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INTRODUCTION 
 
Dear student 
 
This tutorial letter contains feedback on the second assignment as well as examination 
guidelines. 
 
Thank you very much for the assignments you have submitted. Your hard work and 
efforts are highly appreciated and will ultimately pay off. 
 
We hope that you found this module both interesting and rewarding. We shall do our best 
to make your study of this module successful. You will be well on your way to success if 
you study this tutorial letter and compare it with your answers so that you can revise the sections 
of the guide still causing you problems. 
 
POSSIBLE ANSWERS TO THE SECOND ASSIGNMENT  
 
These are not model answers to the assignment questions, but only guidelines. The numbers 
in brackets are an indication of the marks awarded. 
 
QUESTION 1 
 

SOCIO-HISTORICAL INTRODUCTION TO AFRICA LANGUAGES 
 
The four characteristic features that typify a language as belonging to the Bantu language 
family with examples from the chosen African language: 
   
1. sign of gender, therefore prefixes assorted into classes                                     (2) 
 e.g. class 1 (mo-/umu-), 2 (ba-/aba-) etc.                                                         (½) 
 
2. association of these classes into singular and plural                                          (2) 
 e.g. class 1 (singular), class 2 (plural)                                                              (½) 
 Up to class 10 singular and plural noun classes are regularly paired, with uneven-

numbered classes usually containing singular nouns and the even-numbered classes 
containing plural nouns. There are some exceptions, e,g, a noun such as amanzi ‘water’ 
structurally appears in a plural class with the prefix ama- (noun class 6), but it is 
uncountable and does not have a singular form. 

 
3. class concordance                                                                                             (2) 
 e.g. grammatical agreement (bana ba a sepela/abantwana bayahamba)          (½) 
 ‘Linking elements’ such as subject concords are needed to link nouns to other words in a 

sentence. Nouns generate these concordial agreement morphemes. 
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4. no sex reference in the correlation of genders                                                    (2) 
 e.g. subject concords and pronouns do not distinguish between sexes (he/she):  

class 1: mosadi o …, monna o … (same subject concord is used for both mosadi and 
monna), or class 1a: (female): umame yena …, (male): ubaba yena (same pronoun is 
used to indicate ‘she’ in the case of umame and ‘he’ in the case of ubaba)   (½) 
Note that point 4. Has nothing to do with biological gender, e.g. bull vs cow, man vs 
woman, but with the fact that the opposition ‘he/she’ cannot be expressed in the concordial 
morphemes or pronouns.   /10/ 
 

QUESTION 2 
 
STRUCTURAL OVERVIEW OF THE AFRICAN LANGUAGES 
 
2.1 Three factors which have proved to be a hindrance to White people in general to acquire 

an African language and/or which led Black people to acquire English or Afrikaans: 
 
 (1) Economic factor 

(2) Prestige factor 
(3) Structure of the Bantu languages                         (3) 

 
2.2 Adaptation of borrowed words according to permissible sound sequences illustrated by 

means of an example:  
 
 The sound sequence has to comply with the so-called open syllable structure of the African 

languages, which is a consonant – vowel sequence (C-V). This often necessitates the 
insertion of a vowel (called an epenthetic vowel) to break up unacceptable sequences of 
consonants. Extra vowels may be needed such as at the end of a word, e.g. skool/school 

 Northern Sotho: sekolo.  
 
 isiZulu: isikolo 
 Xitsonga: xikolo       (3) 
    
2.3 Significance of extensions: 

 
Extensions are special types of suffixes that are inserted between the root of a verb and 
the final suffix. They are able to modify the meaning of a verb in a particular way, e.g. 
The applicative (or applied suffix, as it is also called) adds the meaning ‘do for’ or ‘do on 
behalf of someone or something’ to the basic meaning of the verb (1), e.g. 
 

buy > ‘buy for’ (applied extension -el-) 
Northern Sotho:  -reka > -rekela  
isiZulu:  -thenga > thengela 
Xitsonga:  -xava   > - xavela (1)               
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The reciprocal extension adds the meaning ‘each other’ to the basic meaning of the verb 
(1), e.g. 
 

se > ‘see each other (reciprocal extension -an-) 
Northern Sotho/isiZulu:  -bona > -bonana 
Xitsonga:  -vona  > -vonana (1) /10/ 

 
QUESTION 3 
 
SYNTAX AND INFORMATION STRUCTURE 
 
3.1 (a)  Translate the following sentence into your main language and then analyse it in 

 terms of subject, predicate and object: 
 
  “Some students wrote the examination at UNISA during the second semester.”
  

IsiZulu Abanye abafundi [subj] babhale[pred] ukuhlolwa [obj] e-UNISA 
ngesimesta yesibili. 
 

IsiXhosa Abanye abafundi [subj] babhale [pred] iimviwo [obj] e-UNISA 
ngexesha lesiqingatha sesibini sonyaka. 
 

Siswati Labanye bafundzi [subj] babhale [pred] luhlolo [obj] e-UNISA 
ngesimesta yesibili. 
 

IsiNdebele Abanye abafundi [subj] batlole [pred] iinhlahlubo [obj] zesiquntu 
sesibili ze-Unisa. 
 

Sesotho 
sa Leboa 

Baithuti (ba bangwe) [subj] ba ngwadile [pred] tlhahlobo [obj] 
kua UNISA ka 
semestereng sa bobedi. 
 

Setswana Baithuti (ba bangwe) [subj] ba kwadile [pred] ditlhatlhobo [obj] 

kwa UNISA ka semesetara sa bobedi. 
 

Sesotho Baithuti (ba bang) [subj] ba ngotse [pred] ditlhatlhobo [obj] tsa 
Unisa ka semetera ya bobedi 
 

Xitsonga Vadyondzi (van’wana) [subj] va tsale [pred] swikambelo [obj] 
swa Unisa swa simesitara ya vumbirhi. 
 

Tshivenda Vhanwe vhagdi [subj] vho nwala [pred] mulingo [obj] nwa 
simesta ya vhuvhili ya Unisa. 
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The above translations are suggestions for your specific language. The subject [subj], 
predicate [pred] and object [obj] are marked in each sentence in square brackets 
directly following the word, e.g. 

 
Some students [subj] wrote [pred] the examination [obj] at UNISA during the 
second semester.  

 
Easy ways to test in African languages which noun is the subject of the sentence, is 
by looking which noun agrees with the subject concord of the verb. In the case of the 
object of the sentence, you can test whether the object concord of the noun can be 
used with the verb etc. One mark was awarded for each correct answer.        (3) 

 
 (b) Change the word order of the translated sentence you provided in (a) above in three 

ways. The word order of each of the above sentences can be changed so that the 
sentence is still a perfectly valid sentence: (i) the verb can be in the sentence-initial 
position; (ii) the adverb can be in the sentence-initial position; (iii) the object can be 
in the sentence-initial position. Two marks were awarded for each correct  changed 
word order sentence.        (6) 

 
3.2 Given or known information is realised in many different ways. Identify any of these ways 

from the given excerpt in your selected language. Here is an example from isiZulu: 
 

Lapho sesilungele ukusunduza besesihambe ingxenye yesine yemayela ngezansi 
kwesiqhingi, futhi kwakusemini bebade; ngakho ngamlalisa uJim phansi esikebheni bese 
ngimemboza ngekhwilithi ngoba uma ehleli abantu bengambona esekude ukuthi 
ungowomdabu wase-Afrika. 

 (Translated from Twain: The adventures of Huckleberry Finn:58).   
 
 Two examples of given information are: 
 

uJim – this object noun is marked by verbal agreement, more specifically object 
agreement in the verb ngamlalisa. Verbal agreement is one of the ways in which given or 
known is marked. 

abantu – this subject noun is marked by verbal agreement, more specifically subject 
agreement in the verb bengambona. This noun also appears pre-verbally (before the verb) 
which is another indication of given information. 

  
You are referred to 3.3.3 in your study guide for further detailed information and examples 
on how given or known information is marked and can be identified in a context or 
discourse.          (2) 

 
3.3 The absolute pronoun in the grammar of your main African language could be said to 

have three functions. Identify each of these functions and exemplify each of them. 
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(i) An absolute pronoun that occurs before a noun, has the function of specifying or 
 emphasizing the noun, e.g.  
 
   Yena ngwana o robetse/ Yena umntwana ulele. 
   (Specifically the child is sleeping.) 
  
(ii) An absolute pronoun that is used after the noun has the function of contrasting the 
 noun, e.g.  
 
  Ngwana yena o robetse/ Umntwana yena ulele. 
 (The child (and not somebody else) is sleeping.)  
 
(iii) An absolute pronoun that occurs without its noun is defined as a substitute of nouns 
 in a sentence, e.g. 
 

    Yena o robetse/ Yena ulele. 
    (He/she is sleeping) 
 

Marks were awarded as follows: one mark for the correct identification of the position of 
the absolute pronoun, one mark for the identification of the function and one mark for a 
correct example.        (9) 

           /20/ 
 
QUESTION 4 
 
SEMANTICS 
 
4.1  Semantic features are captured in terms of positive (+) and negative (-) values. 
 

Feature Ikomo Ikomazi 

Animate + + 

Human - - 

Female - + 

Adult + + 

 
The difference between ‘Ikomo’ and ‘Ikomazi’ lies in the feature male/ female. Ikomo is [+male] 
whereas ikomazi is [+female]                                                            (5) 
 
4.2    (a) The man milks the cow – Indoda isenga ikomo 
 (b) The boy milks the cow- Umsana usenga ikomo 
 

The words in bold in sentence (a) and (b) are in paradigmatic relation because they 
substitute each other in the same context. Words in sentence (a) are in a syntagmatic 
relation because together they form a sentence. Words in sentence (b) are also in a 
syntagmatic relation, they are the lexical units that form a sentence.    

                                                                                                                                              (5) 
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4.3 Types of near synonyms 
 

a) Denotional variations: This is when synonyms are related because they have the 
 identical core meaning.  
 

 Isb,  Ukuhlaba (to slaughter)  
   ukubulala (to kill) 
 

b) Stylistic variations:  This refers to synonyms that belong to different dialects. 
 

 Isb, isiNdzundza  isiNala 
          ukudla       ukugoma 
 
       They both mean ‘to eat’ 
 

c) Expressive variations: This refers to synonyms that can be distinguished in terms of 
 their emotive value. 
 

 Isb, ukuzimuka (to pick up some weight), ukunona (to be fat). ‘Ukunona’ is  
  derogatory. 
 

d) Structural variations; these are synonyms that are governed by different selection or 
 collocational restrictions.  
 

 Isb, ‘vunula’ (to dress up) and ‘ukwembatha’ (to dress up) 
 
Both words have the same meaning but the word ‘vunula’ is combined with the woman and 
‘ukwembatha’ with the man.                                                             (10) 
          /20/ 
 
QUESTION 5  
 
VERBAL AND NONVERBAL COMMUNICATION  

 
5.1  From your experience, describe a situation where non-verbal communication was used to:  
 

(i) Accent a verbal message: We always use certain non-verbal behaviour to stress 
oral messages.  

 
Examples: when you hit the table with your fist to punctuate your feelings of anger. 
Another example is when a father scolds his son for staying out too late at night. He 
may accent a particular phrase with a firm grip on his son’s shoulder and an 
accompanying frown on his face. 

 
(ii) Complement a verbal message: It occurs when non-verbal cues are used to 

enhance the meaning of verbal symbols. It supports speech. 
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Example: your friend is apologising for forgetting your dinner date. While your friend 
is apologising you will observe non-verbal communication such as tone of voice, 
facial expression and body posture in order to determine whether your friend is being 
sincere or not. 

 
(iii) Substitute a verbal message: It occurs when a non-verbal symbol replaces a verbal 

one.  
 

Example; suppose your mother asks you why you achieved such a low mark for your 
test and you sigh and shrug your shoulders; you have used non-verbal 
communication to substitute the verbal message “I don’t know”. 

 
(iv) Contradict a verbal message: It occurs when the non-verbal symbols send a  
  message that contradicts the verbal symbol. 
   
  Example: Contradicting message is when you ask a colleague if he/she has time to 

discuss a problem with you and he/she says ’yes’, but starts packing his/her 
briefcase and instantly looks at his/her watch.       (12) 

 
   [NB:  Students can give other examples different to those given above]  
 
5.2  Why is maintaining personal space important while working with colleagues?  
     

When people do not know each other very well, they tend to maintain a social distance. 
The distance between people in communication conveys information about their 
relationship. When we observe the distance that people maintain between themselves and 
others in interpersonal communication, we can tell which people have formal relationships. 
The use of space depends on your culture and nationality. Most people feel uncomfortable 
when somebody stands or sits either too close or too far away from them. When this 
situation happens, people may feel uncomfortable and it can make communication difficult.
           (8) 

          /20/ 
 

QUESTION 6 
 
AFRICAN LANGUAGES IN GLOBAL PERSPECTIVE 
 
6.1  Multilingualism is viewed as a problem by some language planning scholars, and yet 

others view it as a resource. Discuss these two views with special reference to South 
Africa.   

 
Language planning and policy in South Africa proceed from the premise that a language 
is a resource, and policy statements are used to preserve, manage and develop languages 
through cooperative efforts of political, educational, economic and linguistic authorities. 
South Africa adopted a new language policy of official multilingualism. The South African 
national language policy is regarded as the most advanced language policy in the world. 
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Indigenous African languages have been rehabilitated from vernacular to official status, 
mainly to redress issues that were neglected in the past, such as language equity, 
language as a resource, literacy, and language as a medium of instruction, language in 
the public service, heritage languages, sign language and language development. The 
policy stance is based on persuasion, encouragement and incentives, rather than coercion 
in the highly sensitive area of language practices and language usage. 

 
The orientation of language-as-problem relates to issues of development and 
modernisation of language in national contexts where questions of literacy, code selection, 
standardisation and orthography need to be sorted out. There is an assumption that is 
basic to the language-as-problem orientation in some circles that multilingualism leads to 
national divisions, while English monolingualism may insure national unity. The language-
as-problem orientation reflects other deeply rooted attitudes besides language based 
beliefs and values that are reflected in the unresolved tensions related to South African 
society’s inability to come to terms with its ever-growing diversity. 

 
Language-as-a-resource approach emphasises the importance to the nation of conserving 
and developing all of its linguistic resources, and this has not been given much attention 
by language planning scholars. Ruiz (1988:15) is of the opinion that if considered properly, 
this approach could alleviate some of the problems associated with the language-as-
problem and language-as-right perspective because 

 
(i)  It can have a direct impact on enhancing the language status of subordinate 
 languages. 
(ii)  It can help to ease tension between majority and minority communities. 
(iii)  It highlights the importance of co-operative language planning. 

 (iv)   It can serve as a more consistent way of viewing the role of non-official or non-
 national languages in society, and help to reshape attitudes about language and 
 language groups.       (10) 

 
6.2 List 5 examples of what is meant by ‘language rights’. 
  
 Five examples of what is meant by ‘language rights’: 

 
• individual rights to use one’s own languages in legal proceedings 
• the right to learn in more than one language 
• the right not to be discriminated against on the basis of language 
• the right to use one’s mother tongue in communal life 
• the right to be taught in one’s mother tongue 
 
Moreover, the Constitution states that everyone has the right to use the language and 
participate in the cultural life of his or her choice - though no one may do so in a manner 
inconsistent with any provision of the Bill of Rights. The constitutional language stipulations 
provide for 11 official languages: Afrikaans, English, isiNdebele, isiXhosa, isiZulu, Sepedi, 
Sesotho, Setswana, siSwati, Tshivenda and Xitsonga. Not only are the 11 official 
languages named and their uses and right to promotion specified, but specific attention is 
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also paid to the Khoi, Nama and San languages and to sign language.  
Fortunately, in South Africa, equality of language rights is guaranteed by the fact that these 
rights fall under individual human rights which ensure equality for all and equal treatment 
for all who wish to exercise their right. 
The obvious starting point is the fundamental law of our country, our Constitution, which 
actually is rather specific and very generous about this matter.               (10) 

          /20/ 
TOTAL MARKS:   [100] 

 
EXAM PREPARATIONS FOR MAY/JUNE 2018 
 
Question 1 
 
Question 1 consists of Multiple Choice questions that have to be answered in the answer book 
provided.  Please note that you will NOT be provided with the mark reading sheet to answer  
this question. 
Marks allocated for this question will be [20] 
 
Questions 2 to 7 
 
Questions 2 to 7 consist of short and essay type questions and you are urged to answer 
questions as required. Remember to give examples from your chosen African language. The 
marking will be done according to the following marking grid: 
 

Rating scale Excellent Very Good Satisfactory Attempted  but 
not relevant 

Out of line. 

Introduction and 
interpretation of title 

 
 
3 

 
 
2 

 
 
2 

 
 
1 

 

Content of essay 
 Logical 
development 

 Insight and 

originality 
 Coverage of 
question 

 
 
 
7-10 

 
 
 
6-9 

 
 
 
5-8 

 
 
 
4-7 

 
 
 
0 

Conclusion 3 2 1 1 0 

Other features 
References 
Spelling 
Grammar 
Length 

 
 
2 

 
 
1 

 
 
1 

 
 
1 

 
 
0 
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Please keep an eye on myUnisa announcements for further guidelines for the examination. 
 
Your AFL2601 lecturers: 
 
Unit 1: Prof. Kosch, Dr le Roux 
Unit 2: Prof. Kosch, Dr le Roux, Ms Khoza 
Unit 3: Dr Nakin, Prof. Bosch, Ms Xaba 
Unit 4: Prof. Madonsela, Ms Malele 
Unit 5: Dr Ladzani, Mr Baloyi 
Unit 6: Ms Mfazwe-Mojapelo, Ms Molokomme 


