in	more	detail:

3.2	 placement	testing
You	will	remember	that	in	the	above	case	study,	new	abet	learners	did	a	placement	test	(also	
called	a	pretest)	in	order	to	place	them	at	the	right	level	or	grade	in	the	programme.	In	an	abet	
class,	a	placement	test	would	usually	be	used	to	assess	the	learners’	existing	skills	in	reading,	
writing	and	numeracy.	mrs	vilakazi	used	the	information	provided	by	the	placement	test	to	decide	
at	which	abet	level	the	learners	would	enter	(into	the	beginners’	class	or	into	the	class	for	those	
who	could	already	read	and	write	or	into	abet	level	2,	3	or	4).

the	placement	test	or	pretest	is	a	form	of	assessment	that	is	used	to	sort	learners	into	various	
groups.	It	places	learners	at	an	appropriate	level	such	as	abet	level	1,	2,	3	or	4,	or	into	further	
education	and	training.

a	pretest	is	not	used	to	select	only	a	few	learners	to	enrol	for	a	programme.	It	is	a	test	that	we	use	
to	allocate	all	the	learners	to	a	specific	class	or	place	them	in	groups	in	a	class	at	the	appropriate	
level	of	ability	or	prior	learning.
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pretests	are	also	important	as	a	means	of	checking	prior	learning	as	the	start	of	a	process	of	
recognition	of	prior	learning	(rpl).	they	can	also	be	used	as	a	method	of	baseline	testing,	that	
is,	finding	out	what	the	existing	baseline	of	knowledge	and	skills	is	in	a	class	of	learners.

3.3	 selection	testing
assessment	can	be	used	as	a	form	of	selection.	selection	is	different	from	placement	(in	which	
all	are	placed).	selection	is	usually	for	situations	in	which	only	some	learners	can	be	chosen.	
for	example,	let	us	pretend	that	the	masisisane	adult	learning	centre	decides	to	offer	a	basic	
computer	literacy	course.	unfortunately,	 the	centre	only	has	six	computers,	and	the	teacher	
says	she	cannot	teach	more	than	12	learners	at	a	time.	however,	40	learners	wish	to	attend	the	
course.	one	possible	way	of	selecting	learners	for	this	course	would	be	to	give	them	some	kind	
of	pretest	that	would	show	who	of	the	40	potential	learners	have	the	minimum	skills	necessary	
to	join	the	class.

this	kind	of	selection	happens	when	we	use	the	results	of	an	assessment	to	select	a	small	number	
of	people	out	of	a	larger	group	for	a	particular	purpose.	an	example	of	assessment	for	selection	
in	our	education	system	is	the	grade	12	matric	examination.	matriculation	results	are	one	way	in	
which	people	have	been	selected	for	entry	into	higher education.	selection	is	a	common	purpose	
of	assessment.	the	results	of	a	test	or	another	form	of	assessment	can	be	used	to	determine	who	
should	be	selected	for	training,	for	a	job	level,	or	for	a	programme	of	study	in	which	there	are	only	
a	few	opportunities.	we	are	all	aware	of	how	selection	for	scholarships	and	bursaries	to	study	
at	a	university	works.	this	kind	of	selection	is	usually	based	on	how	well	a	person	did	in	matric.

3.4	 diagnostic	assessment
In	the	above	case	study,	we	saw	that	some	learners	were	assessed	to	find	out	why	they	had	
difficulty	with	the	numeracy	lessons.	a	diagnostic	test	 is	similar	 to	the	assessment	a	doctor	
would	do	when	you	are	sick.	he	or	she	would	examine	you	in	order	to	diagnosis	what	is	wrong	
with	your	health.	a	teacher	uses	diagnostic	assessment	to	gather	information	about	a	learner’s	
areas	of	weakness.	this	is	helpful	for	the	teacher	as	well	as	for	the	learner,	because	a	strategy	for	
improving	the	learner’s	performance	in	those	areas	can	then	be	worked	out.	In	the	case	study	the	
diagnostic	assessment	showed	that	the	learners	were	not	able	to	solve	word	problems	because	they	
did	not	really	understand	the	language	used	in	these	problems.	the	diagnostic	assessment	was	
that	the	learners	could	do	the	actual	calculations	once	they	understood	what	the	word	problems	
were	about.	mrs	vilakazi	said	that	she	was	helping	them	to	improve	their	reading	ability	and,	in	
numeracy	lessons,	she	allowed	the	weaker	students	to	sit	with	stronger	readers	who	could	explain	
what	the	questions	were	about	and	they	could	then	do	the	calculations.

It	is	not	always	possible	for	a	teacher	to	do	his	or	her	own	diagnostic	assessment.	when	a	learner	
is	not	making	progress,	and	your	assessment	of	the	learner	does	not	explain	why	the	person	is	not	
making	progress,	you	may	have	to	consult	someone	who	is	qualified	to	assess	learning	difficulties.
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3.5	 grading
we	are	all	familiar	with	the	idea	of	teachers	giving	learners	marks	for	their	work	and	for	making	
comparisons	between	learners	on	the	basis	of	how	many	marks	they	have.	there	are	many	different	
traditions	about	how	many	marks	are	awarded	for	various	levels	of	competence,	and	often	marks	
are	given	out	of	maximum	score	of	100	(ie	as	a	percentage).	the	number	of	marks	considered	to	
be	a	pass	tends	to	range	from	33	to	50%.	It	is	important	to	understand	that	marks	actually	give	
us	little	information	other	than	how	high	or	low	the	learner	ranks	in	comparison	with	the	other	
learners.	marks	do	not	tell	us	why	the	teacher	thinks	the	learner	has	done	well	or	poorly;	nor	do	
marks	tell	us	what	should	be	done.	should	the	person	who	received	99%	be	given	more	chal-
lenging,	harder	work	to	do?	should	the	person	who	scored	only	50%	be	given	extra	individual	
attention	and	a	diagnostic	test	to	see	how	matters	can	be	improved?

although	grading	is	the	purpose	of	much	assessment,	one	should	always	remember	that	it	is	
really	a	simple	(indeed	oversimplified)	attempt	at	recording	what	learners	have	achieved.	pro-
viding	real	evidence	of	the	learner’s	achievement	of	outcomes,	standards	or	competencies	and	
the	ability	to	transfer	and	apply	learning	in	different	contexts,	is	far	more	complex,	difficult	and	
time-consuming	than	grading.

3.6	 Assessment	as	a	form	of	motivation
most	of	us	have	had	the	feeling	of	achievement	that	comes	when	we	are	told	that	we	have	done	
well	in	something.	we	all	like	to	do	well	in	an	examination	or	a	task	in	the	workplace.	when	we	
feel	a	sense	of	achievement,	we	also	feel	motivated	to	continue	learning,	and	to	work	even	harder.	
In	the	case	study,	mrs	vilakazi	says	that	the	learners	themselves	like	to	see	how	well	they	are	
progressing.	when	learners	can	see	that	they	have	learnt	something	and	that	they	are	improv-
ing,	this	gives	them	a	feeling	of	achievement.	so	assessment	can	give	the	learners	a	feeling	of	
achievement,	which	helps	to	motivate	them.

assessment	that	results	in	a	grade	or	a	certificate	gives	people	recognition	for	their	progress	
and	achievements,	and	this	is	another	way	in	which	assessment	can	contribute	to	motivating	
and	encouraging	learners.

3.7	 guidance
assessment	used	for	the	guidance	of	learners	is	often	similar	to	diagnosis	assessment.	on	the	
basis	of	this	assessment,	evidence	of	the	learner’s	strengths,	weaknesses	and	interests,	a	teacher	
or	guidance	counsellor	will	be	able	to	give	the	learner	guidance	on	what	new	education,	training	
or	career	route	to	follow.

3.8	 prediction
assessment	used	for	prediction	usually	occurs	in	the	context	of	placement,	selection	or	guidance.	
what	does	the	assessment	evidence	predict	about	how	the	learner	will	do	in	the	future?	most	
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selection	on	the	basis	of	assessment	results	assumes	that	a	prediction	can	be	made	on	how	
the	learner	will	do	in	the	future.	thus,	for	example,	it	is	safe	to	predict	that	a	matric	student	who	
fails	mathematics	is	unlikely	to	successfully	study	sciences	such	as	physics	and	chemistry	at	
university	level.	a	learner	who	is	a	good	reader	and	has	done	well	in	a	subject	such	as	english,	
is	likely	to	do	well	in	subjects	that	demand	the	detailed	reading	and	analysis	of	texts	(such	as	in	
literature,	history	and	religious	studies).

3.9	 Assessment	as	evaluation
to	evaluate	something	is	to	judge	what	value	it	has.	assessment	can	also	be	used	to	help	decide	
on	the	value	of	an	education	course	or	programme.	so	far	we	have	talked	about	assessment	as	
a	process	that	is	linked	to	an	individual	learner’s	progress.	however,	there	is	another	important	
function	of	assessing	learners,	which	is	linked	to	the	evaluation	of	what the	teachers	are	teaching	
the	learners,	and	how	they	are	teaching	them.	this	kind	of	assessment	gives	the	teachers	and	
organisers	information	that	can	be	useful	when	they	evaluate	the	effectiveness	of	their	classes.	
It	provides	evidence	that	they	can	use	to	plan	new	methods	of	teaching.

assessment	can	also	be	used	to	monitor	organisations	and	learning	centres	that	offer	educa-
tion	and	training,	and	to	evaluate	particular	learning	programmes.	take	the	example	of	an	adult	
education	centre	that	uses	a	particular	course	to	teach	people	literacy.	If	we	assess	those	learners	
and	we	find	that	many	of	them	are	not	progressing	in	their	learning,	or	that	they	are	not	reaching	
a	required	standard,	this	would	be	a	sign	that	there	is	something	wrong	at	that	centre.	It	could	
mean	that	the	centre	has	chosen	a	course	that	is	unsuitable	or	poorly	presented,	or	that	the	centre	
is	not	being	managed	efficiently.

assessment	of	learners	can	therefore	be	used	as	a	way	to	evaluate	the	quality	of	education	of-
fered	to	the	learner.	In	the	long	run,	the	evaluation	function	of	assessment	can	be	used	to	protect	
the	learner	from	poor	quality	education.	It	is	an	important	way	of	ensuring	accountability	in	the	
education	system.

Quality	assurance	is	one	of	the	pillars	of	the	south	african	national	Qualifications	framework	
(nQf)	and	is	intended	to	give	learners	greater	confidence	in	the	value	of	credits	and	certificates,	
which,	for	abet	learners,	are	nationally	recognised	through	umalusi	(the	council	for	Quality	as-
surance	for	general	and	further	education	and	training).	umalusi	is	the	quality	assurance	system	
which	guarantees	that	the	assessment	of	learners	for	national	qualifications	is	of	high	quality.

 ACtIVIty	2.2					

look	back	at	the	various	reasons	for	assessment	that	we	have	discussed	in	this	section.

now	think	about	the	various	kinds	of	assessments	that	you	have	experienced	either	as	a	learner	
or	as	a	teacher	or	trainer.	were	these	tests,	examinations,	assignments,	trade	tests	or	some	other	
form	of	assessment?	make	a	list	of	all	the	different	kinds	of	assessment	you	have	experienced.

now	think	about	the	purpose	of	each	form	of	assessment.	was	it	for	placement,	motivation,	se-
lection	or	diagnosis?	next	to	each	kind	of	assessment,	write	down	its	purpose.	also	say	whether	
the	assessment	was	formal	or	informal.

structure	your	answer	in	a	table	format	as	we	have	done	in	the	example	below.	we	have	completed	
one	row	of	the	table,	using	matric	as	the	form	of	assessment.
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Form of assessment Purpose Formal or informal

matric	(national	senior	certificate)	
examination

selection formal

when	you	look	at	the	table	you	have	filled	in,	what	purposes	of	assessment	appear	to	you	to	have	
been	most	prominent	in	your	general	experience	of	assessment?

what	purposes	of	assessment	have	been	most	prominent	in	a	recent	course?

why	is	this	so?	does	it	tell	us	something	about	assessment	or	about	the	particular	course	or	
about	the	education	system	in	general?

from	all	the	above	it	is	clear	that	there	are	many	reasons	for	doing	assessment.	It	also	helps	
teaching	to	be	clear	about	the	purpose	of	assessment	beforehand.

most	abet	practitioners	would	use	assessment	at	three	stages	of	a	course	or	programme:

(1)	 the	first	stage	would	be	at	the	beginning	when	you	use	placement	tests	to	put	learners	at	
the	right	level	or	in	ability	groups	in	a	class.

(2)	 the	second	stage	would	be	during	the	course	to	check	on	the	learners’	learning	progress.	
this	would	be	accompanied	by	suitable	diagnosis.	overall,	these	are	all	forms	of	formative	
assessment	that	are	part	of	a	developmental	process	and	in	which	the	teacher	gives	the	
learners	feedback	on	the	results	of	the	assessment.	this	should	result	in	assessment	that	
supports	rather	than	undermines	the	desire	to	learn.

(3)	 the	third	stage	would	be	at	the	end	of	the	course	or	programme,	often	by	way	of	tests	or	
examination,	to	show	that	the	learners	have	achieved	the	outcomes	of	the	course.	this	is	
known	as	summative	assessment.	this	assessment	may	also	lead	to	certification	and/or	
promotion	to	a	higher	level	of	study.	the	results	may	also	be	used	to	evaluate	your	success	
as	an	educator.

4	 typICAl	Assessment	methods	In	Abet
an	assessment	method	is	the	particular	way	or	process	used	to	collect	evidence	to	determine	
whether	a	learner	is	competent	or	not	yet	competent.	the	assessment	will	be	used	in	some	assess-
ment	activity	or	activities	which	present	the	learner	with	a	few	tasks	to	do.	sometimes	a	particular	
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assessment	“instrument”,	such	as	a	worksheet,	test,	or	examination	paper,	will	be	linked	to	the	
method	and	activities	and	there	may	also	be	an	assessment	guide	which	is	a	document	which	
outlines	to	the	assessor	what	methods	and	activities	should	be	used	to	conduct	the	assessment.

the	method	of	assessment	and	the	assessment	activities	must	be	fit	for	the	purpose	of	the	as-
sessment.	a	single	unit	standard	will	often	require	different	assessment	methods	and	a	number	
of	assessment	activities.

You	may	need	to	use	a	number	of	assessment	methods	to	gather	enough	evidence	in	order	to	
make	a	decision	about	whether	a	learner	is	competent	or	not	yet	competent.

the	assessment	methods	used	by	the	assessor	must	be	appropriate	to	what	is	being	assessed	
as	well	as	the	learner’s	specific	needs.	these	methods	should	fit	the	purpose	of	the	assessment.

some	of	the	common	methods	of	assessment	are	indicated	below.	we	will	look	at	various	meth-
ods	that	you	may	find	useful.	assessment	methods	range	from	informal,	almost	unconscious,	
observation	to	formal	examinations.

the	methods	can	be	placed	into	the	following	three	broad	categories:

• examinations	–	traditional	and	alternative	methods
• coursework
• continuous assessment

there	are,	of	course,	a	range	of	general	assessment	methods	appropriate	to	all	the	above	settings.

the	following	table	lists	some	of	these	methods	and	their	strengths	and	weaknesses:
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Method For Against

Examinations suitable	for	testing	knowledge	of	
facts	and	understanding	of	funda-
mental	concepts.

passing	examinations	is	seen	as	
a	real	sign	of	success	and	makes	
learners	feel	secure	that	they	
have	arrived	at	a	particular	level.

encourages	or	forces	learners	to	
learn	and	organise	their	knowl-
edge.	an	end	of	course	examina-
tion	helps	the	learner	“put	it	all	
together”.

makes	them	focus	on	the	impor-
tant	parts	of	the	course.

not	suitable	for	testing	attitudes	
and	values.	

assumptions	by	educators	
about	the	learners	may	distort	
the	way	in	which	examiners	
mark	examinations.

often	highly	stressful	for	learn-
ers.	
	
	

may	not	examine	the	important	
parts	of	the	course	or	parts	that	
are	hard	to	assess.

Oral 
presentations

useful	for	encouraging	
creative	ability	and	thinking	
systematically.

learners	may	exerience	extra	
stress.

Open book 
examinations

learners	are	less	stressed. favour	better	prepared,	more	
organised	learners.

Profiles detailed	reports	look	at	more	
than	knowledge.

developing	criteria	may	be	
time-consuming	unless	there	
are	existing	rubrics.

there	may	be	a	poor	match	
between	academic	and	practical	
work.

It	is	far	more	time-consuming	
to	write	reports	than	do	conven-
tional	grading.
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Coursework
(usually	
includes	as-
signments	or	
tests	with	or	
without	an	end	
examination)

less	stressful	for	ordinary	learn-
ers	
may	motivate	learners	throughout	
course.	
enables	learner	problems	to	be	
diagnosed	early.

	
a	ratio	of	50%	coursework	and	
50%	examination	shows	a	high	
correlation	between	the	two	
marks.	
	
a	wide	variety	of	assessment	
techniques	can	be	used	(eg	
portfolio	assessment,	observa-
tion	sheets,	journals,	tests,	
project	work	and	assignments).	
a	balanced	combination	of	these	
techniques	can	be	used	to	ascer-
tain	the	achievement	of	learners,	
as	fairly	and	transparently	as	
possible.

may	assess	in	exactly	the	same	
way	as	examinations.	
learners	are	as	likely	to	over-
work	as	to	underwork.	
Increases	the	load	on	staff	dur-
ing	the	course.

	
a	ratio	of	33%	coursework	
and	67%	examination	may	fail	
to	provide	a	strong	stimulus	
to	a	class	with	poor	motiva-
tion	and	a	preoccupation	with	
other	important	subjects	to	take	
the	coursework	seriously.	the	
reverse	could	also	apply.

Continuous 
assessment
(may	in-
clude	a	final	
examination)

useful	where	the	whole	process	
of	the	course	or	programme	is	
important.	
	
enables	learner	problems	to	be	
diagnosed	early.	
	
considered	by	many	as	the	best	
form	of	assessment	in	that	as-
sessment	is	integrated	into	every	
aspect	of	the	course	curriculum.	
	
a	wide	variety	of	assessment	
techniques	can	be	used	(eg	
portfolio	assessment,	observa-
tion	sheets,	journals,	tests,	
project	work	and	assignments).	
a	balanced	combination	of	these	
techniques	can	be	used	to	ascer-
tain	the	achievements	of	learners	
as	fairly	and	transparently	as	
possible.

not	particularly	useful	for	
outcomes-based	education	
where	the	end	outcomes	are	of	
primary	importance.	
	
	
	
In	practice,	seldom	really	“con-
tinuous”,	and	simply	another	
name	for	coursework.	
	
	
not	fair	unless	learners	really	
understand	what	is	expected	of	
them.
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4.1	 useful	alternative	methods	and	techniques	
of	assessment

In	practical	situations,	a	combination	of	assessment	methods	is	often	used	by	the	assessor	to	
ensure	that	sufficient	evidence	is	collected	to	make	a	judgement	of	competent	or	not	yet	competent.

all	methods	have	both	advantages	and	disadvantages.	let	us	look	at	the	following	methods	which	
can	be	used	together	with	the	ones	listed	earlier.

peer	and	self-assessment
there	are	many	ways	of	bringing	learners	into	the	assessment	process	and	many	reasons	for	
doing	so.	teachers	who	make	peer	evaluation	a	routine	part	of	their	assessment	programme	will	
find	that	they	do	not	have	to	mark	or	grade	every	piece	of	work	their	learners	produce.	learner	
self-assessment	or	peer	assessment	gives	learners	increased	responsibility	for	assessing	their	
own	and	each	other’s	work,	and	in	so	doing,	they	begin	to	learn	the	learning	outcomes	and	per-
formance	criteria.	this	enables	them	to	apply	these	standards	to	their	own	work.	Informal	peer	
assessment	takes	place	in	every	classroom.	learners	naturally	look	at	each	other’s	work	and	
note	their	peers’	achievements.

If	you	give	learners	the	learning	outcomes	at	the	beginning	of	their	learning	process,	you	can	invite	
them	to	reflect	on	the	outcomes	and	assess	their	own	progress	in	the	light	of	these	outcomes.	
this	presupposes	that	the	exit	outcomes	make	sense	to	the	learner	at	the	start	of	the	course,	
which	is	not	always	the	case.

peer	and	self-assessment	are	both	valuable	ways	of	encouraging	learners	to	focus	on	their	learn-
ing	outcomes.	the	process	can	be	more	formalised	by	constructing	joint	evaluation	forms	which	
require	learners	and	peers	to	jointly	record	their	assessments.

the	following	is	an	example	of	the	components	required	in	a	joint	assessment	form:
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name:________________________________	abet	level:	_____

learning	area:	______________________	lesson	topic:	_______________

self

what	I	think	is	good	about	my	work

_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________

what	I	think	I	could	improve

_______________________________
_______________________________
_______________________________
_______________________________
_______________________________
_______________________________

partner

what	I	think	is	good	about	your	work

________________________________
________________________________
________________________________
________________________________
________________________________
________________________________

what	I	think	could	be	improved	in	your	work

________________________________
________________________________
________________________________
________________________________
________________________________
________________________________

JoInt	sIgnature		 	 	 	 date:	_____________________

my	own:	________________________________________

my	partner:	_____________________________________________

facIlItator’s	comments:

___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
______________________________________________________________

observation
In	reality,	observation	is	the	most	common	assessment	method	of	all	–	we	do	it	all	the	time	in	
nearly	all	human	interactions.	however,	because	it	is	usually	informal,	it	is	seldom	used	that	much	
in	making	formal	assessment	judgements	for	the	purposes	of	grading	or	selection.

observation	as	a	method	entails	observing	or	watching	the	learner	while	she	or	he	is	doing	the	
assessment	activities	(simulated	or	real).	the	assessor	is	able	to	assess	both	the	process	(how	
the	learner	is	doing	the	activity)	and	the	product	(whatever	learning	outcomes	are	visible).	hence	
in	many	ways	direct	observation	is	the	best	method	to	ensure	that	the	learner	is	able	to	perform	
to	the	required	standard.

the	problem	with	observation	is	that	when	it	is	done	properly,	it	is	time-consuming	(and	therefore	
often	costly	if	the	assessor	has	to	spend	hours	both	observing	and	then	writing	detailed	reports	on	
his	or	her	observations);	it	requires	a	trained	observer	who	looks	at	all	the	necessary	components	
that	require	observation	(hence	the	usefulness	of	observation	check	lists);	and	it	cannot	provide	
evidence	of	what	cannot	be	seen	(a	problem	with	all	outcomes-based	assessment)	such	as	the	
person’s	inner	understanding	of	things	which	may	not	be	demonstrated	in	any	way.
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portfolios
portfolios	are	now	regularly	used	in	south	african	outcomes-based	assessment,	including	in	
literacy	and	abet.

a	portfolio	is	a	collection	of	the	learner’s	work	(usually	stored	in	some	kind	of	file)	that	can	be	
used	to	assess	the	learner’s	performance	over	a	period	of	time.	portfolios	are	particularly	useful	
for	showing	assessment	evidence	that	is	not	usually	collected	by	examinations	and	tests.	It	can	
include	a	variety	of	work	samples.

portfolios	are	suitable	for	 long-term	activities.	they	may	include	evidence	from	the	learner’s	
day-to-day	work,	from	previous	work	situations,	from	learning	and	other	experiences	or	pursuits.	
they	are	useful	for	the	assessment	of	recognition	of	prior	learning	and	experience	in	situations	
where	direct	observation	may	be	difficult.

It	is	essential	that	the	evidence	that	is	collected	is	sufficient	and	about	current	competence.	the	
learner	is	usually	responsible	for	collecting	the	majority	of	evidence	as	well	as	compiling	his	or	
her	portfolio.

there	are	different	kinds	of	portfolios.	some	collect	samples	of	the	student’s	work	of	whatever	
quality	–	these	are	most	useful	to	show	how	the	learner	has	progressed.	such	a	portfolio	will	
exclude	examples	of	work	that	shows	the	learner’s	progress	from	less	competent	or	more	com-
petent	work.	the	motivational	power	of	such	a	portfolio	is	immense.

other	portfolios	collect	the	learner’s	best	work	–	these	are	ideal	for	showing	that	the	learner	has	
demonstrated	competence	in	the	various	components	of	a	course.

the	use	of	the	portfolio	is	increasing	because	it	allows	teachers	to

•	 track	a	learner’s	progress	over	time
•	 preserve	a	detailed	picture	of	the	learner’s	achievement
•	 make	it	possible	for	a	learner	to	track	his	or	her	achievements
•	 help	the	learner	reflect	on	his	or	her	achievement
•	 obtain	important	insights	into	a	learner’s	interests	and	aptitudes
•	 afford	learners	opportunities	to	analyse	their	own	work
•	 afford	learners	opportunities	to	compare	later	work	with	earlier	work	and	thus	check	their	

progress	over	time
•	 help	learners	to	understand	the	work	production	requirements	of	real-life	situations

the	main	difficulty	for	educators	is	the	formulation	of	clear	criteria	for	assessment	(unless	these	
have	been	preprepared).	You	will	need	to	determine	clear	criteria	for	the	assessment	of	the	port-
folio.	this	will	include	deciding	on	the	relative	importance	of	the	soundness	of	the	learning	area	
content	compared	to	the	writing	and	presentation	of	the	portfolio.	learners	also	need	to	know	
what	the	actual	criteria	are.	one	way	of	helping	learners	to	know	the	criteria	that	will	be	used,	
would	be	to	ensure	that	they	are	involved	in	establishing	the	assessment	criteria	that	will	be	used	
to	assess	their	portfolios.

the	reflection	that	accompanies	the	development	of	a	portfolio	is	an	essential	part	of	the	learning	
and	assessment	process	and	provides	a	learning	opportunity	that	we	should	not	miss.	encourage	
learners	to	check	their	own	progress	and	achievements.	this	process	is	vitally	important	if	we	
want	to	keep	our	learners	in	touch	with	the	accumulation	of	evidence	of	their	own	proficiency.	one	
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can	encourage	learners	to	monitor	their	own	progress	by	suggesting	that	they	ask	themselves	
the	following	questions:

•	 why	I	have	chosen	particular	pieces	of	work	for	my	portfolio?
•	 what	are	the	strengths	of	the	work	I	have	included	in	this	portfolio?
•	 what	aspects	of	the	work	still	need	more	work?
•	 what	kind	of	help	do	I	need?
•	 what	impact	has	this	portfolio	had	on	my	interests,	attitudes	and	opinions?

learners	should	be	involved	in	selecting	the	work	that	goes	into	their	portfolios.	all	learners	want	
to	present	a	positive	image	and	making	their	own	selection	is	an	important	step	in	this	direction.

the	disadvantage	of	portfolios	is	that	they	take	time	to	mark	and	are	often	hard	to	grade	or	score.	
clear	instructions	need	to	be	given	on	what	is	required	for	the	portfolio.	many	learners	may	not	
really	believe	that	the	portfolio	is	meant	to	track	their	progress	and	will	insist	on	only	inserting	
“good”	work.	the	authenticity	of	some	portfolio	evidence	may	be	uncertain.	 Is	this	really	the	
learner’s	own	work?

there	is	also	a	problem	about	who	owns	the	portfolio.	Is	it	owned	by	the	learner	who	can	use	it	
in	the	future	to	show	others	what	he	or	she	can	do?	or	is	it	owned	by	the	teacher	or	programme,	
and	kept	as	a	record	of	assessment?

a	recent	interesting	example	of	portfolio	assessment	is	 that	used	by	the	kha	ri	gude	literacy	
campaign	south	africa.	this	assessment	portfolio	for	communication	and	numeracy	has	20	activi-
ties	in	a	printed	booklet	covering	the	key	outcomes	of	the	literacy	course,	together	with	detailed	
criteria	and	marking	scales	for	the	educator.	the	learner	is	meant	to	complete	each	activity	at	
the	appropriate	stage	of	the	course	(although	this	could	also	be	done	at	the	end	of	the	course).

the	front	cover	and	page	19	of	the	2008	communication	and	numeracy	assessment	portfolio
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note	the	instructions	to	the	educator	on	when	to	use	this	exercise	and	the	rubric	on	marking	at	

the	bottom	which	provides	assessment	criteria	and	a	rating	scale.

Questioning

Questioning	is	another	form	of	assessment	which	we	use	in	all	human	interactions	every	day	of	

our	lives.

In	a	more	planned	education	and	training	setting,	we	frequently	present	the	learner	with	ques-

tions,	either	in	written	or	oral	form.	the	great	advantage	of	questioning	is	that	we	can	all	do	it	

and	it	is	relatively	inexpensive.

often	the	reason	why	we	ask	oral	questions	is	to	understand	why	the	learner	did	some	learning	

activity	in	a	particular	way.	oral	questions	are	especially	useful	when	a	learner	has	been	observed	

performing	a	task	competently,	but	the	knowledge	section	of	the	task	still	has	to	be	assessed.	

Questioning	is	an	important	method	to	establish	evidence	of	a	learner’s	background,	prior	or	

“embedded”	knowledge.	Questions	may	also	be	used	to	assess	the	learner’s	ability	to	apply	what	

she	or	he	knows	in	a	different	context.	the	disadvantage	of	informal	oral	questioning	is	that	the	

educator	has	to	use	his	or	her	professional	judgement	when	interpreting	the	learner’s	response	

because	there	may	not	be	an	exact	prescribed	answer	to	the	question.

oral	tests	are	mainly	used	as	a	means	of	generating	evidence	on	the	learner’s	ability	to	listen,	

interpret,	communicate	ideas	and	sustain	a	conversation	in	the	given	language	of	assessment.

Case	studies

a	case	study	is	a	description	of	an	event	concerning	a	real-life	or	simulated	situation,	usually	

in	the	form	of	a	paragraph	or	text,	video,	picture	or	role-play	exercise.	this	is	then	followed	by	

a	series	of	instructions,	which	prompt	the	learner	to	analyse	the	situation	presented,	drawing	

conclusions	and	making	decisions	or	suggesting	courses	of	action.

5	 referenCe

kha	ri	gude	literacy	campaign	south	africa.	2008.	Yes I can assessment portfolio for com-

munication and literacy. IsiNdebele.	pretoria:	kha	ri	gude	literacy	campaign	south	africa,	

department	of	education.
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unit	3
preparing	for	assessment

1	 IntroduCtIon
knowing	what	assessment	is	and	for	what	purpose	you	wish	to	use	it	is	not	enough.	prepara-
tions	have	to	be	made	for	assessment	and	these	preparations	are	often	crucial	to	the	success	of	
assessment,	particularly	when	it	is	of	a	more	formal	kind.

preparing	for	assessment	involves	four	main	types	of	activity:

(1)	 preparing	oneself	by	drawing	up	a	plan
(2)	 preparing	the	learners	for	assessment	by	explaining	its	purposes	and	any	necessary	techni-

cal	details
(3)	 checking	whether	the	learners	are	ready	for	assessment
(4)	 arranging	venues,	materials	and	use	of	time	for	the	assessment	activities

2	 AIm	of	the	study	unIt
the	aim	of	this	study	unit	is	to	help	you	plan	and	prepare	for	assessment	in	the	context	of	literacy	
and	abet	courses	and	programmes.

	 leArnIng	outComes	

after	working	through	this	study	unit,	you	should	be	able	to	do	the	following:
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Demonstrate knowledge of how to plan and prepare for assessments.

You	will	demonstrate	this	by	being	able	to

•	 demonstrate	a	plan	for	assessment	events
•	 inform	learners	of	impending	assessment	events	and	explain	to	them	the	purpose	

of	the	impending	assessment	event	(whether	placement,	formative	or	summative)
•	 explain	clearly	and	constructively	to	candidates	the	assessment	details	and	provide	

opportunities	for	clarification	and	give	responses	that	promote	understanding	of	
the	requirements

•	 explain	in	accessible	terms	to	learners	the	outcomes	they	will	be	expected	to	dem-
onstrate	in	the	assessment

•	 take	readiness	into	account	when	identifying	candidates	for	external	assessment
•	 make	appropriate	arrangements	regarding	the	venue,	materials/equipment	re-

quired,	procuring/	photocopying	of	scripts,	and	so	on,	before	the	assessment	event	
takes	place

•	 allocate	an	appropriate	amount	of	time	for	the	assessment	event

3	 plAnnIng	Assessment

3.1	 What	are	some	important	steps	in	planning	
assessment?

If	formal	or	nonformal	assessment	is	to	take	place	it	should	be	well	planned.	You	should	plan	
early	in	the	design	process	rather	than	later.	this	is	particularly	true	in	educational	events	or	
courses	that	are	based	on	specified	outcomes.

the	following	are	a	few	vital	questions	to	ask	yourself	when	planning	assessment:

1  Why should I assess? deciding	why	assessment	is	to	be	carried	out.	what	
effects	or	outcomes	is	assessment	expected	to	produce?	
(we	looked	at	a	range	of	assessment	purposes	in	the	
previous	study	unit.)

2  What should I 
assess?

what	are	you	going	to	look	at	or	comment	on?

will	you	look	at	knowledge,	skills	or	attitudes	and	values	
or	all	of	them?

If	you	look	at	knowledge,	what	kind	of	knowledge	–	the	
recall	of	memorised	facts,	meaningful	information,	the	
ability	to	analyse	and	put	together,	to	apply	knowledge	to	
a	situation	and/or	critical	thinking?
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3  How should I assess? what	methods	and	techniques	will	you	use?	what	“instru-
ments”	will	you	use?	will	they	give	you	accurate,	reliable	
and	fair	results?	what	evidence	will	have	been	gathered?	
(we	looked	at	many	methods	and	techniques	for	assess-
ment	in	the	previous	study	unit.)

4	 	How should I 
interpret?

how	will	you	interpret	the	assessment	evidence?	what	
results	will	you	have?	what	sense	will	you	make	of	these	
results?

5  How should I 
respond?

how	will	you	communicate	the	results	to	the	students	in	a	
helpful	and	useful	way?

In	planning	outcomes-based	assessment,	you	need	to	carefully	plan	the	assessment	activities	
and	tools	that	genuinely	and	appropriately	assess	learner	achievement	of	specified	outcomes	
and	encourage	lifelong	learning	skills.

generally	speaking,	if	assessment	increasingly	becomes	an	integral	and	continuous	part	of	the	
process	of	a	course	or	programme,	the	better	 it	will	be	for	everyone	concerned.	planning	for	
this	requires	thinking	about	all	the	outcomes	and	processes	and	components	of	the	course	or	
programme.

what	we	are	saying	here	is	that	planning	assessment	is	not	simply	a	matter	of	setting	dates	for	
a	few	tests	and	a	final	examination.	assessment	should	be	used	to	support	the	learner	develop-
mentally	and	to	feed	back	into	teaching	and	learning	and	should	not	be	interpreted	merely	as	the	
accumulation	of	a	series	of	traditional	tests.

let	us	look	at	again	at	the	above	five	questions	and	how	they	will	influence	our	planning.

Why	should	I	assess?
for	most	literacy	and	abet	educators,	the	practice	of	assessment	is	mainly	developmental	or	
formative.	there	may	be	some	selection	or	placement	testing	at	the	beginning,	and	an	examina-
tion	or	some	other	kind	of	end	assessment.	however,	the	purpose	of	most	assessment	will	be	to	
promote	the	learning	process	–	that	is,	it	will	be	mainly	diagnostic.	In	fact,	one	could	use	other	
words	to	describe	it	that	might	seem	less	threatening	–	it	is	mainly	about	practise	and	exercises	
and	making	sure	that	the	learners	learn	from	each	exercise	and	practise.

What	should	I	assess?
the	answer	to	this	question	is	obvious	–	you	have	to	assess	everything	that	can	show	that	the	
learner	has	achieved	the	end	outcomes	or	has	overcome	a	particular	necessary	step	along	the	way.

take	the	following	example:	at	the	end	of	abet	level	1,	readers	should	be	able	to	read	a	text	at	
a	speed	of	about	45	to	60	words	a	minute	(although	they	may	slow	down	over	unknown	words)	
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and	should	show	understanding	of	what	they	read	in	the	way	they	say	it	and	by	answering	simple	
comprehension	questions.	this	outcome	can	be	tested	by	means	of	a	simple	reading	and	com-
prehension	test.	a	final	outcome	can	be	tested.	however,	there	are	many	subskills	along	the	road	
to	reading	fluency	–	letter	and	syllable	recognition,	word	formation,	reading	sentences,	learning	a	
core	vocabulary,	and	so	on.	these	can	also	be	assessed	at	the	appropriate	stage	and	assistance	
rendered	by	the	teacher	when	there	are	problems.

It	is	probably	correct	to	say	that	for	literacy	and	abet	work,	there	should	probably	be	some	kind	
of	assessment	taking	place	in	every	class,	every	time	the	learners	in	that	class	meet.

In	planning	your	assessment,	you	will	find	that	for	every	part	of	the	curriculum	there	will	be	ap-
propriate	activities	that	can	be	assessed	in	some	or	other	way.

In	many	literacy	and	abet	courses,	the	course	with	its	materials	and	educator	guidelines	will	
already	specify	in	some	detail	what	assessment	activities	should	be	done.	In	such	cases,	your	
task	is	to	carefully	follow	these	guidelines.

how	should	I	assess?

the	previous	study	unit	provided	guidance	on	various	assessment	methods.	all	of	these	can	be	
used.	most	written	literacy	and	abet	courses	have	examples	of	exercises	and	assessment	for	
each	particular	stage	of	the	course.	In	much	of	your	planning	it	is	simply	a	matter	of	making	sure	
that	you	put	aside	sufficient	time	to	do	these	exercises,	check	how	well	the	learner	has	done	(this	
may	mean	marking	in	some	instances)	and	giving	the	learners	some	kind	of	immediate	feedback.

how	should	I	interpret?

In	a	small	class	where	there	is	a	great	deal	of	informal,	minute-by-minute	assessment,	assess-
ment	is	like	a	personal	conversation	in	which	the	assessor	receives	almost	constant	assessment	
evidence	from	the	learner	and	is	able	to	give	immediate	helpful	feedback	to	the	learner	on	how	he	
or	she	is	doing.	the	question	of	interpretation	hardly	arises.	In	larger	classes,	you	may	have	to	
think	about	how	you,	as	the	assessor,	will	understand	a	whole	mass	of	assessment	information,	
how	you	will	make	sense	of	and	simplify	it,	and	then	direct	it	back	to	the	learner	in	a	helpful	way.

literacy	and	abet	courses	often	have	detailed	educator	guides	with	exemplars	of	work	that	as-
sist	you	in	assessing	learners	and	in	particular	in	interpreting	their	work.	a	local	example	here	
would	be	the	Independent	examination	board	guides.	another	example	of	this	sort	of	guideline	
(although	for	school	children)	would	be	the	website	of	 the	united	kingdoms’	department	for	
children,	schools	and	families,	which	deals	with	literacy	assessment,	with	many	exemplars	to	
choose	from	and	use.	(http://nationalstrategies.standards.dcsf.gov.uk/primary/assessment/literacy).
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how	should	I	respond?
this	is	where	things	such	as	marks	and	reports	become	important.	In	practice,	this	might	mean	
deciding	on	how	many	reports	you	are	going	to	write	on	each	learner	and	what	you	will	include	
in	the	reports	to	enable	the	learner	to	make	sense	of	what	you	are	saying	and	learn	from	it.

another	aspect	of	your	responding	to	the	assessment	evidence	is	how	you	are	going	to	record	
the	assessment	results	–	for	ongoing	use	by	you	or	by	administration	of	the	programme.

You	need	to	recognise	that	even	in	informal	evaluations,	these	sorts	of	questions	have	to	
be	answered	(and	you	do	answer	them,	although	you	are	probably	unconscious	of	this	be-
ing	a	highly	planned	process).	It	is	when	we	come	to	more	formal	evaluation	that	you	need	
to	think	of	how	to	plan	your	assessment	as	part	of	the	whole	education	process.

the	issue	of	evidence
assessment	must	be	based	upon	evidence.	there	has	to	be	evidence	of	what	has	been	assessed	
–	and	this	is	the	evidence	that	you	as	an	educator	need	to	collect.

evidence	can	be	collected	from	a	variety	of	sources.	the	assessor	needs	to	ensure	that	he	or	she	
has	enough	evidence	to	make	an	accurate	judgment	about	the	learner’s	competence.	the	asses-
sor	also	needs	to	ensure	that	the	evidence	is	valid,	authentic,	current,	consistent	and	sufficient.

to	ensure	that	the	inferences	we	draw	from	assessment	results	are	sound,	we	need	to	collect	and	
interpret	satisfactory	evidence.	what	counts	as	good	evidence	depends	on	what	we	believe	about	
the	nature	of	the	competence	we	are	attempting	to	measure	in	the	assessment.

In	other	words,	we	need	to	start	the	assessment	design	process	with	a	clear	understanding	of	
what	display	of	knowledge,	skill	or	attitude	indicates	proficient	performance.	this	understanding	
or	model	of	thought,	skill	or	feeling	will	shape	the	design	of	observations	to	collect	evidence	
of	performance.	the	nature	of	evidence	to	be	collected	will,	in	turn,	shape	the	methods	used	to	
collect	it	as	well	as	the	way	you	will	interpret	the	assessment	evidence.

3.2	 types	of	evidence
we	will	now	look	at	some	of	the	types	of	evidence	that	an	educator	can	use.

Direct evidence
direct	evidence	is	the	most	reliable	form	of	evidence.	Its	collection	often	involves	the	assessor	
observing	the	learner	performing	a	task,	or	whichever	part	of	the	task	that	is	producing	the	as-
sessment	evidence.	this	is	the	easiest	way	to	establish	valid,	authentic,	current,	consistent	and	
sufficient	evidence.	there	are,	however,	other	ways	in	which	direct	evidence	can	be	collected.
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Indirect evidence
Indirect	evidence	is	provided	about	the	learner,	either	from	the	learner	or	another	source.	It	shows	
that	the	learner	is	capable	of	performing	the	task	to	the	required	standard.	sometimes	both	types	
of	evidence	can	come	from	the	same	source.

Historical evidence
the	third	type	is	historical	evidence.	this	type	of	evidence	verifies	what	the	learner	was	capable	
of	doing	in	the	past.	although	this	type	of	evidence	is	part	of	the	collection	of	evidence,	it	is	the	
least	reliable	because	it	does	not	guarantee	what	the	learner	is	currently	capable	of	doing	now.	
nonetheless	it	might	be	sufficient	in	its	own	right	to	reduce	the	amount	of	assessment	needed	
by	an	assessor.

It	is	in	the	collection	of	evidence	that	both	the	learner	and	the	assessor	require	the	most	knowl-
edge.	It	is	also	the	area	in	which	the	learner	needs	the	most	help.	take	a	look	at	the	table	below.

Direct evidence Indirect evidence Historical evidence

observations	in	the	
workplace

current	testimonials/
affidavits

case	studies	from	past	
experience

selected	examples	from	
the	workplace

oral	explanation	of	work	
processes	and	procedures

past	reports	and	articles

simulations	in	the	
workplace

description	of	equipment,	
materials	and	products

products	from	previous	
work/employment

videos/audio	tapes written	answers certificates	from	other	
sources

end	products/outcomes written	tests	and	
examinations

past	testimonials

probing	and	questioning multiple-choice	tests work	history

3.3	 Check	list	for	evaluating	planned	
assessment	tasks

when	you	have	done	your	planning	of	all	the	assessment	tasks,	use	the	following	check	list	to	
determine	the	following:

• Background knowledge and experience.	do	the	assessment	tasks	take	into	account	the	
learners’	background,	knowledge	and	experience	(their	baseline	knowledge	and	skills)?

• Clarity of formulation.	will	the	learners	know	exactly	what	the	tasks	require	of	them?
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• Level of difficulty.	are	the	exercises	going	to	be	at	the	correct	level	for	the	learners	at	each	
stage?	they	should	not	be	too	easy	or	too	difficult.

• Testing of actual outcomes.	do	the	exercises	test	the	actual	exit	outcomes	or	outcomes	
that	build	up	to	the	final	outcomes,	or	do	they	test	any	other	outcomes?

 ACtIVIty	3.1					

take	a	recent	assessment	activity	that	you	have	done	as	a	teacher	or	experienced	as	a	student.	
look	at	the	following	questions	and	think	about	how	you	would	answer	them:

•	 why	were	you	assessed?/why	were	you	assessing?
•	 did	you	prepare	the	learners	for	the	assessment?/were	you	prepared	for	the	assessment?
•	 were	you	ready	for	the	assessment?/were	the	learners	ready	for	the	assessment?
•	 how	clear	were	the	assessment	instructions?
•	 what	was	assessed?
•	 how	was	the	assessment	done?	(what	methods	were	used?	did	they	work	well?)
•	 what	assessment	evidence	was	produced?
•	 how	did	you	or	the	assessor	interpret	the	results?
•	 how	did	you	or	the	assessor	respond?	(what	feedback	was	given?	how	useful	was	it?	how	

soon	was	it	given?)

when	you	have	finished	this	exercise,	think	about	what	you	would	still	need	to	know	(or	your	
learners	would	still	need	to	know)	to	be	fully	informed	about	the	assessment	activity.

4	 explAInIng	Assessment	to	leArners
In	an	outcomes-based	system	of	assessment	it	is	normal	for	the	learners	to	know	what	the	out-
comes	are	that	they	are	trying	to	achieve	and	how	they	will	be	assessed.	It	is	a	transparent	type	
of	assessment	with	no	confusion	or	tricks	about	what	will	be	in	the	assessments.

the	best	way	to	explain	assessment	is	by	practising	regular	assessment	as	part	of	the	normal	
everyday	presentation	of	the	course	or	programme.	learners	come	to	understand	assessment	
and	its	various	purposes	when	they	are	shown	how	it	works	in	practice,	when	they	do	exercises	
and	assignments	and	receive	constructive	feedback,	which	shows	them	how	useful	assessment	
is	for	their	own	progress.

learners	should	be	told	the	outcomes	of	a	course	in	advance	and	how	they	will	be	assessed	and	
what	criteria	will	be	used	to	assess	them.	You	should	encourage	the	learners	to	ask	questions	
about	what	they	have	to	do.

however,	the	actual	practise	of	this	may	be	quite	difficult	in	basic	literacy	and	the	lower	abet	
levels.	this	is	because	the	terms	and	words	used	in	the	outcome	statements	will	probably	be	
unknown	to	the	learners.

this	means	that	mechanically	giving	a	new	class	of	learners	a	printed	list	of	exit	outcomes	(or	
reading	the	list	to	them	if	they	are	illiterate)	is	not	always	helpful.	You	may	have	to	mediate	the	
meaning	of	the	outcomes	to	the	learners	in	appropriate	ways.
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You	will	have	noticed	that	we	have	given	you	a	set	of	outcomes	at	the	beginning	of	each	
of	the	study	units	in	this	study	guide.	It	is	a	good	idea	to	read	them	again	at	the	end	of	the	
study	unit	for	the	following	two	reasons:

(1)	 You	need	to	check	whether	you	have	achieved	them.
(2)	 they	may	be	more	understandable	now	that	you	have	worked	through	the	whole	

study	unit.

5	 Assessment	reAdIness
we	use	readiness	here	in	the	sense	of	being	educationally	ready	for	assessment,	and	not	in	the	
sense	of	simply	being	warned	well	in	advance	when	an	assessment	event	about	to	happen	(which	
of	course	learners	should	be).

In	outcomes-based	assessment,	the	ideal	is	for	learners	to	be	assessed	when	they	are	ready	to	be	
assessed.	(of	course	you	may	only	be	able	to	find	out	that	learners	are	ready	to	be	assessed	by	
actually	assessing	them!	but	this	reinforces	the	idea	that	assessment	should	be	a	regular,	indeed	
continuous	process,	which	takes	into	account	the	pace	at	which	individuals	learn.)	Ideally	also,	
learners	should	be	assessed	when	they	themselves	feel	that	they	are	ready	for	it.

In	outcomes-based	assessment,	there	are	obvious	reasons	why	learners	should	only	be	assessed	
when	they	are	ready.	firstly,	it	is	only	fair	to	assess	them	when	there	is	a	reasonable	probability	
that	they	can	achieve	the	outcome	being	assessed.	effective	education	always	tries	to	ensure	that	
the	learner	is	challenged	to	progress	and	take	the	next	step	–	but	that	next	step	should	not	be	so	
large	that	failure	is	inevitable.	Inevitable	failure	is	demoralising	and	often	humiliating.	secondly,	
when	the	learner	is	ready	for	the	particular	assessment,	if	he	or	she	still	has	problems,	it	would	
easier	to	make	an	accurate	diagnosis	of	the	problem.	If	the	learner	is	not	ready	it	is	often	difficult	
to	know	what	aspect	of	the	assessment	was	causing	difficulty.

In	practice,	the	testing	of	readiness	is	done	by	means	of	exercises,	tests	and	trial	examinations	
similar	to	the	assessment	that	is	going	to	be	used	to	check	whether	then	learner	is	competent.	
In	some	cases,	one	might	have	some	kind	of	learner	preparation	check	list.

It	is	essential	for	adult	learners	who	may	be	frightened	of	the	idea	of	tests	or	examinations	to	
have	plenty	of	practise	to	enable	them	to	write	an	examination	without	fear	or	worry.	they	have	to	
understand	what	the	assessment	is	about.	this	means	that	checking	that	the	learners	are	ready	
for	the	assessment	is	not	only	educationally	desirable	by	also	a	way	of	caring	for	them.

educators	have	a	particular	responsibility	to	ensure	that	learners	are	prepared	and	ready	for	the	
kind	of	assessment	tasks	they	are	going	to	have	to	do.	this	is	particularly	important	when	they	
are	going	to	be	assessed	externally.

one	problem	that	often	bewilders	learners	during	assessment	is	when	the	kind	of	task	they	have	
to	do	is	different	from	what	they	had	to	do	before.	take	the	following	example:	the	learners	may	
have	learnt	a	lot	of	factual	knowledge	about	something	–	they	can	remember	it,	describe	it,	define	
it,	and	so	on	–	but	they	have	never	had	to	apply	the	knowledge	in	a	new context	or	analyse	it.	
the	task	is	now	different.	You	therefore	need	to	ensure	that	the	learners	have	had	experience	of	
the	kind	of	assessment	tasks	that	they	are	going	to	be	tested	on.
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6	 prepArIng	for	Assessment	eVents
the	preparation	for	assessment	events	can	range	from	informal	assessment	activities	in	a	class,	
through	formal	tests	in	class,	to	examinations	at	the	end	of	a	course	(whether	the	assessment	
is	internal	or	external).

there	are	six	main	things	you	have	to	be	concerned	about	in	your	preparation,	that	is,	time,	place,	
materials,	security,	records	and	registration.

Time
You	need	time	for	assessment	activities.	at	the	simplest	level	in	ordinary	regular	assessment	
activities	in	a	class,	you	have	to	set	aside	enough	time	for	doing	the	exercises,	quizzes,	oral	tests,	
written	tests	or	other	activities	(including	preparing	and	giving	clear	instructions	to	the	learners).	
at	a	more	formal	level,	you	may	have	to	prepare	a	timetable	of	examinations	for	a	class	or	classes.	
learners	will	need	to	be	given	copies	of	such	a	timetable	or	schedule	of	the	assessment	dates.	
If	they	have	to	prepare	portfolios,	they	need	to	be	given	an	estimation	of	how	long	it	will	take.

You	also	need	time	(although	it	may	not	necessarily	be	in	teaching	time)	to	mark	assessments	
and	prepare	reports	or	other	kinds	of	feedback	to	learners.	because	rapid	feedback	is	so	vital,	
setting	aside	the	time	to	enable	you	to	do	marking	as	soon	as	possible	is	extremely	important.

sometimes	with	external	examinations,	learners	may	need	to	obtain	permission	from	their	em-
ployers	to	take	leave	from	work	to	report	to	the	examination	venue	during	working	hours.	You	will	
need	to	provide	any	necessary	documentary	proof	of	this	to	the	learner’s	employer.

Place
for	formal	examinations	you	may	have	to	book	venues	and	ensure	that	they	are	suitably	equipped	
with	seating,	desks,	light	and	ventilation,	and	that	there	will	be	no	distractions	caused	by	noise	
or	anything	else.

Materials
much	assessment	requires	preparation	of	printed	exercises	or	worksheets,	test	or	examination	
papers	(which	may	also	have	to	be	checked	by	another	examiner	or	moderator).	You	have	to	set	
aside	the	preparation	time	for	designing	or	writing	the	exercises	or	tests	as	well	as	photocopying	
them	(or	writing	the	questions	on	the	chalkboard).

although	learners	may	be	expected	to	bring	their	own	writing	materials	and	things	such	as	
calculators,	as	the	assessor,	you	may	need	to	have	supplies	of	these	in	case	some	learners	have	
forgotten	to	bring	along	pencil	and	paper	or	other	supplies.

In	formal	external	examinations,	the	examination	papers	and	often	special	examination	books	
are	supplied	for	the	learners	to	write	in.
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there	will	also	be	various	administrative	forms	in	external	examinations.

Security
In	both	formal	internal	and	external	examinations,	there	may	be	various	forms	of	security	to	ensure	
the	integrity	of	the	examination	process.	this	can	include	any	of	the	following:	having	special	
invigilators,	having	special	access	control	to	the	venue,	requiring	the	learners	to	produce	identity	
cards,	having	examination	papers	and	scripts	locked	in	special	safe	places,	and	so	on.	there	will	
be	usually	various	administrative	forms	that	have	to	be	signed.

You	need	to	check	to	what	extent	you	are	responsible	for	any	of	these	security	matters	and	plan	
how	you	will	make	them	happen.

Records
part	of	assessment	requires	keeping	accurate	and	up-to-date	records	of	assessment	results.	these	
records	have	to	be	designed	and	prepared	(even	if	it	is	as	simple	of	as	having	a	list	of	learners	
and	a	column	for	a	mark).	with	a	new	group	of	learners,	you	may	need	to	look	at	the	results	of	a	
placement	or	baseline	test	before	you	teach	and	engage	in	new	forms	of	assessment.

before	examinations	you	will	usually	have	to	generate	a	list	of	those	who	are	going	to	do	the	
examination.

Registration
for	most	external	examinations,	there	is	usually	some	kind	of	registration	process.	learners	have	
to	be	registered	for	the	examinations	and	you	may	have	to	check	their	registration	forms	and	even	
collect	examination	fees	and	send	them	off.	at	a	later	stage,	you	will	have	to	check	who	has	in	
fact	been	registered	for	the	examination.

7	 further	reAdIng
department	of	education.	2005.	The national protocol on assessment for schools in the gen-
eral and further education and training band (Grades r–12).	pretoria:	department	of	education.
http://www.education.gov.za/Documents/policies/NationalProtocolAssGrader_12.pdf

although	this	protocol	relates	to	school	education	for	children,	it	provides	useful	informa-
tion	on	assessment	in	the	south	african	general	and	further	education	context.
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unit	4
Internal	and	external	assessment

1	 IntroduCtIon
In	all	assessment,	there	are	a	few	obvious	things	one	has	to	do	such	as	giving	clear	instructions	to	
learners	during	the	assessment	event.	one	has	to	communicate	with	the	learners	in	a	nonleading	
way	that	is	appropriate	to	the	assessment	at	hand	and	to	the	learners’	language	ability.

but	what	about	the	different	ways	that	you	have	to	do	things	when	the	assessment	is	internal	
(done	by	yourself)	and	when	it	is	conducted	by	an	external	body	(when	you	probably	only	have	
to	help	administratively)?	how	would	you	go	about	marking	assessments?

this	study	unit	addresses	all	of	the	above	topics.

2	 AIm	of	the	study	unIt
the	aim	of	this	study	unit	is	to	provide	simple	advice	on	conducting	internal	assessment	using	
prescribed	instruments	and	the	administration	of	external	assessment.

	 leArnIng	outComes	

after	working	through	this	study	unit	you	should	be	able	to	do	the	following:
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Conduct internal assessment using prescribed instruments and administer external 
assessment.

You	will	demonstrate	this	by	being	able	to

•	 use	prescribed	assessment	instruments	as	specified
•	 select	assessment	activities/instruments	appropriate	to	the	outcomes,	the	learning	

area	and	the	learners	(eg	a	written	test,	oral	interview,	project	or	portfolio)
•	 use	appropriate	questioning	techniques	that	have	the	potential	to	successfully	elicit	

appropriate	responses
•	 give	clear	instructions	to	learners	during	the	assessment	event
•	 communicate	with	learners	in	a	nonleading	way	that	would	be	appropriate	to	the	

assessment	at	hand	and	the	learners’	language	ability
•	 mark	in	accordance	with	the	prescribed	guidelines	and	general	good	practice
•	 make	judgments	on	learners’	performance	in	accordance	with	prescribed	guide-

lines	on	the	evidence	available
•	 indicate	in	judgments	where	the	learners	being	assessed	meet	all	the	criteria	for	a	

particular	outcome,	clearly	do	not	meet	the	criteria	for	a	particular	outcome,	meet	
some,	but	not	all	criteria,	and	where	more	evidence	is	required	in	order	to	make	a	
judgment	of	competence

•	 follow	moderation/verification	procedures	for	internal	assessment	according	to	
organisational	policy

•	 make	internal	assessment	results	available	to	learners	promptly
•	 fulfil	the	administrative	requirements	of	the	external	assessment	agency
•	 take	specified	measures	to	ensure	the	security	of	external	assessment	documenta-

tion	and	to	avoid	any	irregularities

3	 ConduCtIng	InternAl	Assessment
It	is	useful	to	remind	ourselves	right	at	the	outset	that	all	educators	do	assessment	all	the	time	–	
although	most	of	this	is	informal.	even	if	you	are	presenting	a	lecture	to	a	class,	you	are	involved	
in	informal	assessment	–	you	notice	the	learners	who	are	making	notes	as	well	as	those	who	
appear	to	be	half	asleep	or	not	listening.	You	will	take	account	of	the	learners	who	answer	any	
questions	you	ask	and	how	they	answers	the	questions.	You	are	therefore	making	these	assess-
ment	judgments	all	the	time.	even	though	we	are	going	to	examine	in	detail	more	formal,	planned	
assessment	activities	that	we	are	required	to	do,	never	forget	that	whenever	you	are	teaching,	
you	are	in	fact	continually	assessing	student	learning.	this	type	of	informal	assessment	is	also	
part	of	internal	assessment.

by	internal	assessment	we	mean	assessment	that	is	done	on-site,	at	the	place	of	teaching,	by	the	
educators	who	normally	work	with	the	learners.	no	outside	people	or	bodies	are	directly	involved	
in	this	internal	assessment.

Internal	assessment	covers	a	huge	range	of	assessment	activities	that	may	be	done	for	a	variety	of	
purposes.	Internal	assessment	responds	to	all	the	usual	reasons	for	assessment,	that	is,	to	place	
or	select	learners,	monitor	their	progress	and	diagnose	learning	problems,	to	guide	learners	and	



		 50unit	 4

motivate	them,	to	grade	them	for	promotion	and	certification,	and	to	assist	in	quality	control	of	
the	teaching	and	the	overall	programme.	thus	internal	assessment	covers	both	the	formative	or	
developmental	side	of	assessment	(helping	learners	become	better	learners)	and	the	summative	
or	proficiency	side	of	assessment	(checking	whether	the	learners	can	competently	do	whatever	
they	wanted	to	learn	or	were	supposed	to	learn).

the	educator	who	has	to	conduct	internal	assessment	therefore	has	a	lot	to	think	about	(which	
was	why	the	previous	study	unit	covered	the	need	to	carefully	plan	all	assessment).

3.1	 Internal	assessment	in	literacy	and	Abet
for	most	literacy	and	abet	practitioners,	internal	assessment	is	usually	fairly	straightforward.	
the	incoming	learners	have	to	be	correctly	placed	at	the	right	level	and	have	to	achieve	a	number	
of	clearly	stated	outcomes.	these	outcomes	can	be	found,	for	example,	in	saQa’s	unit	standards	
for	abet,	in	the	kha	ri	gude	literacy	campaign’s	learner	outcomes	or	in	the	course	material	used	in	
various	literacy	courses.	the	main	task	of	internal	assessment	is	therefore	to	ensure	that	learners	
are	progressing	towards	these	outcomes	and	knowing	when	they	have	achieved	these	outcomes	
(and	are	ready	for	external	assessment	where	appropriate).

effective	internal	assessment	will	therefore	see	to	it	that	there	are	a	sufficient	number	of	assess-
ment	activities	to	ensure	that	all	 the	outcomes	are	covered.	high-quality	internal	assessment	
will	also	ensure	that	adequate	records	of	learner	progress	and	achievement	are	kept	so	that	the	
growth	of	learning	can	be	tracked,	both	by	the	educator	as	well	as	by	supervisors	and	programme	
administrators.

one	thing	that	needs	to	be	emphasised	in	checking	on	the	progress	towards	outcome	achievement	
is	that	the	outcomes	are	exit	outcomes.	logically,	the	assessment	of	exit	outcomes	should	be	done	
at	the	end	of	a	course	or	programme.	however,	all	the	smaller	steps	that	the	learner	has	to	take	
towards	meeting	these	outcomes	are	quite	crucial	in	the	development	of	competence.	for	example,	
in	learning	to	write,	there	are	a	range	of	skills	that	are	not	the	final	exit	outcome	(being	able	to	
write	legibly,	quickly	and	accurately)	but	work	towards	that	outcome	(holding	a	pencil	correctly,	
forming	letters,	writing	in	a	straight	line,	using	punctuation	and	paragraphs	etc).	many	forms	of	
assessment	will	need	to	be	used	to	help	the	learner	improve	these	skills,	which	finally,	when	put	
together,	promote	legible	handwriting.	effective	internal	assessment	will	place	a	huge	strain	on	
the	developmental	function	of	assessment,	as	a	means	of	strengthening	and	guiding	learning.

3.2	 Conducting	internal	assessment	using	
prescribed	instruments

In	many	literacy	and	abet	courses,	the	particular	course	or	programme	has	previously	prepared	
exercises,	tests	and	examinations.	the	educators	will	probably	have	been	trained	in	the	use	of	
these	exercises,	tests	and	examinations	and	been	told	to	use	them.	these	are	known	as	prescribed	
instruments.
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thus,	for	example,	the	south	african	kha	ri	gude	literacy	campaign	has	learner	workbooks	with	
exercises	on	nearly	every	page.	It	also	has	a	portfolio	of	activities	which	is	a	collection	of	proofs	
that	the	learner	has	achieved	the	learning	outcomes.

for	the	educator	using	these	prescribed	instruments,	it	is	necessary	to	check	all	the	exercise	
work	done	and	assist	any	learners	who	have	difficulty	and	tell	them	when	they	are	ready	to	do	the	
summative	tests	in	the	portfolio.	the	educators	have	to	mark	these	tests	using	the	appropriate	
marking	guidelines	and	rating	scales.

example	of	an	assessment	exercise	in	a	kha	ri	gude	literacy	campaign	portfolio	with	its	accom-
panying	marker	guideline	and	rating	scale

3.3	 Conducting	internal	assessment	using	
methods	and	instruments	you	have	chosen	
or	made

In	many	situations,	even	when	there	may	be	certain	prescribed	instruments,	you	will	still	have	
to	choose	additional	assessment	methods	and	select	instruments	(exercises,	worksheets,	tests	
papers,	old	examination	papers,	texts	to	read,	comprehension	exercises,	etc)	or	even	make	them	
yourself.

however,	when	you	do	this,	you	always	need	to	ask	yourself	the	following	five	questions:

(1)	 what	am	I	really	assessing?
(2)	 Is	this	assessment	method	or	instrument	appropriate	to	the	learning	outcome	I	am	testing?
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(3)	 Is	it	appropriate	for	the	learning	area	of	the	subject	matter	or	topic?
(4)	 Is	it	suitable	for	the	learners	at	their	particular	stage	of	readiness?
(5)	 will	I	be	able	to	use	the	results	of	this	assessment	to	provide	constructive	feedback	to	the	

learners?

the	dominance	of	competency-based	education	in	south	africa	has	significant	implications	for	
assessment.	In	competency-based	education,	the	learner	is	supposed	to	go	through	a	programme	
of	self-paced	mastery	of	predefined	competencies.	assessing	is	thus	a	matter	of	finding	out	at	
the	appropriate	time	(which	is	largely	determined	by	the	learner’s	pace)	whether	he	or	she	can	
do	something	competently.	by	competently	one	means	that	the	learner	really	can	do	something.	
You	either	can	or	you	cannot.	(one	cannot	really	talk	of	40%	or	55%	competency!	one	speaks	of	
being	competent	or	not	being	competent!	would	you	consult	a	medical	doctor	who	is	only	45%	
competent	or	fly	in	an	aeroplane	if	the	pilot	is	only	half	competent?)

In	designing	your	own	exercises,	tests,	quizzes,	and	so	forth,	you	should	always	keep	in	mind	
the	final	outcomes	the	learner	is	aiming	to	achieve.	will	the	exercise	you	ask	the	learner	to	do	
really	help	him	or	her	to	progress	towards	that	goal?

Ideally	the	learner	should	know	what	competencies	are	being	tested,	why	he	or	she	is	being	as-
sessed	and	the	purposes	and	applications	for	which	the	assessment	is	valid.	learners	therefore	
should	not	have	to	continually	guess	what	they	may	be	tested	on.	such	transparency	also	helps	
remove	the	fear	that	many	learners	have	of	assessment.

4	 mArkIng	skIlls	And	usIng	mArkIng	
guIdelInes	And	memorAndA

marking	is	a	way	of	recording	the	assessor’s	judgements	about	a	learner’s	performance	and	
communicating	this	judgment	to	others	(say,	the	learner	himself	or	herself	or	some	other	person	
with	a	legitimate	right	to	this	information).

marking,	as	the	name	suggests,	 is	about	putting	pencil	or	 ink	marks	on	test	or	examination	
scripts	with	the	intention	of	communicating	something	to	the	reader	of	those	marks.	marks	are	
therefore	a	form	of	communication.

aids	for	marking	are	found	in	various	marking	schemes,	schedules	and	memoranda.	an	apt	
south	african	example	is	the	set	of	guides	produced	by	the	Independent	examination	board	for	
its	adult	examinations,	which	have	examples	of	student	answers	and	notes	on	how	these	answers	
should	be	assessed.

4.1	 the	use	of	memoranda	and	marking	
schemes

an	assessor	should	always	follow	some	sort	of	marking	scheme	for	the	allocation	of	marks.	Ideally,	
he	or	she	should	also	have	a	memorandum	or	model	answer	to	guide	the	marking	of	the	content	
of	the	assignment	or	examination	question.	If	no	model	answer	is	provided,	the	examiner	should	
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at	least	write	an	outline	answer	to	each	question	so	that	he	or	she	has	a	consistent	reference	
against	which	to	assess	the	learners’	work.

however,	marking	memoranda	can	be	problematic.	an	examiner	may	mechanically	assign	a	mark	
for	each	point	the	learner	makes	that	was	also	listed	in	the	model	answer	or	marking	memoran-
dum.	Yet	the	actual	answer	as	a	whole	may	be	of	a	different	quality	from	what	the	mechanical	
adding	up	of	points	may	suggest.	hence	many	memoranda	for	essay	answers	suggest	that	no	
more	than	67%	be	awarded	for	facts	or	points	made	and	that	at	least	33%	be	awarded	for	the	
total	impression	made	by	the	work.	another	problem	is	the	tendency	to	slavishly	following	the	
marking	scheme	or	the	model	answer.	one	should	therefore	make	allowances	for	original	and	
creative	work	that	does	not	fit	into	any	preconceived	pattern.

4.2	 the	assumptions	about	marking	in	
assessment

when	we	were	at	school,	we	had	12	or	more	years	to	become	accustomed	to	the	practices	of	
assessment	and	marking.	when	a	teacher	returned	a	test,	we	understood	what	the	ticks	in	red	ink	
on	the	page	and	what	the	number	at	the	bottom	of	the	page	meant.	we	knew	that	each	tick	prob-
ably	represented	one	correct	fact	or	statement	we	had	presented.	the	number	(usually	a	fraction	
of	another	number:	say	7	out	of	10,	or	65	out	of	100)	represented	how	well	the	teacher	thought	
we	had	done	–	7	out	of	10	or	65	out	of	100	would	mean	that	we	had	done	quite	well	but	had	
made	a	few	mistakes	or	omitted	a	few	facts..	we	understood	that	10	or	100	indicated	full	marks.	
we	became	used	to	how	strictly	or	leniently	our	teachers	marked.	we	also	realised	that	some	
teachers	gave	us	back	detailed	and	helpful	comments,	while	others	gave	us	no	feedback	at	all.

all	these	assumptions	based	on	experience	are	of	paramount	importance	to	understanding	how	
both	learners	and	educators	think	about	assessment.	as	a	literacy	or	abet	practitioner	you	also	
need	to	understand	that	many	new	learners	have	not	have	this	experience.	much	of	this	is	new	
to	them	and	you	may	have	to	explain	to	them	what	marks	mean	and	how	you	award	marks.

In	outcomes-based	assessment	in	particular,	you	need	to	indicate	in	your	assessment	judgments	
whether	the	learners	being	assessed

•	 meet	all	the	criteria	for	a	particular	outcome
•	 clearly	do	not	meet	the	criteria	for	a	particular	outcome
•	 meet	some	but	not	all	of	the	criteria
•	 need	to	provide	more	evidence	to	enable	you	to	make	a	judgment	of	competence

there	are	other	assumptions	about	assessment	that	we	often	take	for	granted	when	we	mark.

now	look	at	the	following	table	and	think	about	the	statements	that	read:	“the	assessment	was	…”:
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the	assessment	was

valid by	validity	we	mean	that	the	assessment	was	assessing	what	was	meant	
to	be	assessed	(in	abet	and	literacy,	usually	some	learning	outcome	laid	
down	in	a	saQa	unit	standard).	are	you	sure	that	you	asked	the	learners	
the	right	questions?

consistent this	means	that	the	assessor	would	make	the	same	judgement	if	he	or	she	
were	to	mark	it	again	and	another	assessor	would	also	mark	it	in	the	same	
way.	the	assessment	is	reliable.	are	you	sure	your	marking	is	as	fair	and	
accurate	as	possible	at	all	times?

authentic the	work	being	assessed	was	done	by	the	person	being	assessed.	has	the	
person	been	(illegitimately)	assisted	by	somebody	else?

current the	assessment	describes	the	present	situation.	the	evidence	was	pro-
duced	recently	enough	to	ensure	that	the	learner	is	still	able	to	perform	the	
task.	when	was	the	test	done?	how	long	has	it	taken	you	to	get	around	to	
marking	it?

sufficient the	assessment	provides	enough	evidence	to	satisfy	the	assessor	that	all	
the	assessment	criteria	relating	to	the	outcome	being	assessed	have	been	
met.	should	you	have	done	a	more	thorough	assessment?	are	there	other	
important	aspects	that	have	still	to	be	assessed?	are	there	more	questions	
to	be	asked?

fair the	way	assessment	is	done	does	not	put	the	learners	at	an	unfair	advan-
tage	or	disadvantage.

You	may	think	that	all	these	above	concepts	can	be	taken	for	granted,	but	this	is	not	the	case.	It	
takes	effort	to	ensure	that	assessment	is	valid,	consistent	(reliable),	authentic,	current	and	sufficient.
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Notes on the concepts of reliability, validity and fairness in assessment

reliability	is	about	the	consistency	of	results	from	an	assessment	or	test.	a	test	is	reliable	
if	the	same	sort	of	learner	achieves	the	same	sort	of	results,	even	if	it	is	used	by	a	different	
facilitator	or	on	a	different	day,	and	so	on.	obviously	a	test	that	is	unreliable	is	useless.	If	
an	exercise	is	marked	in	a	reliable	way,	it	should	be	awarded	the	same	marks,	whether	it	
is	at	the	top	or	the	bottom	of	the	pile,	whether	it	is	marked	by	different	markers,	whether	
the	facilitator	likes	or	dislikes	the	learner.	one	way	of	ensuring	reliability,	is	to	have	clear	
criteria	for	assessment.

the	problem	with	reliability	relates	to	what	the	test	is	being	reliable	about.	Is	it	test	really	
testing	what	you	want	to	test?	for	example,	is	the	examination	you	write	at	the	end	of	this	
course	going	to	be	a	reliable	test	of	your	knowledge	and	skills	relating	to	assessment	in	
abet,	or	is	it	merely	going	to	be	a	reliable	indicator	of	your	examination	writing	skills	or	
your	general	level	of	education?	to	address	this	problem	we	need	to	look	at	the	concept	of	
validity.

validity	is	about	an	assessment	being	a	genuine	test	of	what	it	was	intended	to	test.	thus,	
for	example,	a	test	of	understanding	or	application	of	concepts	must	assess	whether	the	
learner	genuinely	understands	the	concepts	and	can	apply	them	to	different	situations.	It	
is	not	valid	if	the	test	allows	a	learner	to	simply	write	down	something	memorised	by	rote	
definitions	of	concepts.

bear	in	mind	that	an	assessment	may	be	reliable	and	valid,	but	it	also	has	to	be	fair.

the	word	“fair”	means	that	the	method	does	not	put	the	learners,	or	some	of	them,	at	an	
advantage	or	a	disadvantage.	for	example,	it	would	be	unfair	in	a	numeracy	test	to	permit	
the	use	of	calculators,	but	to	discover	that	only	some	of	the	students	have	calculators.	the	
following	six	factors	should	be	taken	into	account	when	establishing	fairness:

(1)	 the	importance,	length	and	weight	of	the	assessment	–	does	it	match	the	amount	of	
work	that	has	been	done?

(2)	 the	choice	of	assessment	technique	–	does	it	match	the	way	the	learners	have	been	
taught?

(3)	 the	instructions	and/or	questions	given	to	learners	–	do	they	all	understand	what	is	
expected	of	them?

(4)	 the	method	of	administering	the	assessment	–	are	the	conditions	appropriate;	is	
there	enough	time;	do	the	learners	have	access	to	the	resources	they	need?

(5)	 the	method	of	marking	–	is	it	as	objective	as	possible?	should	the	learners	know	
beforehand	how	it	is	to	be	marked?

(6)	 the	readiness	of	the	learners	–	are	the	learners	ready	for	this	kind	and	level	of	as-
sessment?	are	they	adequately	prepared?

Advice	on	marking
note	the	following	seven	useful	tips	on	marking:
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Miscellaneous advice on marking

(1)	 there	should	always	be	a	minimum	delay	in	marking.	the	best	feedback	is	
immediate.

(2)	 as	a	general	rule,	only	mark	errors	relevant	to	the	outcomes	being	worked	on.
(3)	 avoid	making	corrections	without	comments	or	explanations	of	why	the	corrections	

were	made.
(4)	 avoid	criticising	a	learner’s	version	without	giving	an	alternative	version.
(5)	 do	not	deduct	marks	without	adequate	comments	to	justify	the	deduction.	(lf	the	

learner	only	scores	40%,	he	or	she	is	entitled	to	know	exactly	what	happened	to	the	
other	60%.)

(6)	 write	a	general	comment	at	the	end	of	the	answer	paper	or	assignment.
(7)	 always	write	a	constructive	comment	for	satisfactory	or	improved	work.

Your	mark	and	comments	must	show	to	both	the	learner	and	any	other	interested	readers	what	
your	assessment	judgment	means	and	that	it	is	fair.

4.3	 the	problem	of	previous	bad	experiences	of	
assessment

problems	do	arise	because	many	people	have	had	negative	experiences	of	assessment	(usu-
ally	in	the	form	of	tests	or	examinations)	or	of	the	way	in	which	test	results	are	communicated	
as	humiliating	or	disempowering.	hence	assessment	(and	testing	and	examining	as	forms	of	
assessment	in	particular)	should	be	recognised	as	a	sensitive	matter.	testing	can	be	done	in	
inappropriate	ways.	adults	may	fear	testing	because	of	bad	experiences	they	had	at	school	or	at	
adult	learning	centres.

the	challenge	is	to	find	appropriate	and	constructive	ways	of	testing	learning,	for	testing	is	the	
means	to	find	ways	of	answering	the	questions	that	learners	want	answered:	“can	I	do	it?	have	
I	learnt?	do	I	know	more	than	I	did	before?	am	I	competent?”

adult	educators	need	to	be	able	to	test	learning	accurately	using	appropriate	methods	(or	to	help	
learners	test	themselves	accurately	and	appropriately).

 ACtIVIty	4.1					

consider	the	following	questions	:

•	 what	assumptions	do	you	make	about	the	learners	when	you	set	a	test	or	assignment?
•	 what	kind	of	knowledge,	attitudes	and	skills	do	you	assess?
•	 Is	your	testing	norm,	criterion	or	self-referenced?
•	 Is	it	possible	to	have	a	“tough	but	fair”	test?
•	 what	assumptions	do	you	make	about	your	role	as	an	assessor?
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4.4	 sources	of	error	in	marking
there	are	a	number	of	well-known	sources	of	error	in	marking.	study	the	following	descriptions	
of	these	errors	and	reflect	on	whether	you	have	ever	experienced	them:

Your overall attitude to the learner (the so-called “the halo effect”)
marking	is	often	biased	because	of	the	examiner’s	general	impression	of	the	learner’s	ability.	the	
imaginary	halo	around	the	learner’s	head	blinds	the	examiner	to	the	real	qualities	(good	or	bad)	
that	might	alter	the	halo.	the	examiner	rates	the	learner’s	work	according	to	his	or	her	overall	at-
titude	to	the	learner,	instead	of	what	the	work	would	be	worth	in	the	eyes	of	an	impartial	observer.

this	overall	attitude	is	often	based	on	an	early	impression	(be	it	good	or	bad)	relating	to	only	one	
aspect	of	the	learner’s	work	(say,	the	first	assignment	of	the	year).	the	examiner	may	respond	
in	the	same	way	to	later	work,	only	noticing	what	conforms	to	his	or	her	original	diagnosis.	the	
examiner	may	refuse	to	award	a	good	mark	to	a	person	he	or	she	considers	a	“poor”	learner	or	
a	bad	mark	to	a	learner	who	is	regarded	as	really	“bright	and	intelligent”.

remedies
as	in	many	examination	systems,	avoid	knowing	whose	work	you	are	marking.	however,	as	many	
institutions	do	not	use	an	examination	number	system,	all	you	can	do	is	to	avoid	looking	at	the	
name	on	the	cover	of	the	answer	book.

In	larger	institutions	with	many	teachers	and	different	teachers	involved	in	similar	learning	areas,	
it	may	be	possible	for	the	examination	papers	to	be	marked	by	examiners	who	have	not	taught	
the	learners	concerned.

If	it	is	unavoidable	that	you	mark	the	work	of	learners	you	know,	at	least	be	aware	of	the	danger	
of	the	halo	effect	and	try	to	be	as	objective	as	possible.

Overgeneralising on the basis of only partial aspects of the learner’s 
work
the	examiner	should	not	allow	his	or	her	impression	of	one	aspect	of	the	assignment	or	examination	
script	(which	he	or	she	may	feel	to	be	specially	important)	to	overinfluence	his	or	her	judgments	
on	other	aspects	of	the	same	assignment	or	examination	script.

Handwriting and tidiness
neatly	written	work	is	likely	to	be	awarded	a	higher	mark	than	exactly	the	same	material	presented	
in	bad	handwriting.	research	has	shown	tha,	on	average,	neat	and	legible	handwriting	adds	10%	
to	the	marks	awarded	for	an	essay.	In	the	case	of	literacy	and	abet	learners,	they	may	still	be	
developing	handwriting	skills	and	this	should	always	be	taken	into	account.	be	aware	of	this	fact	
and,	although	it	is	certainly	permissible	to	reward	a	neat	presentation,	remember	that	the	chief	
purpose	of	the	assessment	is	not	to	only	test	the	learners’	handwriting.
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Erratic scoring of marks
examiners	often	tend	to	bunch	or	cluster	the	marks	they	award	around	a	certain	percentage	or	
within	a	certain	range	of	percentages.	this	is	partly	because	any	examination	that	grades	people	
will	tend	to	have	fewer	scores	at	the	top	and	bottom	of	the	range	anyway.	bear	in	mind,	however,	
that	there	will	be	the	occasional	student	with	a	very	high	or	a	very	low	mark.	assessors	should	
also	avoid	artificially	trying	to	ensure	that	the	borderline	learners	all	pass.

Erratic value of marks
the	difference	between	a	50%	and	a	60%	piece	of	work	(10%)	should	be	the	same	as	the	differ-
ence	between	a	60%	and	a	70%	one.	this	is	frequently	not	the	case.	the	marks,	which	should	
reflect	the	real	differences	between	each	learner’s	achievements,	tend	to	become	compressed	in	
the	middle	range	of	scores	and	stretched	out	at	the	extreme	of	high	and	low	scores.

remedies
be	as	impartial	and	objective	as	possible	in	your	marking.

try	and	mark	in	terms	of	the	following:	“has	the	learner	achieved	the	outcomes	of	the	course?”	
(In	theory,	a	100%	score	should	be	obtainable	if	the	learner	has	achieved	all	the	outcomes.)

The difficulty of marking paragraph or essay answers objectively
countless	scientific	studies	have	shown	that	the	same	piece	of	writing	will	be	awarded	different	
marks	by	different	examiners.	there	have	been	a	number	of	well-controlled	experiments	on	this,	
using	groups	of	reputable	and	experienced	examiners	who	all	marked	the	same	set	of	learner	
scripts	(which	were	all	written	in	the	same	handwriting	so	that	the	presentation	would	not	affect	
the	outcome).	Invariably,	examiners	differ	widely	on	how	they	value	the	work.	scripts	that	some	
examiners	fail	are	given	the	highest	marks	by	others.	such	findings	can	only	indicate	our	need	
to	strive	to	be	as	objective	as	possible	in	our	marking	as	well	as	our	need	for	humility	in	making	
judgments	about	another	person’s	work.	our	judgments	will	always	be	inaccurate	to	some	extent.

Memorised notes, textbooks passages, and so on, presented as 
answers
a	learner	may	provide	a	satisfactory	answer	to	the	question	but	it	is	clear	that	he	or	she	has	relied	
entirely	on	the	teacher’s	notes	or	passages	from	a	book.	this	material	appears	to	have	been	learnt	
by	rote.	although	the	learner	should	be	passed	if	he	or	she	has	in	fact	provided	a	correct	answer	to	
the	question,	low	marks	should	be	awarded	because	such	an	answer	provides	no	evidence	that	the	
learner	has	thought	about	the	question	or	will	be	able	to	apply	the	knowledge	in	a	new	or	different	
way.	the	overuse	of	quotations	(acknowledged	or	unacknowledged)	should	also	be	penalised.
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Answers that do not relate to the question
all	examiners	complain	about	answers	in	which	the	learners	avoid	the	exact	question	asked	and	
choose	instead	to	answer	a	related	question	of	their	own.	this	is	caused	partly	by	learners	not	
spending	enough	time	understanding	the	question,	partly	by	the	memorising	the	answers	in	
order	to	“spot”	questions	without	really	understanding	the	material,	and	partly	by	an	inability	to	
transfer	learning	from	one	situation	to	another.	but	whatever	the	cause,	such	an	answer	should	
be	heavily	penalised	and	never	awarded	high	marks.

 ACtIVIty	4.2					

what	has	been	your	experience	of	the	above	problems	in	marking?

look	at	each	kind	of	problem	and	note	whether	you	have	experienced	it	and	how	the	problem	
was	dealt	with	(or	could	have	been	dealt	with):

Error or problem Experience Dealing with the problem

overall	attitude	towards	
the	learner	(halo	effect)

overgeneralising	on	the	
basis	of	partial	aspects	of	
the	learner’s	work

handwriting	and	tidiness

erratic	scoring	of	marks

erratic	value	of	marks

lack	of	objectivity	in	
marking	paragraph	or	es-
say	answers

rote-memorised	answers

answers	not	related	to	the	
question

5	 ConduCtIng	externAl	Assessment
conducting	external	assessment	requires	focusing	on	three	elements:

(1)	 preparing	learners	for	the	external	assessment
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(2)	 assisting	in	the	administration	of	the	external	assessment
(3)	 helping	learners	to	interpret	and	respond	to	the	results	of	external	assessment

5.1	 preparing	learners	for	external	assessment
the	best	preparation	for	external	assessment	is	to	conduct	regular,	high-quality	internal	assess-
ment.	learners	who	are	accustomed	to	internal	assessment	of	all	their	learning	will	not	fear	external	
assessment,	even	though	this	assessment	may	be	more	formal	and	rigorously	administered	than	
internal	assessment	and	the	stakes	may	be	higher	(say,	a	receiving	a	certificate	or	being	selected	
to	move	to	another	level	of	study).

6	 moderAtIng	Assessment
moderation	is	the	process	of	ensuring	valid,	reliable,	consistent	and	fair	results	in	assessment.	
In	practice,	it	is	usually	a	process	of	having	an	experienced	person	checking	the	setting	of	an	
examination	paper	and	the	marking	of	the	examination	scripts	by	other	assessors.

moderators	are	usually	senior	experienced	assessors	and	there	are	often	organisational	rules	
about	which	assessments	have	to	be	moderated	and	what	percentage	have	to	be	checked	(often	
at	least	10%).	a	moderator	may	ask	for	an	examination	paper	to	be	revised.	when	remarking	
scripts,	the	moderator	looks	for	inconsistencies	in	the	marking	and	may	request	all	the	marks	
for	all	the	scripts	to	be	raised	or	lowered	by	a	certain	percentage.	the	role	of	a	moderator	is	to	
provide	support,	advice	and	guidance	to	assessors.

as	a	rule,	external	assessment	is	moderated,	but	there	is	no	reason	why	internal	assessment	
cannot	be	facilitated	by	two	or	more	educators	comoderating	their	own	assessments.

as	in	other	aspects	of	assessment,	moderation	has	to	be	planned	and	administered.

7	 deAlIng	WIth	IrregulArItIes
In	any	assessment,	educators	have	to	deal	with	the	problem	of	irregularities.	these	include	learn-
ers	cheating,	educators	illegitimately	helping	learners	achieve	better	results	than	they	deserve	
and	administrative	mistakes	that	unfairly	place	some	learners	at	an	advantage	and	others	at	a	
disadvantage.

realistically	it	 is	sensible	to	expect	a	small	percentage	of	 learners	to	try	to	cheat.	 Indeed,	no	
assessment	system	is	ever	totally	free	of	any	irregularities.

all	educators	should	abide	by	the	various	rules	of	their	organisation	for	dealing	with	irregularities.

one	way	of	reducing	irregularities	is	to	make	assessment	a	regular,	normal	process	that	helps	
learning.	learners	who	understand	the	usefulness	of	assessment	in	guiding	learning	are	less	
likely	to	be	tempted	to	cheat.
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8	 further	reAdIng
south	african	Qualifications	authority.	2008. Assess learners within a learning situation.	unit	
standard	7386.	pretoria:	south	african	Qualifications	authority	
http://regqs.saqa.org.za/showUnitStandard.php?id=7386

You	will	find	a	copy	of	this	in	study	unit	1.

department	of	education.	2005.	The national protocol on assessment for schools in the gen-
eral and further education and training band (Grades r –12).	pretoria:	department	of	education
http://www.education.gov.za/Documents/policies/NationalProtocolAssGrader_12.pdf

although	the	above	protocol	relates	to	school	education	for	children,	it	provides	useful	information	on	as-
sessment	in	the	south	african	general	and	further	education	context

mining	Qualifications	authority.	2003. Guideline for internal moderation by training providers. 
Johannesburg.	mining	Qualifications	authority	
http://www.mqa.org.za/siteimgs/updts14_sept_7007/Guidelines%20for%20internal%20mod-
eration.doc

this	is	a	useful	guide	on	managing	internal	moderation.
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kha	 ri	 gude	 literacy	 campaign	 south	 africa.	 2008.	 Yes I can assessment portfolio for 
communication and literacy. IsiNdebele.	pretoria:	kha	ri	gude	literacy	campaign	south	africa,	
department	of	education.
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unit	5
providing	feedback	to	learners	
and	reports	on	assessment

1	 IntroduCtIon
the	process	of	assessment	is	not	complete	until	there	is	a	response	to	the	results	of	assessment	
this	response	frequently	takes	the	form	of	some	kind	of	report.	responding	to	assessment	is	a	
crucial	aspect	of	assessment	and	often	the	weakest	part	of	assessment	in	formal	education,and	
adult	educators	who	are	sensitive	to	the	needs	and	sensitivities	of	adult	learners,	need	to	address	
this	problem.

2	 AIm	of	the	study	unIt
the	aim	of	this	study	unit	is	to	provide	basic	advice	on	giving	feedback	in	various	forms	to	learn-
ers	on	their	assessment	results.

	 leArnIng	outComes	

after	working	through	this	study	unit	you	should	be	able	to	do	the	following:
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Provide feedback on assessments.

You	will	demonstrate	this	by	being	able	to

•	 describe	the	approach	to	giving	feedback	on	assessment	results	in	terms	of	the	
possible	impact	on	learners	being	constructive,	culturally	sensitive	and	related	to	
the	relevant	party‘s	needs

•	 provide	sufficient	feedback	information	to	enable	the	purpose	of	the	assessment	to	
be	met,	and	to	enable	the	parties	to	make	further	decisions	and	undertake	further	
learning	and	assessment

•	 afford	learners	an	opportunity	to	ask	questions	about	their	assessment	results
•	 give	learners	feedback	on	their	individual	strengths	and	weaknesses	with	regard	to	

their	performance	in	the	assessment	event
•	 sensitively	clarify	the	implications	of	assessment	results	with	learners	(say,	the	

need	to	repeat	an	abet	level	or	improve	on	identified	weaknesses)
•	 keep	records	of	learners’	performance	in	assessment	events,	in	accordance	with	

the	requirements	of	the	learning	centre
•	 use	information	from	assessment	results	in	lesson	planning	in	order	to	build	on	

learners’	strengths	and	help	them	improve	their	weaknesses

2.1	 the	importance	of	immediate	feedback
the	sooner	you	provide	feedback	on	assessment	the	better.	It	is	a	well-known	fact	that	any	new	
learning	becomes	stronger	if	it	is	immediately	applied	in	some	way.	there	are	many	ways	in	which	
learners	can	practise	new	learning	–	as	long	as	it	enables	the	learner	to	apply	newly	acquired	
knowledge,	skills	and	attitudes	as	soon	as	possible	in	realistic	situations.	effective	practice	requires	
appropriate	scheduling,	steps,	supervision,	assessment,	feedback	on	assessment	and	follow-up.

the	longer	the	delay	in	practice	the	less	learning	will	be	retained.	this	also	applies	to	that	essential	
stage	in	practice,	namely	receiving	feedback	on	how	well	one	has	practised	the	new	learning.

It	is	therefore	vitally	important	that	you	give	feedback	to	learners	as	soon	as	possible	on	all	as-
sessments	that	you	conduct.	If	you	do	not	get	into	the	habit	of	doing	this,	the	learner	will	forget	
what	the	assessment	was	about,	and	when	he	or	she	does	finally	receive	feedback,	it	will	have	
little	impact.

3	 forms	of	feedbACk
what	makes	for	useful	and	timely	feedback	to	learners?

according	to	rowntree	(1977:11),	reporting	back	to	learners	on	their	assessment	involves	the	
assessor	having	to	answer	two	key	questions:

(1)	 how	do	I	interpret	the	assessment	information?
(2)	 how	do	I	respond	to	the	learner?
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3.1	 Interpreting	the	results	of	assessment	for	
the	learner

Your	interpretation	of	assessment	results	should	be	based	on	the	ultimate	purpose	of	 the	
assessment.

for	example,	if	the	purpose	of	assessment	is	to	diagnose	any	difficulties	the	learner	is	having,	
the	results	should	be	interpreted	in	such	a	way	as	to	provide	diagnostic	assistance.	the	educator	
and	learner	both	need	to	be	made	aware	of	what	areas	are	causing	problems	and,	if	possible,	the	
learner	should	be	given	the	details	of	these	difficulties	so	that	he	or	she	can	do	something	about	
the	situation.	In	this	situation,	providing	information	about	how	the	learner	has	done	in	comparison	
with	the	other	learners	(norm-referenced)	is	unnecessary,	and	may	in	fact	be	counter-productive.

You	also	need	to	think	carefully	about	using	the	traditional	mark	numbers	or	percentages	in	giving	
feedback	to	newly	literate	learners	and	people	studying	the	lower	levels	of	abet.	the	idea	that	
assessment	results	can	be	communicated	by	assigning	a	number	or	percentage	is	a	fairly	recent	
innovation	in	the	history	of	education.	the	value	of	communicating	assessment	results	in	this	
way	only	is	limited.	a	single	number	produces	relatively	little	information	that	is	constructively	
useful	for	learners	or	educators.	how	often	have	we	received	numbers	as	results	and	never	been	
told	what	the	numbers	actually	represent?	generally,	it	is	best	for	literacy	and	abet	learners,	even	
when	number	marks	are	given,	to	accompany	them	with	comments	and,	preferably,	individual	
verbal	explanations.

If	you	do	have	to	communicate	the	results	of	tests	or	examinations	in	numerical	form	only,	you	
should	consider	what	numbers	or	statistics	will	convey	the	most	information	to	the	recipients.	In	
particular,	you	should	ask	yourself	what	the	learners	will	make	of	these	numerical	results.	besides	
the	significant	question	of	whether	the	statement	“You	got	67%”	or	“11	out	of	25”	is	particularly	
meaningful	in	itself,	what	would	be	the	best	way	to	present	such	results	to	learners?	You	need	to	
consider	how	the	learners	will	understand	the	results	and	in	particular,	how	their	past	experience	
will	bias	their	interpretation	of	the	results.	(many	countries	have	developed	traditions	about	how	
marks	[either	in	numerical	or	alphabetical	symbol	form]	are	used.)	thus	students	with	a	south	
african	school	background	will	generally	expect	that	marks	will	be	expressed	as	a	percentage	
and	that	they	will	reflect	a	normal	curve	(few	at	the	bottom,	few	at	the	top	and	most	people	in	the	
middle),	each	person’s	mark	also	showing	where	he	or	she	stands	in	comparison	with	the	rest	
of	the	group	being	assessed.

3.2	 responding	to	the	learner
what	style	of	assessor	response	would	be	appropriate	in	literacy	and	abet	work?	how	do	you,	
as	an	assessor,	respond?	note	the	following	two	styles	of	response:

(1)	 the	assessor	as	a	facilitative	learning	change	agent
(2)	 the	assessor	as	a	disinterested	reporter

The assessor as a facilitative learning change agent
In	this	model	of	reporting,	the	following	occur:
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•	 the	assessor	engages	interactively	with	the	learner	in	formative	assessment	that	will	help	
bring	about	learning	change.

•	 the	assessor,	as	a	teacher,	uses	the	knowledge	gained	from	assessment	to	enrich	further	
interaction	with	the	learner.

•	 the	assessor,	as	an	educator,	is	expected	to	respond	with	assistance	and	encouragement	
instead	of	definitive	reports	and	labels.

•	 the	assessor	may,	for	motivational	reasons,	make	a	tentative	classification	of	the	learner	
as	a	way	of	indicating	his	or	her	present	strengths	and	weaknesses	and	as	a	prediction	of	
future	success.	however,	the	assessor’s	response	should	clearly	imply	to	the	learner	that	
it	is	possible	to	develop	beyond	the	present	classification	and	this	should	be	followed	by	
further	learning	opportunities	based	on	this	implication.	where	such	a	classification	would	
be	counter-productive,	reinforcing	the	learner’s	negative	and	pessimistic	view	of	himself	or	
herself,	it	should	be	avoided.

for	this	kind	of	assessor,	constructive	feedback	would	include	the	following:

•	 talking	the	learner	through	an	assignment	showing	where	errors	occurred	and	indicating	
how	the	errors	could	be	corrected,	as	well	as	praising	good	work

•	 writing	detailed	comments	on	an	exercise	or	paper
•	 giving	the	learner	appropriate	remedial	exercises	to	improve	areas	of	weakness
•	 giving	extra	reading	or	writing	work	where	the	learner	needs	to	be	challenged	more
•	 showing	the	learner	examples	of	work	that	matches	the	desired	outcome(s)

The assessor as a disinterested reporter
the	word	“disinterested”	means	being	impartial,	not	having	a	stake	or	self-interest	in	something	
(as	opposed	to	uninterested,	which	means	not	being	interested	in	something).

In	this	model	of	reporting,	the	assessor

•	 provides	a	summative	assessment
•	 classifies,	labels	or	describes	the	learner	for	the	benefit	of	the	learner	and	others	who	have	

an	interest	in	him	or	her	(eg	other	education	and		training	institutions,	employers,	etc).

this	model	is	most	appropriate	for	external	examiners.

If	the	response	is	in	the	form	of	a	number	or	percentage,	it	should	ideally	have	an	accompanying	
document	explaining	how	the	work	of	 the	group	was	rated	and	noting	any	common	errors.	a	
model	answer	or	answers	can	be	provided.

4	 hoW	do	I	report	bACk	to	the	leArner?
the	way	in	which	the	facilitator	gives	feedback	to	his	or	her	learners	is	an	important	way	of	mo-
tivating	them.	feedback	is	given	informally	in	an	ongoing	way	during	day-to-day	learning	and	
teaching	activities,	but	it	is	also	necessary	to	plan	time	for	providing	more	structured	feedback	
to	each	individual	learner	in	order	to	review	his	or	her	progress.
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4.1	 What	aspect	of	the	assessment	should	I	
report	on?

the	following	matters	should	be	considered:

(1)	 You	have	to	consider	how	comprehensive	your	feedback	or	report	should	be.	does	it	cover	
a	variety	of	domains	–	knowledge,	attitudes	or	skills	–	or	a	mixture	of	these,	namely	com-
petencies?	does	your	feedback	provide	sufficient	information	for	the	learner	to	achieve	the	
developmental	aim	of	the	assessment?

(2)	 You	should	consider	whether	you	need	to	report	on	the	results	of	special	assessment	tests	
or	events	(such	as	an	examination	at	the	end	of	a	course)	or	on	a	whole	range	of	activities	
throughout	a	course	(such	as	formal	course	work	and/or	informal	observations).

(3)	 You	have	to	consider	how	reliable	and	valid	your	assessments	are	meant	to	be.	what	as-
sumptions	do	you	make	about	your	role	as	the	reporter	of	the	assessment	results?	what	
possibility	of	bias	or	error	do	you	have	to	admit	to?	does	your	assessment	have	limitations?	
does	it	have	a	limited	“shelf	life”.

(4)	 You	should	consider	what	kind	of	feedback	or	reporting	would	normally	be	expected	in	this	
situation?	what	does	the	learner	expect	of	you?

(5)	 You	need	to	answer	the	following	question:	“what	do	I	really	want	to	say	to	the	learner?”

after	following	this	kind	of	process,	you	can	then	decide	on	an	appropriate	form	of	response.	
(of	course,	in	institutional	education	environments,	many	forms	of	response	may	already	have	
been	predetermined	for	you.	this	does	not	mean	that	you	should	not	decide	whether	they	are	
appropriate	and	not	consider	making	changes.)

the	following	are	examples	of	responses	to	assessment:

Responses you make while continuing to teach
teaching	(or	further	teaching)	may	be	an	appropriate	form	of	assessment	response,	that	is,	the	
educator	does	something	(or	says	something)	as	result	of	the	assessment.	this	can	take	the	
form	of	using	the	information	from	the	assessment	results	to	plan	the	lesson	in	a	new	way	in	
order	to	build	on	the	learner’s	strengths	and	weaknesses	as	revealed	in	the	assessment;	or	it	can	
simply	be	a	matter	of	commenting	on	the	assessment	results	in	a	useful	way	at	the	appropriate	
moments	in	the	lesson.

all	of	this	could	mean

•	 suggesting	what	the	student	does	next
•	 arranging	learning	activities
•	 providing	new	stimulation
•	 showing	appreciation	and	interest

In	everyday	educational	situations,	much	of	teacher	assessment	is	verbal	and informal compared	
to	the	rarer	 formal	written	responses	(which	in	themselves	are	usually	responses	to	written	
questions).

It	often	takes	the	form	of	 the	teacher	responding	with	questions,	particularly	diagnostic	ones	
such	as	the	following:

•	 what	do	you	mean?
•	 how	do	you	know?
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•	 what	evidence	exists	for	that?
•	 how	else	could	you	describe	it?
•	 what	sources	are	there?
•	 how	would	you	state	the	following?

Reporting with profile statements
written	reports	on	assessment	results	can	take	many	forms.	apart	from	the	detailed	reference	
type	response,	which	is	the	most	detailed	response	possible,	a	useful	option	is	to	use	some	kind	
of	standardised	profile	form	which	lists	the	various	competencies	or	areas	tested,	provides	a	way	
of	showing	the	change	or	growth	in	the	learner,	and	also	has	space	for	more	detailed	assessor	
comments	(as	well	as	for	the	learner/ ’s	own	comment	or	self-assessment).	many	of	these	profile	
or	check	list	reports	will	have	some	kind	of	rating	scale,	as	in	the	following	example:

Key to ratings

few	or	none	
of	these	
competencies	
demonstrated

some	of	these	
competencies	
shown,	but	
some	of	them	
definitely	
lacking

many	of	these	
competencies	
demonstrated,	
but	some	mi-
nor	difficulties

outstanding	
competen-
cies	demon-
strated

not	applicable

1 2 3 4 5 6 7

one	of	the	benefits	of	such	a	profile	form	is	that	you	can	note	where	the	learner	started	and	where	
he	or	she	is	now.

 ACtIVIty	5.1					

reflect	on	the	following	questions	when	you	are	planning	to	report	assessment	results:

•	 what	assumptions	do	I	make	about	the	learner?
•	 how	do	I	think	the	learner	will	receive	what	I	say?
•	 what	kind	of	knowledge,	attitudes	or	skills	were	assessed?
•	 was	the	assessment	norm	referenced,	criterion	referenced	or	self-referenced?
•	 what	assumptions	do	I	make	about	my	role	as	assessor?
•	 how	reliable	and	valid	is	my	assessment	response	meant	to	be?
•	 what	assumptions	do	I	make	about	my	role	as	a	reporter	of	the	assessment?
•	 what	kind	of	response	or	report	do	I	think	would	normally	be	expected	in	this		

situation?
•	 who	am	I	really	reporting	to?
•	 Is	my	report	formative	or	summative?
•	 what	would	I	really	like	to	say	to	the	learners?
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4.2	 Allowing	learners	to	ask	questions	about	
the	results

when	marked	exercises	or	tests	are	given	back	to	the	learners,	one	can	set	aside	time	in	which	
they	can	ask	questions	about	the	assessment.	this	is	often	a	useful	learning	experience	for	the	
whole	group.

one	should	always	respond	to	their	questions	sensitively	and	constructively,	because	of	 the	
danger	of	students	feeling	humiliated	when	they	have	made	what	seem	to	be	stupid	mistakes.

4.3	 Interviewing	learners
one	of	the	most	useful	forms	of	feedback	is	to	have	an	interview	with	each	learner	every	two	to	three	
months.	the	interview	can	be	held	during	class	time	while	other	learners	are	doing	some	work.

In	this	interview,	you	could	talk	about	the	learner’s	general	progress	in	the	class	and	his	or	her	
reading	and	writing	accomplishments.	before	the	interview,	you	will	have	reviewed	the	learner’s	
work	(including	his	or	her	portfolio	if	he	or	she	has	one),	and	you	will	go	through	it	with	the	learner.

keep	the	tone	of	the	interview	informal	and	friendly.	offer	praise	and	encouragement.	explain	that	
the	interview	is	to	help	you	and	the	learner	understand	the	progress	she	or	he	is	making	from	her	
or	his	own	point	of	view.	It	is	not	a	test,	but	a	way	of	helping	you	to	improve	your	teaching.	begin	
by	asking	the	learner	to	tell	you	what	she	or	he	likes	about	and	has	learnt	in	the	class.	If	you	use	
a	progress	chart,	go	through	the	sections	on	the	chart	with	the	learner,	read	any	notes	you	have	
made	and	discuss	them	with	him	or	her.	add	any	new	comments	you	or	the	learner	would	like	
to	include	in	the	chart.	be	sure	to	discuss	how	the	learner	is	using	her	or	his	reading,	writing	or	
language	skills	outside	the	classroom.

ask	the	learner	to	tell	you	about	a	book	or	article	she	or	he	has	recently	read	and	enjoyed.	ask	
which	reading	strategies	she	or	he	has	found	helpful,	and	what	difficulties	he	or	she	has	expe-
rienced.	help	the	learner	to	develop	a	plan	of	action	for	improving	his	or	her	reading	skills	over	
the	next	two	months.

arrange	the	learner’s	writing	in	the	order	it	was	written.	discuss	the	improvements	the	learner	
has	made	in	writing	skills	and	in	explaining	her	or	his	ideas	clearly.	Invite	the	learner	to	choose	
one	or	more	favourite	pieces	and	tell	you	what	she	or	he	likes	about	it.	make	a	list	of	the	skills	the	
learner	has	acquired	and	compare	the	list	of	skills	in	writing	development	you	identified	above	or	
the	ones	on	the	progress	chart.	talk	about	the	next	step	the	learner	may	want	to	work	on.

revisit	the	goals	you	and	the	learner	or	the	class	set	for	this	course	or	term.	discuss	whether	
they	have	been	achieved,	and	how	the	learner	feels	about	them.	find	out	if	there	is	anything	in	
particular	she	or	he	would	like	to	work	on	over	the	next	period	of	teaching.

ask	if	there	is	anything	the	learner	wishes	to	discuss	or	any	worries	or	issues	that	he	or	she	may	
not	feel	comfortable	mentioning	in	class.	give	the	learner	time	–	it	often	takes	courage	to	raise	
issues.

some	of	the	above	hints	on	interviewing	were	adapted	from	dixon	and	tuladhar	(1996:59–61).
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 ACtIVIty	5.2					

which	of	the	following	methods	of	reporting	would	be	the	most	appropriate	and	practical	for	an	
abet	facilitator?

•	 comments	while	teaching
•	 a	profile	report
•	 a	written	report	or	comments	with	question	time	during	the	learner’s
	 interview

give	reasons	for	your	answer.

5	 keepIng	reCords	of	leArner	progress
the	records	which	need	to	be	kept	by	educators	will	depend	on	policies	decided	by	organisations	
and	programmes.	usually	most	abet	or	literacy	programme	facilitators	will	use	preprepared	
record	sheets	for	recording	assessment	results.

normally	such	a	record	sheet	will	have	space	to	record	a	mark	for	each	of	 the	assessments	
conducted	during	a	certain	period	or	the	whole	course,	a	column	for	a	total	mark	and	sometimes	
a	space	for	a	comment.

educator:	__________________________________	class:	__________________

course abet	level

assessments

name 1 2 3 4 5 6 7 8 9 10 comments total

while	such	a	form	is	useful	 for	administrative	purposes,	 it	provides	little	detail	on	the	actual	
progress	of	the	learner	–	even	a	comment	must	necessarily	be	brief.

Ideally,	educators	should	keep	a	more	detailed	record	sheet	on	which	they	can	write	more	detailed	
and	useful	information	on	assessment	results,	comments,	strengths	and	weaknesses,	progress	
(compared	to	the	learner	himself	or	herself	instead	of	others),	the	dates	of	interviews	and	other	
interactions,	and	so	on.

Information	should	also	be	recorded	on	what	kind	of	assessment	the	learners	had	difficulty	with	
–	because	this	is	vital	information	for	designing	future	teaching.
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6	 further	reAdIng
south	african	Qualifications	authority.	2008.	write	reports	regarding	learner	progress. unit	
standard	117876.	pretoria:	south	african	Qualifications	authority.	
http://regqs.saqa.org.za/showUnitStandard.php?id=117876

7	 referenCes
rowntree,	d.	1977.	Assessing students: how shall we know them?	london:	harper	&	row.
dixon,	J	&	tuladhar,	s.	1996.	whole	language:	an	integrated	approach	to	reading	and	writing.	
amherst,	mass:	center	for	International	education.
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unit	6
reviewing	and	following	up	

assessments

1	 IntroduCtIon
the	assessment	process	does	not	end	when	an	assessment	has	been	marked	and	returned	to	the	
learner.	what	happens	after	this	stage	is	of	vital	importance	–	the	ongoing	development	of	the	
learner	as	informed	by	the	assessment	result	and	the	improvement	of	teaching	and	assessment	
as	a	result	of	the	review	of	the	assessment.

2	 AIm	of	the	study	unIt
this	study	unit	outlines	simple	information	on	postassessment	review	as	a	means	of	improving	
learning	and	teaching	through	assessment.
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	 leArnIng	outComes	

after	working	through	this	study	unit	you	should	be	able	to	do	the	following:

Review and follow-up assessments.

You	will	demonstrate	this	by	being	able	to

•	 deal	with	review	assessment	issues	addressing	the	strengths	and	weaknesses	of	
the	instruments	and	process,	including	the	outcomes	against	which	assessment	
takes	place	and	the	assessment	guides	used,	as	well	as	the	learners’	readiness	for	
assessment

•	 show	a	simple	understanding	of	the	concepts	of	reliability	and	validity.
•	 gather	sufficient	evidence,	including	evidence	generated	over	time,	to	enable	you	to	

make	valid,	consistent,	reliable	and	fair	assessment	judgments
•	 align	records	of	the	assessment	with	the	requirements	of	the	organisations	quality	

assurance	system
•	 ensure	that	records	meet	the	requirements	for	making	assessment	judgments,	

giving	meaningful	feedback,	supporting	internal	and	external	moderation	and	
addressing	possible	appeals

•	 deal	with	disputes	and/or	appeals	that	arise	as	a	result	of	the	assessment	policy

3	 eVAluAtIng	the	strengths	And	
WeAknesses	of	the	Assessment	
proCesses

all	assessment	needs	to	be	reviewed	in	some	way	to	ensure	that	the	strengths	and	weaknesses	
in	the	assessment	instruments	and	process	are	evaluated.	this	review,	in	full,	will	look	at

•	 the	outcomes	against	which	assessment	takes	place
•	 the	assessment	instruments	and	guidelines
•	 the	actual	assessment	process
•	 the	results	of	the	assessment	(and	their	fairness,	reliability	and	validity)
•	 the	way	the	results	and	responses	were	communicated	to	the	learners
•	 the	way	the	assessment	records	were	kept	and	used
•	 whether	the	learners	were	ready	for	the	assessment

the	review,	like	assessment,	may	be	formal	or	informal.	Informal	evaluation	of	an	assessment	
event	may	be	as	simple	as	the	educator	asking	himself	or	herself	whether	it	worked	and	whether	
the	results	were	plausible	(plausible	in	the	sense	that	they	coincide	with	the	educator’s	intuitions	
about	how	well	 the	learners	would	demonstrate	achievement	of	 the	learning	outcomes	being	
assessed).

more	formal	review	requires	suitable	assessment	data	being	available,	which	is	another	reason	
why	the	fullest	records	possible	need	to	be	kept	of	assessment	results	and	of	the	instruments	
used	to	collect	the	assessment	evidence.
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3.1	 evaluation	to	improve	the	course	or	
programme

looking	at	the	assessment	process	is	a	vital	part	of	any	course	or	programme	evaluation.	the	
assessment	results	may	provide	significant	evidence	for	reviewing	and	redesigning	the	whole	
course	or	only	its	assessment	component.

3.2	 Improving	learning
In	the	previous	study	unit,	we	looked	at	the	importance	of	giving	learners	feedback	on	how	they	
are	doing	so	that	 they	can	identify	 their	strengths	and	weaknesses	and	be	shown	what	 they	
need	to	do	to	improve.	teachers	should	not	confuse	effective	feedback	with	simply	giving	out	
the	marks	and	making	a	few	comments.	good	feedback	helps	chart	the	next	steps	to	enable	the	
learners	to	do	better.

3.3	 Improving	teaching
assessment	can	often	be	a	shock	to	the	teacher.	they	teacher	may	have	thought	he	or	she	was	
teaching	well	and	being	understood	–	and	then	the	assessment	shows	that	the	learners	have	
actually	done	badly.	reviewing	assessment	enables	the	teacher	to	see	areas	that	need	to	be	im-
proved	–	whether	this	involves	improved	course	design,	teaching	skills	or	methods	of	assessment.

although	such	teaching	improvement	is	more	often	based	on	formative	assessment,	summative	
assessment	can	be	used	equally	effectively	for	reviewing	one’s	teaching.

3.4	 Checking	on	the	reliability,	validity	and	
fairness	of	the	assessment

In	study	unit	4	we	looked	at	the	concepts	of	reliability	(consistency),	validity	and	fairness	in	as-
sessment.	In	a	small	class,	this	checking	can	be	done	informally	but	in	a	large	group	of	learners,	
the	results	may	need	to	be	studied	statistically	over	a	period	of	time	to	make	clear	findings	on	
such	matters.	It	is	in	a	review	process	in	which	one	can	look	at	the	results	as	a	whole,	gathered	
over	time,	that	one	is	able	to	make	valid,	consistent,	reliable	and	fair	assessment	judgments.	
such	a	review	enables	one	to	see	patterns	that	may	tell	one	a	great	deal	about	the	reliability	and	
validity	of	the	assessments	and	to	indicate	whether	certain	learners	or	groups	of	learners	appear	
to	have	been	treated	unfairly.

this	kind	of	review	can	be	applied	to	a	single	class	or	several	classes	or	groups	of	learners.

the	form	below	indicates	a	simple	way	of	looking	at	these	patterns	of	marks,	and	commenting	
on	them.
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learning	area:	______________________________________	abet	level:	
__________

class no. wrote lowest	mark median	
mark

highest	
mark

marks	distribution

not	achieved partial satisfactory excellent

0–34 35–49 50–69 70–100

areas	of	weakness:	____________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________

remedial	action	by	educator:

________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________

corrective	action	by	learners:

________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________

educator:	______________________________	

	
supervisor:	_____________________________
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4	 AlIgnIng	Assessment	eVIdenCe	reCords

ensure	that	the	records	meet	the	organisation’s	requirements	for	making	assessment	judgments,	

giving	meaningful	feedback,	supporting	internal	and	external	moderation	and	addressing	possible	

appeals	by	learners.

although	the	educator	may	have	records	of	learner	performance,	he	or	she	may	still	need	to	align	

them	with	the	requirements	of	the	organisation’s	quality	assurance	system.	this	may	be	a	simple	

a	matter	of	converting	all	your	marks	into	percentages	or	fairly	complex	statistical	standardisation	

(which	occurs	with	the	national	senior	certificate	(matric)	examination	results).

there	may	be	provision	for	the	learner’s	successful	results	to	be	keyed	into	a	national	learner	

record	database	(nlrd)	operated	by	the	south	african	Qualifications	authority.	the	results	from	

a	registered	provider	need	to	have	been	approved	and	be	in	the	right	format	for	this	to	happen.

accurate	recordkeeping	is	particularly	important	when	the	records	are	used	to	issue	certificates.	

You	need	to	verify	with	the	learners	that	the	names	they	wish	to	have	printed	on	the	certificates,	

their	Id	number,	and	so	on	are	correct.

5	 Adjustments,	AppeAls	And	deAlIng	
WIth	Assessment	dIsputes

the	educator	may	have	to	make	recommendations	for	an	assessment	to	be	adjusted,	and	the	

learner	may	be	afforded	a	second	opportunity	for	reassessment.

generally,	when	a	learner	complains	that	his	or	her	results	are	inaccurate	or	unfair,	it	is	best	to	

use	a	standard	appeals	process.

the	first	step	is	for	the	educator/assessor	to	check	the	piece	of	assessment	work	to	see	if	there	

has	been	some	obvious	mistake	(eg	the	marks	were	added	up	incorrectly)	or,	on	reconsideration,	

the	mark	was	adjusted	slightly	or	the	learner	was	satisfied	with	a	verbal	explanation	(possibly	after	

explanation,	the	learner	will	see	that	she	or	he	misunderstood	the	question	or	forgot	something	

in	the	answer).

the	second	step	is	taken	when	the	first	step	cannot	be	resolved	and	the	learner	and	marker	

continue	to	disagree	(this	is	more	common	in	essay	questions	where	there	are	no	right	or	wrong	

answers	and	subjective	judgment	is	important).	Ideally	there	should	then	be	some	formal	ap-

peals	process,	after	which	the	piece	of	work	will	be	formally	remarked	by	an	experienced	marker.
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note	the	following	example	of	an	appeal’s	application	form:

name	of	learner date	of	
application

name	of	assessor

venue	of	
assessment

date	of

assessment

unit	standard	against	which	assessment	is	sought

title	of	unit

standard

nQf	level:

unit	standard	no.: credits:

state	the	purpose	of	the	assessment	in	detail.

________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________

briefly	express	your	concerns/reasons	for	appealing	against	your	assessment	results.

________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________

Indicate	areas	with	which	you	were	particularly	unfairly	assessed	(attach	proof	if	
possible).

________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________

what,	in	your	opinion,	would	be	the	best	solution/alternative	process	to	address	this	
matter?

________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
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which	of	the	following	would	best	suit	your	needs?

	 reassessment

	 a	different	assessor

	 alternative	assessment	tools/date/venue

	 further	training	followed	by	proper	assessment

other	concerns:

________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________

________________	__________________	 ________________

learner			 	 	 assessor	 	 	 moderator


	btnOpenRubric: 


