May / JUNE 2016
QUESTION 1
Explain the following ten (10) concepts in four (4) or five (5) sentences per concept
1. Memory
• It is the ability to recall information later.
• When the learner memorizes, he can remember existing knowledge and integrate new learning content.
• The learner is able to teach his or her learning on the basis of this.
• Other factors that can positively or negatively affect the learning situation influence these modes of learning on a constant basis.

2. Normative support
• To live in harmony with others, one must live cultural norms.
• It involves making decisions (consciences), norms (values) and choices.
• Every community, family, individual, sets guidelines, principles, rules and norms about what is considered right or wrong, right or wrong, and good or evil.
• The learner must learn these norms through the education process.

3. Corrective Subject
• Corrective teaching means that the educator points out the mistake as soon as possible to the learner.
For example, a grade of one educator teaches his or her class. He or she sees that in learner, certain letters of the alphabet are incorrectly identified. The first step in the corrective process is that the educator must warn the learner that he or she is identifying the letter wrong.
The educator must then explain the corrective action, 5005 the difference between the letters "m" and "n". The learner should be taught how to correctly identify and use in short.
• The educator must then create opportunities for the learner to practice the letters to consolidate the correct use. In other words, the learner must be confronted with situations where he or she has to identify the correct letter until the educator is sure that the confusion is resolved.
• It is quite possible that a learner cannot progress 5005 that he or she belongs to correctional undergraduate did not take place. If this happens, it may be necessary to have the relevant skills that caused the problem due to the individual nature of the problem, you may teach the skill outside the ordinary classroom.

4. Paraphrasing
• indicates that you are trying to understand what the interviewer says.
• Help develop in an employment relationship between you and the interviewer.
• Have an understanding of the interviewer's statement.
• Help the interviewer to crystallize his or her thoughts.
• Guides the interview.

5. Self-knowledge
• Self-knowledge has remained important throughout the centuries. The most important principles were that self-knowledge is indispensable. Self-knowledge is the insight that people have in their own personalities that make it possible for them to know what they are capable of or unable to do or achieve. A self-concept is the picture of the ones who think of etc. and know of ourselves. It can be realistic and true or unrealistic and false. This may be positive or negative be.
• According to Lindhard (1986) self-knowledge is the basis of independence, maturity and trust, and it is important when making decisions. Every person is unique, but etc. also has similarities with other people. We need to know who etc. is individuals and in what way etc. is similar to others.
• Young people are striving to discover their own identity; biological, intellectual and emotional changes take place in adolescence. These changes force the learner to handle abstract ideas 5005 values ​​to provide a wide range of emotions, and on psychological aspects 5005 personal strengths and weaknesses. "From their interactions with adults and peers, as well as increased self-awareness, youngsters begin to develop a more specific self-concept and become aware that who they are, strongly related is to their sense of self-esteem. II (Morganett 1990: 85).
• Self-knowledge leads to self-identity formation that depends on the question: "Who am I?” and thus on the learner's cognitive meaning distribution for self. According to Erikson (1968), the choices that one makes during his or her life depends considerably the response the person gives in response to the question: "Who am I? "Answers to the question," Who am I? "Will differ from one person to another because each person is a unique being.
• A person's self-knowledge consists of the specific components, which are undifferentiated in practice because people are totalities-in-function. People are present as a totality in all their actions and thoughts. To know themselves, they must absorb all of the characteristics in themselves.

6. Educational guidance
Educational guidance is concerned with all aspects of learning: how to learn, memorizing work and writing tests. All issues related to a learner's schoolwork fall under the guidance of educational guidance. Educational guidance means that educators must work with learners to discover how learners learn or why some of their school work is difficult. With others words, they must identify with the permission of the learner. The problem, handle it and find solutions to it.
Educational guidance should take note of the following issues:
• study methods
• academic assistance and reinforcement of academic work parents 'unrealistic expectations educators' unrealistic expectations
• Learners' motivation to learn
Educational problems do not occur in isolation, so when you offer educational assistance you must consider all other facets, considering the person himself / herself, peers, the home, school and community.

7. Physical support
The learner is born with a biological physiological body subject to change, as he or she grows older.
The learner is male or female.
Children accept their position in the world through their layers, that is, the body is the means through which the learner communicates and orientates himself or herself with the world.

8. Teaching life skills
Life Skills educators are helping learners develop the skills and skills to handle important tasks in changing circumstances. In systematic, highly visible, explicit life skills curriculum, learners with the power to empower successful negotiations on the challenges of life. By preventing and preventing or addressing them early, we can significantly reduce human nutrition (see Larson & Kook 1985).
According to Lindhard and Dlamini (1990; Lindhard 1986), set-up skills education to do the following:
• Develop self-knowledge, which forms the basis for self-confidence, decision-making and further growth.
• Develop attitudes and values that promote independence, responsible decision making, setting personal goals and choosing personal behavioural styles.
• Education skills for life, communication, personal relationships and communication include decision-making skills.
Life skills should not only be learned by the supervisor or counsellor during the guidance period, but must be an integral part of the curriculum at all levels of education and should be offered by all educators involved in the education process.

9. Social support
We now come to the social facet of the learner's development. We will again look at what features are considered acceptable so that we can determine the amount of support that the learner needs. We are, however, in various populations and therefore we must consider cultural social norms. This is important as the learner in a cultural context must learn social levels that may not be so important in other cultural contexts. The social interaction goes beyond the immediate family, which extends to people in the area. The parents remain the repository of all wisdom, strength and virtue, but now others are being considered.

10. Internal frame of reference
• The questions and reflection techniques are aimed at viewing the person from within the internal frame of reference. "
• Internal reference framework is how the client sees himself / herself, how he / she feels about the situation and in external frame of reference is how the counsellor views the client, how the counsellor feels about the client's situation.
• The internal frame of reference therefore refers to the person, according to his or her feelings, desires, attitudes, and so forth, while the external frame of reference indicates how another person (in this case the therapist or counsellor) views the client. These two frameworks play an indispensable role in interviewing.

QUESTION 2 
Write down the number of the statement and the word 'True' If you agree with the statement or the word 'False" If you do not agree with the statement You Will receive one (1) mark If your choice IS correct You Will then have to substantiate your choice in order to earn the additional one (1) mark for the choice you have made If you made the wrong choice, you Will not earn any marks for your answer 
Example: 
Question 
2.1 Assessment should focus on the whole learner. 
Answer 
2.1 True. Assessment should not only focus on the learner's intellectual ability. Assessment should cover the intellectual, physical, social and emotional facets of the learner. 

Question 
2 1 Assessment should not focus on the whole learner. 
Answer 
2 1 False. Assessment should focus on the whole learner in all aspects. 
Assessment should cover the Intellectual, physical, social and emotional facets of the learner. 
2.1 Aggression must always be answered with aggression to demonstrate that the teacher is in control.  
FALSE 
2.2 Most individuals can use only one cognitive style.
FALSE 
2.3 Kohlberg believed that a learner's moral development does correspond with the learner's physical development. 
FALSE 
2.4 Consolidation is one of the steps of remedial education. 
TRUE 
2.5 A teamer's style of communication is one of the richest sources of obtaining information 
TRUE
2.6 Educational guidance is only concerned with certain aspects of learning
FALSE 
2.7 Junior primary learners want to conform to the peer group, for example change their views to suit the group 
FALSE
2.8 Teachers should not participate in classroom activities as trust will result in a loss of authority 
FALSE
2.9 According to Piaget's cognitive development theory It can be assumed that learners in the intermediate and senior phases are only capable of concrete thinking 
FALSE
2.10 The basis of personal life skills is self-discovery 
TRUE 
2.11 Kohlberg's theory identifies four general levels of moral thinking with two stages at each level 
FALSE
2.12 The composite interview approach is only interviewer centred 
FALSE 
2.13 Fantasizing is one of the seven modes of learning 
TRUE
2.14 Teachers should never display a willingness to accept responsibility for any learner
FALSE 
2.15	Piaget's theory forms a basis for encouraging learner's moral development 
TRUE
[15 x 2 = 30)

QUESTION 3
The study guide discusses how the educator's behaviour in class can promote or discourage the learning atmosphere in the classroom. You must accompany a student teacher working on his / her practical subject with regard to the steps that he / she should take to study in a learning atmosphere to encourage his / her classroom.

3.1 Identify the ten (10) most important steps according to the steps discussed in the study guide. (10)
· Create in a quiet atmosphere in the classroom. Respect the ideas and opinions of learners and encourage them to ask questions. Learners must be free and unrestrained in their answers.
· Do not be in "judge" in class. In open, non-condemnatory attitude, you will encourage divergent thinking and creativity in the learners. Learners must evaluate their own and other people's work according to specific criteria (objective).
· Make point to remind learners to be creative and original, and to think about new ways to solve problems.
· Reward original thoughts or behaviours as it can lead to further creative actions.
· Be careful with rewards. Gifted learners will appreciate rewards exceptional or unique.
· Provide stimulus for as many senses as possible. In Diversity stimuli will encourage learners to approach problems from different perspectives.
· Participate in activities. The educator must be an active problem solver, not someone who is always on the side-lines.
· Encourage learners to adopt positive attitude about their goals; they must avoid negative self-evaluation.
· Ask the learners to evaluate the strategies you use in the classroom. Let's work in one case will not necessarily work in others.
· Encourage curiosity and exploration.
· Engage gifted learners in special projects that will benefit them, their class or their school.
· Do not feel threatened if you cannot answer the questions of gifted learners. Help them find the right answers.
· Encourage learners to use different sources - people, books, multimedia.

3.2 Suggest ways to the student teacher using practical examples on how these steps as identified by you in question 3.1 are identified in his / her to implement classroom during the teaching of gifted learners. (10)



QUESTION 4
4.1 The student guide discusses ten (10) observation guidelines as applicable to the "what" of observation during the counselling relationship, assessment and observance. Briefly explain five (5) of these ten (10) guidelines. (5 x 2 = 10)
1. COMMUNICATION (CONVERSATION)
The learner's way of communicating is one of the richest sources of acquisition information about him or her. Keep the following in mind when you perceive the learner's style of communication:
· How does the learner send his or her message?
· Is the learner able to verbalize his or her thoughts?
· How does the learner receive messages?
· Does the learner understand the symbols used during communication?
You should also pay attention to the learner's language when communicating, as it may indicate membership of a subcultural group. Garbers (1980: 18 ± 19) points out that short, simple sentences, very active verbs, the repeated use of conjunctions 5005 "and" as well as categorical statements in what cause and effect are confused can be indicative of environmental- disability. You must be very careful to identify it as a problem so that a learner is not labelled correctly on the basis of his or her language use. Not every learner who uses group language is from an in-support non-supportive family semantically genomic stereotyping.

2. GENERAL SCHOOL-LAST CONDUCT.
The typical school environment (climate) that is unique to each school can often affect the learner's scholastic behaviour. The following example should explain this statement:
In School who has a tradition of being strong academically in his orientation, can make it in underperformance or in poor performer feel that he or she is rejected - even if it is not the case. (The scholastic under power is regarded as that learner who, according to all the indications, should perform better scholastically if he or she actually does. The poor performer's scholastic performance is below the average percentage of the class.) The educational guide must therefore remember how learners experience the school environment. 
In addition to the learner's general scholastic behaviour, the way in which a learner plays and his or her behaviour in the playground and on the sports field will reveal important facets of his or her personality.
Observation should not go down to a mere survey of learner behaviour. The observer's observations must be verified. We do this by comparing observations against observations of other observers or parties. It protects the learner from prejudiced observations as discussed in your study guide

4.2 Name the five most important skills that each counsellor should have according to you (5)
• Listening skills
• Resistance skills
• Creation of skills
• Manufacturing of skills
• Explaining skills
• Guidance of the learner to choose youth
• The learner is responsible for responsible choice
• Start the learner accountability for his or her decisions
• Sustainable engagement with the learner
• Sympathetic understanding of the learner's insecurity
• Educational intervention in the learner's life
• Assistance from the learner to accept and adapt to him or her short-term
• Leader's orientation to reality
• Authentic meaning with the learner in need

4.3 life skills education is aimed at helping learners develop the ability and skills to handle important tasks in changing circumstances. Self-esteem is an important personal skill that needs to be mastered. Identify at least five (5) characteristics of self-employed people. (5)
Self-employed people are usually:
• Happy and satisfied because they are doing something about their rights and needs
• Much more self-confidence than non-aggressive or aggressive people
• Fertile lives, because their self-esteem allows them to explore and experience many opportunities
• Well-developed and balanced personalities
• Being trusted by others because everyone knows where they stand with a self-confident person
• knows how to say "no"
[20]


Oct / Nov 2016
QUESTION 1
Explain the following TWO concepts in four or five sentences per concept
1.1 Paraphrasing
•. suggests that you try to understand what the interviewer says
•. help develop a working relationship between you and the interviewer
•. apply your understanding of the interviewer's statement
•. Help the interviewee to crystallize his or her thoughts
•. lead the interview

1.2 Fantasy
The learner is able to put himself or herself into the unknown through imagination project. We see creative moments that arise during fantasy. The learner comes up with new ideas and designs due to his or her fantasies. Fantasy will also be the foundation for the development of abstract thinking.

1.3 Normative support
In order to live in harmony with others, one must live cultural norms. It involves the making decisions (conscience), norms (values) and choices. Every community, family, individual set of guidelines, principles, rules and norms about what is considered right or wrong, properly or improperly, and good or evil. The learner must learn these norms means of the education process.

1.4 Underperformance
An underperformance is in a learner who shows a big difference between his or her school achievement and true to him or her. It is in general definition of underperformance, but intensive research found that the underperformer may fall into one or more of the following Categories (CESA: Career guidance publication part 2 1994: 19):
•. middle-aged under-achievers
•. slow learners
•. gifted underperformers
•. reluctant (lazy) learners
•. learners with limited language development
•. learners with limited backgrounds
Our concern in this section is for the learner who should be through all indications perform better than he or she is. We briefly discuss the possible causes that may occur underperformance before looking into possible ways to support the learner.

1.5 Life skills
Life skills as "personally responsible rows of self-help choices in specific psychological choices in specific psychological skills that conducive is for mental well-being. "This writer adds:" People need a repertoire of life skills according to their developmental tasks and specific life problems. "(Nelson-Jones 1993: 12). In addition to this definition, you can consider that of Powell (Pickworth 1990: 78), describing life skills as "life-protecting skills in accordance with the developmental tasks of the basic human development processes, namely the skills required to take the tasks for a given age and gender in the following areas of human development:
psychological, physical-sexual, vocational, cognitive, moral, ego and emotional. "Rooth (1989) defines life skills as the pretext of performing certain functions that help people to overcome and / or overcome the challenges of life. Lindhard and Dlamini (1990) are life skills practical skills in life art.

1.6 Emotional instability
You will be able to identify this learner by his or her rapid mood, through depression, excessive pass of anger and mood tantrums.

1.7 Values
Values show personal preferences. Every person has their own. Each person generally has a set of values that suits his or her lifestyle. This means you do not have to try to put your values on another person, but to acknowledge and respect the differences. It is important to acknowledge other values, but it does not mean that you as the counsellor cannot have your own set of personal values.

1.8 Self-employed behaviour
Self-employed behaviour is active, direct and honest. Being self-conscious, a person sees his or her needs, needs and rights as being the same as those of others. Being assertive means that you honestly express your feelings without denying your right to express yourself or to refuse the rights of others to be respected.



1.9 Social support
We now come to the social facet of the learner's development. We will again look at what features are considered acceptable so that we can determine the amount of support a learner need. We are, however, a diverse population and therefore we must also cultural social norms. This is important because the learner in a cultural context must learn social levels that may not be so important in a different cultural context. The social interaction goes beyond the immediate family, which extends to people in the area. The parents remain the repository of all wisdom, strength and virtue, but now others are being considered.

1.10 Internal reference framework
The questions and reflection techniques are aimed at seeing the person from an internal frame of reference. "An internal reference framework is how the client himself / herself, how he / she feels about the situation and an external frame of reference is how the counsellor sees the client, how the counsellor feels about the client's situation '' (Porter 1950: 63). The internal frame of reference thus refers to the person, to his or her feelings, desires, attitudes, etc. while the external frame of reference indicates how another person (in this case the therapist or counsellor) views the client. These two frameworks play an indispensable role in interviewing and Table 3.2 illustrates them diagrammatically (Porter 1950: 63).
The therapist who works in terms of his or her own frame of reference tends to interpret the data 5005 he or she proposes. The therapist also manages the interview to suit his or her own needs. In other words, the therapist decides what will be discussed.

QUESTION 2
Write down the number of the question and the word "True" if you agree with the statement or the word "False" if you do not agree with the statement. One (1) point will be awarded to you for the right choice. You must motivate your choice to the additional one (1) point for your choice earned. If you make the wrong choice, you will not get any marks for your answer.

2.1 Learners who do not cope with their work may be subject to attention shortcomings.
TRUE
2.2 Speech disorders such as stinging may occur in nasty learners.
TRUE
2.3 Aggression must always be condoned to prevent further conflict.
UNTRUE
2.4 Imagination is one of the types of learning.
TRUE
2.5 An exploratory interview and an information interview have the same purpose.
UNTRUE
2.6 A small percentage of learners have both short-term memory and long-term memory.
UNTRUE
2.7 Educators must be able to label learners and make predictions about their behaviour.
UNTRUE
2.8 According to Kohlberg, bale adults reach Stage 5 of post conventions morality.
UNTRUE
2.9 Self-employed people feel unhappy and dissatisfied because they do not know how to say "no" to other people.
UNTRUE
2.10 Education problems occur in isolation.
UNTRUE
2.11 Reading skills are one of the thinking skills.
TRUE
2.12 The unstructured maintenance is based on the interviewer's proposed ideas.
UNTRUE
2.13 According to Piaget's cognitive development theory, we can assume that learners in the intermediate and senior phases are only capable of concrete thinking.
UNTRUE
2.14 Post-conventional morality occurs predominantly among learners in the age group five to nine years.
UNTRUE
2.15 Autism is an example of psychotic behaviour.
TRUE
[15 x 2 = 30]


QUESTION 3
3.1 When emotional support is given to learners, there are guidelines that should be kept in mind. Identify SIX of these guidelines (6)
• Create a warm and caring classroom atmosphere, as there may be learners who come from backgrounds where they do not enjoy a positive relationship with their parents.
• Try to redirect a learner's energy into socially acceptable channels, such as sports, instead of expressing his or her frustrations.
• Help a learner to form an attachment to another adult in cases where there is no satisfactory parent-child relationship.
• Discipline the learner when he or she did wrong. Show the reason for the discipline. Once you have disciplined the learner, do not keep the offense against him or her.
• Check for maladjustment and call in appropriate or professional assistance if necessary.

Early treatment will prevent the problem from rising to criminal’s proportions.
• Discuss a learner's negative emotions when needed.
• Create opportunities for the learner in your class to experience positive emotions.
• Be on the lookout for depression.
• You should take note of unusual and repeated episodes of crying, anxiety, unhappiness, withdrawal and unnecessary aggression, as it may all be symptoms of an underlying emotional problem.
• The emotional life of the learner thus forms an integral part of his or her development.
Emotional instability will definitely have the learner's intellectual power.

3.2 Explain how you apply the guidelines you identified in Question 3.1 when you provide learner support to emotionally traumatized learners in your classroom. (6)

3.3 Briefly describe FOUR cognitive styles of learners in the senior primary phase (8)
	Cognitive Styles
	 Description

	Impulse: 
	Tendency to give the first answer that's in mind, to be eager to be quick to respond.

	Reflective: 
	Tend to think about things, deliberately and carefully to respond.

	Analytical: 
	Needs to mention details, preference for details.

	Thematic: 
	Tendency to respond to the whole pattern, interest in the " big picture ".

	Attention to detail: 
	Tendency to acknowledge and respond to many aspects of in situation.

	One-track response: 
	The tendency to concentrate on one aspect of a situation at a time.

	Concentrated attention: 
	Tendency to concentrate on in particular task or idea and deductions or to withstand interruptions.

	Derivative: 
	Tendency to deduce from one task or idea when contradictory or various activities or ideas are present.

	Conventionality: 
	Trend to seek or give a right answer or a conventional one answer.

	Individuality: 
	Tendency to respond in nonconventional, unexpected, or individual ways.


[20]

QUESTION 4
4.1 Briefly discuss how you make three aspects of self-awareness as the I of Vocational Education for Grade 10 learners will explain. Use the profession of a nurse as an example, in your discussion (6)
• Physical constraints and limitations: Physical distinctions refer to characteristics born in person; It can also refer to the perceptible parts of the body. Physical factors, such as health, physical strength, fitness, construction, height and physical appearance are important for individuals in the workplace.
People become aware of mental bodies from the moment of birth through self-discovery and other people's perceptions.
• intellectual prospects: mental competence or intelligence is defined as follows: "this is the function or practice or expression of the intellect: the use or practice of the intellect, that is, the intellectual practical application.
Intelligence determines a person's trouble to understand any given situation. "
There is a close connection between intellectual property and certain fields of work. Help the learner to accept a realistic concept of his or her intellectual potential.
• Social skills, interests and aptitude: Construction can be described as In person's potential that enables him or her to have a certain level of competence range. This therefore relates to everything that man can do with ease.
A person's plant develops from birth. A young child, for example, who can draw can really develop artistic skills than in adolescents. When you have your skills change, you have found skill. It requires a lot of determination to develop skills so that they become skills, but mature people are willing to take responsibility for their own development, namely to accept responsibility for their own lives and for something of theirs to make lives.
• Personality: In person's social skills determine how he or she relates to people, it is his or her attitude towards others. Social skills are based on the following characteristics: the ability to communicate, basic behavioural patterns, common sense or indigenousness, personal affectivity, contributing relationships and social performance (Joubert 1985). Social situations are ideal for learners to get to know themselves because they will be with other people who will respond positively or negatively to them. Certain professions require human skills (e.g., teaching), so that learners choose occupations that are social skills need to ensure that their whey has the necessary skills.

4.2 The Johari Window (Johari Window) is used to help learners gain self-knowledge by looking at themselves. Explain what the Johari window is and how it is used. (8)
Another way to help learners (and yourself) to look after yourself is to use the Johari window. Two American psychologists, Joe Luft and Harry Ingham (Jo + Harri = Johari), made useful diagram - the Johari window - to illustrate what we know and what we do not know about ourselves.
The extent of in person's self-knowledge can be clearly shown with this model, which provides information about different aspects of the self in the four quadrants of the window.
By applying this model, a person can understand the process by which he or she acquires self-knowledge.
The window is represented by in square divided into four smaller squares.
Everything that is known in person by himself or herself is on the left side of the square (windows A + B), while the unknown information is on the right (windows C + D).
The first part (window A) represents the aspects of the individual known by himself and by others (called open). The first quadrant is the basis for establishing interpersonal relationships. Windows A + B needs to be expanded to address the question, "Who am I?"
No one can fully know himself or herself, but the greater the amount of realistic self-knowledge that the learner acquires about himself or herself, the better is she or her self-concept will be.
The second part (window B) represents the aspects known by themselves, but not by others (called hidden). How can a person learn to expand or unravel window B? It's important that the person should disclose information about himself or herself, 5005 the following: "I'm afraid of taking risks." If the information is kept secret B stays unchanged, but if the person makes it public or enlarges window A. This area may contain information about your failures and successes, your best friend, problems with your guy or girl or eating disorders.
The third part (window C) represents the part of the individual known by others, but not by the self (called blind). Steinberg has the following to say: "It may vary from the way you exercise your nose during communication, as you tend to monopolize a conversation or respond aggressively when people do not agree with you." Communication and interpersonal relationships are common strengthen as the blind area becomes smaller.
The fourth part (window D) represents aspects that are not known to themselves or to others (genome unknown). How can one learn to contract window D? This quadrant is reduced mainly by exploration media (IQ tests, aptitude tests, etc.).
Learners may discover what they do not know about themselves by observing, telling others and responding to other people's reactions, comparing them with others, clues included in everyday life and tests (e.g., IQ, aptitude and personality tests).
Complete the following Johari window about your personality, aptitude, interest and values. Ask your parents to complete the second square, these are the aspects that are known to them but not by you. (Perhaps you're not willing to recognize certain features?)
Also try to complete the third square.

4.3 Survival skills enable us to survive daily tensions and uncertainties. Identify SIX of these survival skills as they appear in the study guide to be discussed. (6)
You may have identified 5005 the following skills:
• Entrepreneurial skills (This is one of the most important survival skills. We refer to the module Economic Literacy and Entrepreneurship, for a full discussion on this issue.)
• How to apply for a job
• how to write a Curriculum Vitae.
• Work skills like being dedicated and reliable
• How to deal with difficult bosses
• time management
• invest your money
• Set up in personal budget
• career planning
Again (5005 with the other categories of life skills, etc. can expand the list of skills to include in the number of survival skills. We will briefly discuss the following skills:
• Set up in personal budget
• how to write in curriculum vitae


May / Jun 2017
QUESTION 1
Explain the following ten (10) concepts in four (4) or five (5) sentences per concept.
1.1 emotional support
Emotional development involves the learner's increasing understanding and control of his or her emotions. As primary school learners develop, they get the trouble to understand emotions and impulsive expression of feelings. Such control is due to increased rationality and in increasing framework gained through new learning experiences.
Learners develop sympathy and empathy during the middle and leave childhood and enable them to appreciate and identify with the feelings of others. They enjoy it, pleasant educators and parents, and are really worried about the feelings of their friends and classmates. Concrete pain reduces, but abstract fears can cause a lot of pain and sadness. Situations at home and school, such as where learners are shouting and humiliating peers or brothers and sisters can cause feelings of fear and distrust.
Mwamwenda (1989: 37) refers to the negative effects of such In atmospheres on Africa and southern African children: it prevents effective learning and leads to truancy and from school fall.
As the primary school learner learns to consider other people's feelings, he or she responds very much to mockery, criticism and failure. Educators must deliberately avoid any kind of situation where the child's feelings are abused. Sympathetic support, praise and experience of success are the best motivators for effective and enthusiastic learning.
Stereotyping of gender roles also influences the nature and quality of emotional expression. All children have the need to express their feelings.
Boys are severely criticized when they cry or show fear of any kind. Daughters are not allowed to express aggressive feelings. Stereotyping often forces children to suppress important oppression aspects of their emotional characters.
Feelings of fear and anxiety play an important role in all developmental stages. The fear that it is not accepted, especially by the peer group, occurs in late childhood and adolescent years. Many children in the late childhood phase report their fear of losing their parents through death or divorce. In Alarming fact, the number of children reporting that the person they fear most is their father. The cause of fear relates to disciplinary action and very often to sexual abuse.
Children's fears are in line with the times in which they live. South African children of the nineties have far greater fear of violence and war, pollution and AIDS, hunger and unemployment as children of in decade or more ago.
The adolescent must learn how to control his or her emotions in an acceptable manner. In helping learners achieve greater emotional stability, educators must be Expert about the manifestation of emotions, possesses certain skills in handling emotions in the educational context and mature in their own right. They must also be sensitive to learners' emotions and moods. They must help learners to determine with and to their emotions to deal with emotions, in the sense of humour, the opportunity to cry, to be supportive when crying occurs, and to offer the opportunity to get rid of pent-up emotions through physical activities.
You must remember the following guidelines when your learners support:
· Create a warm and caring classroom atmosphere, as there may be learners who come from backgrounds where they do not enjoy a positive relationship with their parents.
· Try to redirect a learner's energy into socially acceptable channels, 5005 sports, making his or her frustrations less crowded.
· Help a learner to form an attachment to another adult in cases where there is no satisfactory parent-child relationship.
· Discipline the learner when he or she did wrong. Show the reason for the discipline. Once you have disciplined the learner, do not hold the offense against him or her.
· Check for maladjustment and call in appropriate or professional assistance if necessary. Early treatment will prevent the problem from rising to criminal’s proportions.
· Discuss a learner's negative emotions when necessary.
· Create opportunities for the learner in your class to experience positive emotions.
· Be on the lookout for depression.
· You must take note of unusual and repeated episodes of crying, anxiety, unhappiness, withdrawal and unnecessary aggression, as it may all be symptoms of an underlying emotional problem.
· The emotional life of the learner thus forms an integral part of his or her development.
Emotional instability will definitely affect the learner's intellectuals. To help adolescents achieve greater emotional stability, educators must be Expert about the manifestation of emotions, possesses certain skills in handling emotions in the educational context and mature in their own right. They must also be sensitive to the adolescent's emotions and moods.

1.2 social skills
A person's social skills determine how he or she relates to people, it is his or her attitude toward others. Social skills are based on the following characteristics:
The obstacle to communicate, basic behavioural patterns, common sense or indigenousness, personal affection, contributory relationships and social performance (Joubert 1985). Social situations are an ideal place for learners to get to know themselves because they will be with other people who will respond positively or negatively to them. Certain professions require human skills (e.g., teaching), so that learners who choose professions choose social skills need to ensure that their whey has the necessary skills.

1.3 differentiated education
Differentiated education systems are based on the principle that learners differ so much in their understanding, aptitude and interest that they will not all benefit from a uniform teaching method. In Learner's individuality, always be kept in mind in any educational environment. The purpose of differentiated education is therefore the needs of each learner within the context of his or her understanding in a certain group, namely to recognize his or her individuality.
The system of differentiated education therefore implies that the educator the learn learner and his or her interests and needs; The relationship is based on understanding, trust and authority.
The ideal is one educator for each learner. Although this would lead to optimal (most beneficial) realization of the principles of differentiated education, it is not feasible. We therefore need to consider school guidance and counselling as an essential addition to the system of differentiated education as a way of compensating for a system that depends on one educator for each learner.
The implications of differentiation are numerous and success depends on the educator's ability and creativity.

1.4 paraphrasing
· Indicates that you are trying to understand what the interviewer says
· Help develop a working relationship between you and the interrogator
· Check your understanding of the interviewer's statement
· Help the interviewee to crystallize his or her thoughts
· Guides the interview

1.5 self-knowledge
Self-knowledge has remained important throughout the centuries. The most important principles were that self-knowledge is indispensable. Self-knowledge is the insight that people have in their own personalities that make it possible for them to know what they are capable of or unable to do or achieve. A self-concept is the picture we have of Dalles who we think and know of ourselves. It can be realistic and true or unrealistic and false. This can be positive or negative.
According to Lindhard (1986) self-knowledge is the basis of independence, maturity and trust, and it is important when making decisions. Every person is unique, but we also have similarities with other people. We need to know who we are as individuals and in what way we are similar to others.
Young people are striving to discover their own identity. biological, intellectual and emotional changes take place in adolescence. These changes force the learner to handle abstract ideas such values ​​for a wide range of emotions, and about psychological aspects such as personal strengths and weaknesses. "From their interactions with adults and peers, as well as increased self-awareness, youngsters begin to develop a more specific self-concept and become aware that who they are, is strongly related to their sense of self-esteem. II (Morganett 1990 : 85).
Self-knowledge leads to self-identity formation that depends on the question: "Who am I?” and thus on the learner's cognitive meaning distribution for self.

According to Erikson (1968), the choices that one makes in his or her life depends largely on the answer given to the person in response to the question "Who am I?".
Answers to the question, 'Who am I?' II Will vary from one person to another because each person is a unique being.
A person's self-knowledge consists of the specific components, (see study unit 2) that is undifferentiated in practice because people are totalities-in-function. People are
present as a totality in all their actions and thoughts. Knowing themselves should consider all the characteristics in themselves.

1.6 thinking skills
There are few terms in education that justify such thinking. When etc. begins thinking, etc. becomes aware of the complexity of the term. In short, when a person thinks, he or she is actually committed to ideas. This connection is formed between what etc. already knows and what etc. now teaches. From an educational point of view, thinking is seen as meaningful to situations and events by a person in which this person is involved. This is when the person asks questions to understand what he or she has read for example.
When talking about thinking skills, etc., etc. actually refers to the skills that help a person to practice the mind. These skills will help a person better make plans, think in a more original way and make more interesting explanations for things that have happened.

1.7 Internal reference framework
The questions and reflection techniques are aimed at the person of an internal framework. "An internal frame of reference is how the client sees himself / herself, how he or she feels about the situation and an external frame of reference is how the counsellor sees the client, how the counsellor experiences the client situation" (Porter 1950: 63). Thus, you see, the internal frame of reference refers to the person, to his or her feelings, desires, attitudes, etc. while the external framework of reference indicates how another person (in this case the therapist or counsellor) is the client. These two frameworks play an indispensable role in interviewing

1.8 physical support
The young learner considers his or her body as something that enables him or her to be active: to run, climb, rage and jump. In this way the learner explores his or her environment, makes discoveries, features meaning and forms self-esteem.
Appearance is of secondary importance for the young and active learner, and he or she is often not very neat.

At the end of this period, learners enter puberty (the period when they reach sexual maturity). They then develop the characteristics of their gender, what their appearance, behaviour and self-esteem (Biehler & Hudson 1986: 434). The development of stamina, strength, motorization and coordination of late childhood continues during adolescence. There is greater control and coordination of the small muscles.
One of the outstanding features of physical development is the rapid growth of the arms and legs in comparison with the upper body. By about 10 to 11 years the girls begin length and weight much faster than those of boys. In addition to the growth of grater and heavier, the learner also develops secondary sexual characteristics.
Learners also undergo other physical developments, 5005 early or late development, sexual maturity and acne. Any form of physical development (or lack thereof) can influence a learner's attitude to his or her own body and his or her self-esteem.

1.9 cooperative learning
According to Johnson and Johnson, copper learning is important to move from the traditional competitive-individualistic "mass production" model to in How-to-Performance Sponge based Organizational Structure. They explain the following:
"Collaboration works to achieve common goals. Collaborative activities seek individual outcomes that are beneficial for themselves and all other group members.
Cooperative learning is the teaching of small groups so that students work together to maximize their own and each other's learning "(Johnson & Johnson 1994: 61).
As the educator introduces you to the class, groups are formed and your learners receive the material they need for the completion of the assignment. You then explain the concepts and procedures needed to complete the assignment and start the groups. It is important that each member of the group reaches his or her goal. Members must encourage each other and help to understand the work. You only enter when learners do not understand their task or when problems arise when they work together. After completing the task, evaluate and give feedback (Johnson & Johnson 1994).

1.10 future-oriented learning
Education is not just about the present, but it is also about the future as it aims to prepare learners for the future (to choose a career and to become a productive member of society). Learners are prepared in the same way for the future to be different education levels prepare learners for higher levels of learning. In the home, for example, learners receive a certain degree of informal or coincidental education; It is so that children are prepared for pre-primary school. Pre-primary schools build on the initial education received in the home; At the same time, they prepare learners for primary school. The same principle applies to primary school level. Learners are prepared for the crowds. The concept of preparation for the future is emphasized at secondary school level, as secondary school learners expect them get ready for the workplace and ultimately make a realistic career choice.
Success on a level will contribute to success at the next level, because the different levels of education build on each other. Decision making, for example, is a life skill that learners need when deciding on a career when they are graduated from the high school.
Learners will struggle to make such decisions if they do not receive guidance and counselling and do not teach the necessary life skills. If learners learn the basic principles of decision-making at pre-primary and primary school levels, it is unlikely that they should struggle with undecided at high school level.
The principle of future-oriented education means that learners will learn the necessary skills for their future survival and well-being. These skills must be presented through the formal education period of pre-primary, primary and secondary education, as it is impossible to teach these skills during a few sessions. Counselling, counselling and teaching life skills should form part of the learner's entire educational experience. Mwamwenda (1995: 464) supports this approach by stating that education, counselling and life skills training should take place as early as possible. He states that no school system in Africa can claim quality education if the majority of its students do not have access to guidance and counselling as an integral part of their curriculum " (Mwamwenda 1995: 457).

QUESTION 2
Write down the number of the question and the word "True" if you agree with the statement or the word "False" if you do not agree with the statement. One (1) point will be awarded to you for the right choice. You must motivate your choice to the additional one (1) point for your choice earned. If you make the wrong choice, you will not get any marks for your answer.
2.1 An exploratory interview and an information interview have the same purpose.
UNTRUE
2.2 Personal and social guidance counsellors are able to develop positive self-esteem, which is one of the most important responsibilities of educators and counsellors.
TRUE
2.3 Aggression must always be condoned to prevent further confusion.
UNTRUE
2.4 According to Kohlberg's six stages in the development of moral judgment, many adults reach stage 4 of conventional martial art.
TRUE
2.5 Autism is an example of psychotic behaviour.
TRUE
2.6 A small percentage of learners have both short-term and long-term memory.
UNTRUE
2.7 You must always enforce your personal values ​​on learners whose value systems differ from yours so as to show them the right way.
UNTRUE
2.8 According to Kohlberg's six stages in the development of moral judgment, only a few adults reach Level 3 of post conventional (or principled) morality.
TRUE
2.9 Observation is an exploratory technique.
TRUE
2.10 Traditional teaching methods are very effective in teaching life skills.
TRUE
2.11 Aggressive behaviour is active, direct and honest, where a person sets his or her needs and rights on an equal level with other people.
UNTRUE
2.12 Study skills are designed to move material we learned from long-term memory to short-term memory so that examination questions can be answered.
UNTRUE
2.13 The use of humour releases creativity.
TRUE
2.14 According to Piaqet's theory, a learner's moral development agrees with his or her physical development.
UNTRUE
2.15 Problem learners should never be given any responsibilities.
UNTRUE
[15x2 · 30]

QUESTION 3
3.1 Your study guide discusses how the behaviour of the teacher in the classroom can help or discourage a learning atmosphere in the classroom. Describe the steps as discussed in your study guide to an education student to help him / herself to create a learning atmosphere in the classroom create. (5 x 2 = 10)

The educator's behaviour in the classroom can encourage or discourage a classroom lesson. It is therefore essential for educators to take note of the following steps.
• Create a quiet atmosphere in class. Respect the ideas and opinions of learners and encourage them to ask questions. Learners must be free and unrestrained in their answers.
• Do not be a "Judge II" in class. An open-minded attitude on your part will encourage deviant thinking and creativity in the learners. Learners must assess their own and other people's work according to specific criteria (objective).
• Make a point to remind learners to be creative and original, and to think of new ways to solve problems.
• Reward original thoughts or behaviours as it can lead to further creative actions.
Be careful with rewards. Gifted learners will appreciate rewards exceptional or unique.
• Provide stimulus for as many senses as possible. A variety of stimuli encourages learners to approach problems from different perspectives.
• Take care of activities yourself! The educator must be an active problem solver, not someone who is always on the side-lines.
• Encourage learners to adopt positive attitude about their goals; they must avoid negative self-evaluation.
• Ask the learners to evaluate the strategies you use in the classroom. Let’s work in one case will not necessarily work in others.
• Encourage curiosity and exploration.
• Engage gifted learners in special projects that will benefit them, their class or their school.
• Do not feel threatened if you cannot answer the questions of gifted learners. Help them find the right answers.
• Encourage learners to make use of different sources D people, books, multimedia.

3.2 The school is often ignored when investigative causes of underperformance are investigated. Identify the factors that can contribute to an unhealthy school climate. (10)
You must be on the lookout for the following factors that can contribute to the unhealthy school climate:
•. prejudice, excessive emphasis on performance
•. premature introduction to the curriculum
•. curriculum worked too fast
•. insufficient variety within the curriculum
•. insufficient level of education provided for some learners
•. presentation of topic under rigid, authoritative Ines
•. Inadequate counselling on the demands made in the academic and intellectual sphere
•. Wrong school placement or Inadequate Educator Relationship
•. Inadequate support by the educator within the classroom
•. insufficient identification with the educator's gender
•. school practices that lead to insufficient intellectualization
•. purposeful heterogeneous division of classes leading to underperformance
•. Inadequate planning by the school regarding learner participation in extra-curricular student activities
[20]

QUESTION 4
4.1 Name and discuss the four (4) types of interviews as discussed in your study guide. (4x3 = 12)
AN EXPLORATORY INTERVIEW
Being together is the core of the interview and it basically assumes communication from a common world. Much more than just reporting, the interview reveals what has been hidden. Since the counsellor’s purpose is to get to know the learner as in person, he or she must She mentally enters the learner's world, constantly interpreting what he or she experiences with the learner. The interviewer enters the learner's world to see things through the learner's eyes, but the adult must remain in order to evaluate his / her perception of pedagogy. This causes the phenomenon, objectivity-in-subjectivity.
The exploratory interview is in element of counselling where the learner and counsellor together consider, analyse and integrate. The counsellor determines by counselling who the learner is and the nature and extent of his / her problem. Conversation itself is used as an aid in exploratory interview. Assignments and examples from the learner's experience are sometimes necessary for the content which is hidden, to reveal. This is especially relevant when working with the very young learner. You will need to use different resources to explain the learner's life.

A HISTORICITY INTERVIEWS
The storytelling discussion is in an oral conversation that is addressed to people who have something about it learner's educational situation, or know the learner himself or herself, and then we call it in auto-historicity. The term "historicity" refers to the history of world relations that people have formed over time. The storytelling discussion is in attempt to understand the learner's world of experience. It is meant to discover what the learner has become so far and how he or she did it. The history discussion gives the educator an indication of the learner's personal development and the meaning that the learner gives to the content of education.

INFORMATIVE INTERVIEW
The acquisition of information is still in the form of maintenance. The information that can be sought can include data on the learner's personality structure, education and career. The insightful interview is conducted with the learner or with the learner's parents and / or educators. The
interviewer provides data to parents or educators, not intended as such, but intended to process them with a view to supporting the learner.

ADVISORY INTERVIEW
The advisory interview involves the parents and / or the learner with problems. The parents of in learner with problems may in desperation consult the school educator for advice because they are aware of their helplessness in their child's education. The parents are worried about their child and seek help and advice from the counsellor.
The counsellor’s useful advice and relevant information send the parents on a path, after more effective guidance from their child. The counsellor is responsible for the initiative and guidance of the advisory interview after the parents have received moral support. The conversation focuses on the problematic elements in order to improve the educational situation.
The learner's involvement in advisory is not necessarily due to educational problems, but it may be due to his / her need for help and support in decisions about educational and career choices. Advice is future oriented; It should help the learner to keep the future in perspective and help the learner to help himself or herself.

4.2 Discuss at least four {4} different teaching methods that are useful in teaching life skills. {4 x 2 = 8}
1. GROUP DISCUSSIONS
Learners are usually divided into groups of five to six (six are best nom more) to discuss problems or themes. These groups are often called in Koki. Learners learn to work together in this way. The withdrawn ones become more self-confident and self-conscious and self-conscious while something is discussed, and the dominant learning to listen.
A student in the group usually returns feedback. The feedback can be done orally or written down on sheets of paper and pasted somewhere where everyone can read it.

2. GROUP WORK
Group work should never be seen in traditional lesson, as its form and content are unique and different from any other lesson. Group work is in class discussion in which each learner gets the opportunity to take part in the discussion, while the educator acts only as a facilitator. In group work there are usually one or more initiators who discuss at some point what in unlock discussion.
There is never a right or wrong answer in group work. All thoughts and ideas are discussed. The basic criterion for group work is to what extent the learner reaches self-orientation - i.e. what does the learner's content mean? This means that learners have to do their own.
Evaluate, usually using Inquiry. This method is especially suitable for life skills education.

3. COOPERATIVE LEARNING
Co-operative learning is important to move from the traditional competitive-individualistic "mass production" model to in how-to-performance team-based organizational structure. They explain the following:
"Cooperative work together to achieve common goals. With constructive activities individuals seek outcomes that are beneficial to themselves and to all other group members. Cooperative learning is the teaching of small groups so students work together to maximize their own and each other's learning."
As the teacher introduces the lesson, groups are formed and the learners receive the material they need for the completion of the assignment. The teacher then explains the concepts and procedures needed to complete the assignment and start working on the groups. It is important that every member of the group reaches his or her goal. Members must encourage each other and help to understand the work. The teacher only enters when learners do not understand the task or when problems arise when they work together. After completing the task, evaluate the teacher and give feedback to the learners.

4. BRAINSTORMING AND BUZZ GROUPS
Brainstorm exercises aim to generate as many ideas as possible from a group of people in a short time and try to remove the fear of criticism. You can use flashcards where individual learners can write their ideas. Flashcards allow learners to express and visualize their ideas. This method helps to clarify problems and learners remember it more easily.
Learners also enjoy participating in this activity because no names are recorded, so no one can laugh at it.
If the teacher has some kind of difference in class about the subject, ask the class to discuss the question with their neighbour or make a buzz. After a while, ask for feedback.
The rules for buzz groups and brainstorming are clear:
• Never criticize any ideas
• Never evaluate any ideas
• Seeing all ideas is valuable
• Combine and build on previous ideas
• Select any achievable ideas at the end

5. CASE STUDIES
This involves discussing a situation that is described to the learners. It can be taken from a newspaper, book or life skills program. Case studies are brief descriptions of actual or deceased scenarios. Learners are required to make decisions, judgments and suggestions. They participate as outsiders or observers. By presenting a case study to learners offer you not only test their knowledge but also their insight.

6. ROLE PLAY
Role playing means working out a situation and making it realistic. However, the actors (classroom leaders) need instructions beforehand. Role play ensures that every learner is actively involved. This is a way to investigate an unknown situation "from within".
When role play is used, learners tend to speak with greater self-confidence and are not afraid to make mistakes. Learners are given the opportunity to take decision-making processes and learn to take risks without entering reality. They realize that their decisions have consequences, exactly 5005 that will happen in a real situation.

7. GUEST SPEAKERS AND / OR HANDOUTS
Guest speakers can bring theoretical learning with expertise, and a glimpse of reality.
Notes can be given for more information about a subject, and in this way learners can be exposed to different role models, with whom they can identify. Identification with role models is a positive action that helps learners to organize their wishes and make their own decisions.
Examples of everyday life can make a significant contribution to the success of life skills education.

8. TROUBLESHOOTING EXERCISES
Much of life consists of tackling problems and finding solutions to these problems. You can help learners to help them solve problems:
· Games 5005 Mastermind (pellets with a strong element of excitement and competition stimulate the importance of the spectators. Remember that children learn best by playing.)
· Use case studies
· Give their assignments with or without deadline
· Use the Bono problems and examples (The Bono exercises deal with problem solving with the encouragement of non-routine, inventive thinking, labelled by Edward de Bono as "lateral thinking".).

9. PAPERS
It is usually used for more personal matters 5005 self-analysis, values ​​and adulthood.
These questionnaires must be treated as confidential and personal and children must have their own lessons.

10 ACTIVE PARTICIPATION AND EXPERIENCE
Once you have worked in previous methods, you will realize that all of them, if applied correctly, require the active participation of learners and include an element of experience.
Try to determine from time to time how the learners experience the content. Researchers agree that practical experience is the most important method for achieving positive results life skills education.

11. EVALUATION
When using a specific life skills course or program, you need to ask the learners' opinion halfway through and at the end thereof. You can do it using a questionnaire.


Oct/Nov 2017
QUESTION 1 
Explain the following TEN (10) concepts In FOUR (4) or FIVE (5) sentences per concept 

1.1 Fantasizing 	
	The learner is able to project himself or herself into the unknown through fantasy. We see creative moments coming into being during fantasy. The learner comes up with new ideas and designs as a result of his or her fantasies. Fantasizing will also lay the foundation for the development of abstract thought.

1.2 	Life skills education 
	Life skills educators are concerned with helping learners to develop the ability and skills
	to cope with important tasks in changing conditions. A systematic, highly visible,
	explicit life skills curriculum can empower learners with the competencies to
	successfully negotiate life's challenges. By anticipating and preventing problems or
	addressing them early on, we can substantially reduce human suffering (see Larson &
	Cook 1985).
	According to Lindhard and Dlamini (1990; Lindhard 1986), life skills education sets out
	to do the following:
. Develop self-knowledge, which is the basis for self-confidence, decision making and
further growth.
. Develop attitudes and values, which promote self-reliance, responsible decision
making, the setting of personal goals and the choosing of personal behaviour styles.
. Teach skills for life, which include communication, personal relationships and
decision making skills.

1.3 Personality 
Personality is everything that gives a person a wholly distinctive character. It is the sum
of what a person is, that is, why a person is the way he or she is, what he or she appears
to be, and how he or she is interpreted by other people (Hurlock 1974). Personality is
the set of characteristics that makes you different from all other people and determines
how you behave. Some people are careful while others are careless, some people have
self-confidence while others are shy and introverted.
An individual's personality is unique. Learners should take their uniqueness into
consideration when choosing a career.
	
1.4 Facilitative process 
This concept refers to the complex, interpersonal interaction which occurs between two individuals ``which in itself promotes growth and change'' (Gillis 1994:4). In other words, you cannot merely dish out help, advice, information or your personal opinion, but you have to accompany learners through this process and experience their growth pains with them.
Thus, it can be said that facilitation is ``a process of supportive `drawing out': helping people to look at their own issues and come to their own decisions about how to deal with them'' (Donald, Lazarus & Lolwane 2002:211).	

1.5 Attention deficits 	
The learner with this category of learning problem will experience problems in the area of memory, attention and concentration. You may notice that such learners are unable to concentrate for a period of time normal for their age group, they do not finish their work and they find it difficult to work on their own. These learners are easily distracted and have a short attention span.

1.6 Role-playing 	
Role play means acting out a situation to make it realistic. The actors (learners in the classroom), however, need careful instruction beforehand. Role play ensures that each learner is actively involved. It is a way of exploring an unfamiliar situation ``from the inside''.
When role play is used, learners tend to speak with greater confidence and are not afraid of making mistakes. Learners are afforded the opportunity to participate in decision-making processes, and learn to take risks without entering reality. They come to realise that their decisions have consequences, exactly as would happen in a real situation (Kent 1990).

1.7 Individualisation 	
This concept is based on the uniqueness of each individual in respect of abilities, intelligence, aptitudes and interest. This means that learners are allowed to do the following:
Ð assume some responsibility for their own learning
Ð become more independent
Ð learn at their own pace
Ð learn using a method suitable to them
Ð learn on a level appropriate to their abilities
Ð be evaluated in terms of their own achievements
Ð experience a sense of perceived control and achievement which will enhance their self-esteem

1.8 Physical abilities 
Physical abilities refer to characteristics a person is born with; it may also refer to the observable parts of the body. Physical factors, such as health, physical strength, fitness, build, height and physical appearance are important for individuals in the work place.
People become aware of their bodies from the moment of birth through self-discovery and other peoples' perceptions.
When you help learners to explore who they are in the physical sense, you should emphasise their positive characteristics (e.g. ``You have good eyesight.''), rather than their physical defects or shortcomings (e.g. ``Your eyes are so bad, you will have to sit in front of the class.''). Remember to be realistic; learners need to be aware that physical conditions will influence career choices. A learner with bad eyesight, for example, will not be able to become a pilot.
	



1.9 Conative factors 
The will is an essentially human phenomenon which precedes all conscious, psychological or motor actions. We can describe the human will as the inward driving force behind all human behaviour. This implies striving or desiring to achieve a goal or the dynamic impetus of realising the goal contained in his or her aspirations or needs.
	
1.10 Self-knowledge 
Self-knowledge has remained important through the ages. One of Socrates' (469 BC) principal tenets was that self-knowledge is indispensable. Self-knowledge is the insight that people have into their own personalities that enables them to know what they are capable or incapable of doing or reaching. A self-concept is the picture we have of ourselves Ð everything we think and know about ourselves. It
can be realistic and true or unrealistic and false. It can be positive or negative (Lindhard
& Dlamini 1990).
According to Lindhard (1986) self-knowledge is the basis of self-reliance, maturity and confidence, and it is of importance when making decisions. Each person is unique, but we also have similarities with other people. We need to know who we as individuals are and in which way we are similar to others.
Young people are engaged in a quest to discover their own identity. Biological, intellectual and emotional changes occur in adolescence. These changes compel the learner to deal with abstract ideas such as values, to experience a wide range of emotions, and to explore psychological aspects such as personal strengths and weaknesses. ``From their interactions with adults and peers, as well as from increased self-insight, youngsters begin to develop a more definite self-concept and to become
aware that who they are is strongly related to their sense of self-esteem'' (Morganett
1990:85).
Self-knowledge leads to self-identity formation which hinges on the question, ``Who am I?'' and, therefore, on the learner's cognitive attribution of meaning to the self.
According to Erikson (1968) the choices a person makes throughout his or her life depend significantly on the answer that person gives in response to the question, ``Who am I?''.
Answers to the question, ``Who am I?'' will differ from one person to another, because every person is a unique being.
A person's self-knowledge consists of the certain components, (see study unit 2) which are undifferentiated in practice because people are totalities-in-function. People are present as a totality in all their actions and thoughts. To know themselves they must take due cognisance of all the features in themselves.
	
	
QUESTION 2 	
Write down the number of the question and the word "True" If you agree with the statement or the word 'False" If you disagree With the statement You Will receive ONE (1) mark If your choice IS correct You Will have to substantiate your choice In order to earn the additional ONE (1) mark for the choice you have made You Will receive no marks when making the wrong choice 

Example: 
2.1 Assessment should focus on the whole learner 
Answer
2.1 True. Assessment should not only focus on the learner's intellectual ability Assessment should cover the intellectual, physical, social and emotional facets of the learner. 

2.1 Kohlberg's theory Identifies three stages in the development of moral thinking 

2.2 The basis of personal life skills IS self-discovery 

2.3 Not all people are creative 

2.4 According to Sternberg, the Judicial function deals with creating, formulating, imagining and planning 

2.5 According to Piaget's cognitive development theory It can be assumed that learners in the intermediate and senior phases are only capable of concrete thinking 

2.6 The learner is a relational being who does not need assistance to develop relationships 

2.7 Learners benefit from a uniform method of education, because they differ 

2.8 The questioning and reflection techniques are aimed at seeing the person from an external frame of reference 

2.9 Characteristics of the formal operational phase are abstract thought, propositional thought, assimilation. hypothetical-deductive thought and interpropotional thought 

2.10 Educational problems occur in isolation 

2.11 Decision-making abilities cannot be Improved with practice 

2.12 The analytic cognitive style refers to the tendency to note details, preference for specifics 

2.13 Learners with rebellious behaviour should be labelled as learners "With whom you cannot do anything" 

2.14 Career education and vocational guidance are the same 

2.15 The learner's way of communicating IS one of the richest sources of obtaining Information about him or her 

QUESTION 3 
Guidance, counselling and the development of life skills are services that should be made available to learners throughout the pre-primary, primary and secondary school levels 


3 1 Name the THREE (3) different facets of guidance that are Identified In your study guide  
PERSONAL AND SOCIAL GUIDANCE
EDUCATIONAL GUIDANCE
VOCATIONAL GUIDANCE

3 2 Shortly discuss each of these facets of guidance 
PERSONAL AND SOCIAL GUIDANCE
Learners need personal and social support, because they will sometimes feel lonely, indecisive, inadequate, rejected, inferior, and hatred and dislike for themselves. We need to help these learners, by means of appropriate guidance, to grapple with these negative feelings and to transform them into positive feelings. This will enable learners to develop positive self-images, which is one of the principal responsibilities of educators and counsellors (Mwamwenda 1995:465).
Learners may also experience crises, such as the following, which could necessitate
personal guidance:
. the death of a parent or sibling
. changing schools
. violence in the home or community
. physical abuse

Learners interact with learners, educators, parents, siblings and other members of the community, which is a form of social guidance. Although these forms of interaction may result in social and emotional satisfaction, they can also lead to behavioural problems such as the following:
. disruptive behaviour and activities in class
. physical fights and name-calling

Any kind of behavioural disorder, such as the ones mentioned above, needs social guidance. Learners with behavioural disorders often exhibit deviant behaviour patterns, such as the ones below, and these are usually referred to as antisocial acts:
. cheating
. lying
. stealing
. vandalism

All the problems we have mentioned are of a personal and social nature. Although guidance in general is usually carried out in a group situation, personal and social guidance is usually conducted on a one-to-one basis (i.e. between the individual learner and the educator or guidance counsellor) because of its personal nature (Petrick 1986:73).

EDUCATIONAL GUIDANCE
Educational guidance is concerned with all aspects of learning: how to learn, memorising work and writing tests. All issues relating to a learner's schoolwork fall under the facet of educational guidance. Educational guidance means that educators have to work with learners to discover how learners learn or why some of them find their schoolwork difficult. In other words, they, with the learner's permission, have to identify the issue, deal with it and find solutions for it.
Educational guidance needs to take note of the following issues:
. study methods
. academic assistance and reinforcement of academic work
. parents' unrealistic expectations
. educators' unrealistic expectations
. learners' motivation to learn

Educational problems do not occur in isolation, so when you offer educational assistance you should take all the other facets, such as the person himself or herself, peers, the home, school and community, into consideration.

VOCATIONAL GUIDANCE
Work is an important activity for any human being. The learner, as a unique person, should be guided to make a realistic career choice. Career education should be started at primary school level, so that the learner becomes familiar with the concept ``the workplace''. The emphasis at primary school level should be on exploring work opportunities, rather than on a specific selection of work (Mwamwenda 1995).

3 3 What are the factors that educators should always take into consideration when 
rendering physical support to learners?  
The young learner regards his or her body as something that enables him or her to be active: to run, climb, scramble and jump. In this way, the learner explores his or her environment, makes discoveries, attributes meanings and forms a self-image.
Appearance is of secondary importance to the young and active learner, and he or she is often not very tidy.
At the end of this period, learners enter puberty (the period when they reach sexual maturity). They then develop the traits of their gender, as far as their appearance, behaviour and self-image are concerned (Biehler & Hudson 1986:434). The development of stamina, strength, motor ability and coordination of late childhood continues during adolescence. There is greater control and coordination of the small muscles.
One of the outstanding characteristics of physical development is the rapid growth of the arms and legs in comparison with the torso. At about 10 to 11 years of age, girls' height and weight begins to increase far more rapidly than that of boys. In addition to growing taller and heavier, the learner also develops secondary sexual characteristics.
Learners also undergo other physical developments, such as early or late development, sexual maturation and acne. Any kind of physical development (or lack thereof) can affect a learner's attitude towards his or her own body and his or her self-image.
Although few learners contract serious illnesses during this time, many do have accidents as a result of their adventurous spirits and their lack of experience and judgement.

Educators should always take the following factors into consideration:
. Physical weakness can lead to poor coordination and lack of endurance.
. Learners may isolate themselves from their peers because of physical weakness. They may hide behind books, but inwardly long for more social contact.
. Physical differences, especially when learners feel inferior, may cause a learner to develop a poor self-image.
. Learners may need to be taught how to accept themselves.
. Learners at this stage of development are keenly interested in their appearance. They generally have strong feelings about puberty and adolescence, and often want to ask a lot of questions.

The educator plays an important role in observing and identifying problems. Be alert for some of the following:
. symptoms that indicate physical exhaustion
. signs that the learner may not be receiving proper care at home
. a careless attitude towards personal hygiene
. indications that the learner is overweight or undernourished
. any sign that may suggest physical abuse
. any indication of a negative body image or negative self-image

A learner's ability to cope with formal education is dependent on the development of his or her motor skills, his or her visual-perception and auditory skills. Educators should, therefore, focus on the following issues:
. gross motor ability and fine motor ability
. the ability to spot similarities and differences between objects
. visual memory
. understanding of relationships such as up, behind, in front of, under
. whether the learner is easily distracted
. whether the learner can repeat what he or she has heard
. whether the learner can clearly identify differences in sound
If there are indications of a problem in these or any other aspects, it could mean that the learner needs support in his or her physical development. Failure to give this support may lead to the learner's learning being stunted.
Let us now see if we are able to apply our knowledge of the learner's physical need of support to the classroom situation.

QUESTION 4 
4 1 Identify the THREE (3) main considerations governing a career choice as explained in your study guide 
[bookmark: _Hlk527475473](a) Job description
(b) Working conditions
(c) Job opportunities

4 2 Using the career of a Foundation Phase Teacher, explain how you would apply each of these THREE (3) main considerations as part of career education for Grade 10 learners 
a) Job description
It is important to ask questions such as the following: What does the work entail? What are the responsibilities, tasks and duties? What is the nature of the work?
Here is a list of possible questions (from which you can select suitable items) to gain job or career-related information.

When you get information, do you have to ...?
. interpret what is meant or implied
. use various sources of information
. watch devices and/or materials for information
. evaluate and/or judge what is meant or implied
. be aware of environmental conditions
. use various senses

When thinking, do you have to ...?
. make decisions
. process information

When working, do you have to ...?
. use machines and/or tools and/or equipment
. perform activities requiring general body movement
. control machines and/or processes
. perform skilled and/or technical activities
. perform controlled manual and/or related activities
. use miscellaneous equipment and/or devices
. perform with or handle related manual activities
. have general physical coordination

When relating to other people, do you have to ...?
. communicate judgements and/or related information
. engage in general personal contact
. perform supervisory and/or coordinate related activities
. exchange job-related information
. have contact with the public

(b) Working conditions
Working conditions refers to the kind of environment and the kind of skills required for the job. When selecting a job, it is very important to determine the level of skill required.
There are four levels of skill involved in work, each depending on the difficulty of the work and the training required. Remember to take the four aspects (personality, aptitude, values and interests) into consideration when choosing a career, because the level of skill will be influenced by your abilities. You cannot become a doctor if you are not good at physical science, nor can you become a jeweller if your eyesight is poor.
An unskilled occupation is one for which no further training is necessary. Examples include cleaners, labourers, bus conductors and hospital porters. On-the-job training is done when required in order to maintain standards and stay abreast of changes.
A semiskilled occupation is one for which a certain amount of basic training is required.
Examples include factory machine operators, typists or waiters. At this level, refresher courses are given so that the person can improve his or her capabilities, when necessary.
A skilled occupation is one for which several years of training is necessary. Examples include: jewellers, electricians, carpenters, secretaries and building supervisors. During training, people become aware of the commitment which is necessary for them to maintain the expected standard of service.
Professional and managerial occupations normally require high qualifications (either from a Technicon, university or technical college) and specialisation in a certain direction. Examples include: lawyers, social workers, teachers, translators/editors, doctors, engineers, opticians and pharmacists.



(c) Job opportunities
Cilliers (1993:56±57) states that it is impossible to predict with any certainty what options will be available in the future, but the following three factors could be used as guidelines in establishing career possibilities:
. Technological development. Technology has had a profound effect on education, training and job requirements. In addition to the skills necessary to do a job, other qualities such as communication skills, problem-solving skills, computer literacy and leadership abilities are becoming more and more important in the work place. Workers need to be well educated and once employed, will need constant training and retraining to keep up with the changing technology. On the one hand, jobs have become scarcer because of mechanisation. On the other hand, however, employment in the maintenance and service sectors has increased because of technological advances.
. Social and political conditions. South Africa is facing enormous social and political changes and different opportunities are becoming available. Urbanisation, for example, will result in more housing being needed, which, in turn, means more jobs for builders, town planners and all building-related professionals.
. Economic recession. The worldwide recession has forced companies to concentrate on one main business. This has caused them to start subcontracting (larger firms transfer particular tasks to smaller firms, most of whom pay lower wages, employ unskilled and nonskilled labour and generally carry lower overheads). This causes a growth in the service sector and an increase in self-employment opportunities.

4 3 Name and shortly discuss FOUR (4) teaching methods which may be useful in educating life skills as discussed in your study guide 
GROUP DISCUSSIONS
Learners are usually divided into groups of five to six (six being the best number) to discuss problems or themes. These groups are often called a Koki. The name comes from the Japanese felt-tipped Koki pen, which groups can use to write down their findings on large sheets of paper. Learners learn to work together in this way. The timid become more confident and assertive while discussing an issue, and the dominant learn to listen. One learner in the group usually gives feedback. The feedback can be done orally or written down on sheets of paper and pasted somewhere where everybody can read it. Lindhard and Dlamini (1990:23) say the following about group discussions: ``When your students have done group discussions for five or six times, you will find a vast improvement in the qualities of the answer, the speed with which they organise themselves, and the quality of their joint thinking, because they stimulate one another mentally.''

GROUP WORK
Group work should never be seen as a traditional lesson since its form and content are unique and this distinguishes it from any other lesson. Group work is a class discussion in which each learner is given an opportunity to take part in the discussion, while the educator acts only as facilitator. In group work there are usually one or more initiators who introduce a certain point under discussion which then sparks off a discussion. There is never a right or wrong answer in group work. All thoughts and ideas are discussed. The basic criterion for group work is to what extent the learner achieves self-orientation Ð in other words, what is the meaning of the contents for the learner as an individual? This means that learners must evaluate themselves, usually with the aid of a questionnaire. This method is particularly suited to life skills education. The content should be presented in such a way that the learners themselves achieve personalisation. Can you see that this method differs from the traditional lesson?
The planning phase of a group work lesson looks something like this:
. Awareness
. Exploration
. Personalisation (Remember, here the learner must evaluate himself or herself. A questionnaire may be useful. AND the learner need not share the results with you as facilitator if he or she does not wish to).

COOPERATIVE LEARNING
According to Johnson and Johnson (1994), cooperative learning is important to move from the traditional competitive-individualistic ``mass manufacturing'' model to a high- performance team-based organisational structure. They declare the following: 
``Cooperation is working together to accomplish shared goals. With cooperative activities individuals seek outcomes that are beneficial to themselves and to all other group members. Cooperative learning is the instructional use of small groups so that students work together to maximize their own and each other's learning'' (Johnson & Johnson 1994:61).
As the educator you introduce the lesson, groups are formed and your learners receive the material they need for completing the set assignment. You then explain concepts and procedures needed to complete the assignment and the groups start working. It is important that each member of the group reach his or her goal. Members should encourage and assist each other to understand the work. You only intervene when learners do not understand their task or when problems arise in working together. After completion of the task, you evaluate and give feedback (Johnson & Johnson 1994).

BRAINSTORMING AND BUZZ GROUPS
Brainstorming exercises are aimed at generating as many ideas as possible from a group of people in a short time and at trying to remove the fear of criticism. You can use flashcards on which individual learners can write their ideas. Flashcards allow learners to express and to visualise their ideas. This method helps to make issues clear and learners remember them more easily. Learners also enjoy taking part in this activity, because no names are written up, so no one can laugh at them.
If you have disagreement in the class on some subject, ask the class to discuss or ``buzz'' the question with their neighbour. After a while you ask for feedback.
The rules for buzz groups and brainstorming are clear:
. never criticise any ideas
. never evaluate any ideas
. all ideas are valuable
. combine and build on previous ideas
. select any feasible ideas at the end

CASE STUDIES
This involves the discussion of a situation which is described to the learners it may be taken from a newspaper, book or life skills programme. Case studies are short descriptions of real or invented scenarios. Learners are required to make decisions, judgments and suggest courses of action. They take part as outsiders or observers. By presenting a case study to learners, you not only test their knowledge but also their insight.

ROLE PLAYING
Role play means acting out a situation to make it realistic. The actors (learners in the classroom), however, need careful instruction beforehand. Role play ensures that each learner is actively involved. It is a way of exploring an unfamiliar situation ``from the inside''.
When role play is used, learners tend to speak with greater confidence and are not afraid of making mistakes. Learners are afforded the opportunity to participate in decision- making processes, and learn to take risks without entering reality. They come to realise that their decisions have consequences, exactly as would happen in a real situation (Kent 1990).

GUEST SPEAKERS AND/OR HANDOUTS
Invited speakers can bring expertise and a glimpse of reality into theoretical learning.
Notes can be given for more information on a subject.
In this way, learners can be exposed to different role models, with whom they can identify. Identifying with role models is a positive action that helps learners to organise their lives and make their own decisions (Kent 1990).
Examples from everyday life can make a vital contribution to the success of life skills education.

PROBLEM-SOLVING EXERCISES
Much of life is composed of tackling problems and of finding solutions to those problems. You can help learners by getting them to solve problems:
. playing games such as Mastermind (Games with a strong element of excitement and competition stimulate the interest of the players [Lipper 1987:216]. Remember that children [learners too] learn best through play.)
. use case histories
. give them problem exercises with or without a tight deadline
. use De Bono problems and examples (De Bono exercises deal with problem solving with the function of encouraging nonroutine, inventive thinking methods, labelled by Edward de Bono as ``lateral thinking''.)

QUESTIONNAIRES
These are usually used for more personal matters such as self-analysis, values and maturity. These questionnaires should be treated as confidential and personal and children should have their own files.

ACTIVE PARTICIPATION AND EXPERIENCE
Once you have worked through the preceding methods, you will realise that all of them, if correctly applied, require the active participation of learners and include an element of experience. Try to determine from time to time how the learners are experiencing the contents. Researchers agree that practical experience is the most important method in achieving positive results in life skills education.

EVALUATION
When using a specific life skills course or programme, you should ask the learners' opinion half-way through it and at the end. You could do this by means of a questionnaire.
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QUESTION 1 
Explain the following TEN (10) concepts in FOUR (4) or FIVE (5) sentences per 
concept 

1.1 Exploratory Interview 	
Being together is the core of the interview and it basically assumes communication from a common world. Much more than just reporting, the interview reveals what has been hidden. Since the counsellor’s purpose is to get to know the learner as in person, he or she must She mentally enters the learner's world, constantly interpreting what he or she experiences with the learner. The interviewer enters the learner's world to see things through the learner's eyes, but the adult must remain in order to evaluate his / her perception of pedagogy. This causes the phenomenon, objectivity-in-subjectivity.
The exploratory interview is in element of counselling where the learner and counsellor together consider, analyse and integrate. The counsellor determines by counselling who the learner is and the nature and extent of his / her problem. Conversation itself is used as an aid in exploratory interview. Assignments and examples from the learner's experience are sometimes necessary for the content which is hidden, to reveal. This is especially relevant when working with the very young learner. You will need to use different resources to explain the learner's life.

1.2 "Assisting people to help themselves" 	


1.3 	Learning disabilities 	
	You have learnt that the learning process can be influenced by factors or learning restraints which may negatively impact on the learning process. We will now turn our attention to the symptoms that are indicative of a learning restraint (or a learning disability).
According to Lessing (1996:4±5), the following symptoms feature in most definitions of a learning disability:
. a discrepancy between a learner's actual and expected behavior (We identify learning-disabled children primarily by underachievement, manifested in defective listening, thinking, talking, reading, writing, play and calculation. These defects draw the educator's attention to the learning-disabled learner and form the basis of the helping programme.)
. absence of sensory defects
. absence of environmental disadvantage, mental handicaps or emotional problems
. average or above-average intelligence
. emphasis on psychological dysfunction, indicating an inability to comprehend and use spoken and written language
Our list of symptoms is not comprehensive, but it does serve to create an awareness of learning disabilities. Learners with learning disabilities must be referred for some sort of educational support. You should also be aware of the following eight problem areas:

HYPERACTIVITY
There are two forms of hyperactivity: sensory-hyperactivity and motor hyperactivity. The learner with sensory-hyperactivity will respond to all stimuli regardless of their importance. The learner with motor hyperactivity is unable to leave any object untouched.

ATTENTION DEFICITS
The learner with this category of learning problem will experience problems in the area of memory, attention and concentration. You may notice that such learners are unable to concentrate for a period of time normal for their age group, they do not finish their work and they find it difficult to work on their own. These learners are easily distracted and have a short attention span.

READING PROBLEMS
Learners with reading problems struggle to associate letters with sounds and often do not understand what they are reading. Such learners do not enjoy reading.

COUNTING PROBLEMS
This learner's work is characterised by general untidiness. The learner is likely to display motor and perceptual deficiencies.

MATHEMATICAL PROBLEMS
A learner with a mathematical learning problem tends to invert numbers and struggles with story sums and problem solutions.

LANGUAGE DEFICIENCIES
These learners generally struggle to express themselves in speech or in writing. They tend to have a limited vocabulary and poor comprehension of the spoken language.

IMPULSIVENESS
This learner has weak impulse control, has a low frustration tolerance and is unable to check unacceptable behaviour. Examples of unacceptable behaviour include antisocial behaviour such as stealing or destructiveness.

EMOTIONAL INSTABILITY
You will be able to identify this learner by his or her rapid mood swings, by depression, excessive fits of anger and by temper tantrums.

1.4 	Assertive behaviour 	
	Assertive behaviour is active, direct and honest. By being assertive a person views his or her wants, needs and rights as equal with those of others. Being assertive means that you honestly state your feelings without denying your right to express yourself or denying the rights of others to be respected.
The difference between assertive and aggressive behaviour lies mainly in whether any damage is caused or not, for example:
Sipho is sitting on John's chair.
If John points this out politely, he is assertive, but if he hits Sipho with his fists, for sitting on his chair, he has become aggressive.
To be assertive is to stand up to your rights. For this to happen you should know your rights, know when they are violated. It takes skill to know how to communicate to others that they are trespassing on your personal rights (Michelson et al 1983).
Always remember that a person with a positive self-concept will probably be an assertive person. It also works the other way around Ð assertiveness builds self- confidence and a positive self-concept. Assertiveness provides you with the correct frame of mind to enable you to tackle problems effectively. If you fail to solve problems or getting what you need, this could easily lead to frustration, a lack of fulfilment and even aggression.

Assertive people usually
. feel happy and satisfied, because they are doing something about their rights and needs
. have a lot more self-confidence than non-assertive or aggressive people
. have fruitful lives, because their assertiveness allows them to explore and experience many opportunities
. have well-developed and balanced personalities
. are trusted by other people, because everybody knows where they stand with an assertive person
. know how to say `'no''

If you want to help learners to master the skill of being assertive, suggest the following ideas to them:
. Be positive about yourself.
. Trust yourself.
. Know your own strengths and weaknesses.
. Plan ahead and know what you want to say or do.
. Respect other people's viewpoints without necessarily changing your own.
. Learn how to relax and state your case clearly without being aggressive.
. Know how to say `'no'' without offending other people.

It is not easy to say `'no'', especially to friends or relatives. ``The ability to refuse another's requests in a tactful and nonpunitive way requires much skill. The person who consistently gives in to other people's requests, regardless of whether they are appropriate or not, is sometimes regarded as a `mouse', a `pushover' ... Researchers have found that individuals who lack the ability to refuse requests often feel disappointed, frustrated, and resentful'' (Michelson et al 1983:81).
Concerning early sexual activities and drug abuse, adolescents should learn the skill of saying `'no''. Educators should also convey knowledge of the consequences of drug and alcohol abuse as well as sexually transmitted diseases. Learners should learn to take responsibility for their own bodies (Gouws, Kruger & Burger 2000).
People of all ages should develop the ability to refuse requests, thus, gaining more control over their social interactions and helping with self-reinforcement.

1.5 	Internal frame of reference 	
	The questioning and reflection techniques are aimed at seeing the person from an
internal frame of reference. ``An internal frame of reference is how the client sees
himself/herself, how he/she feels about the situation and an external frame of reference
is how the counsellor sees the client, how the counsellor feels about the client's
situation'' (Porter 1950:63). So, you see, the internal frame of reference refers to the
person, to his or her feelings, desires, attitudes, et cetera while the external frame of
reference indicates how another person (in this case the therapist or counsellor) sees the
client. These two frames of reference play an indispensable part in interviewing and
table 3.2 illustrates them diagrammatically (Porter 1950:63).
Table 3.2 shows that the therapist who operates in terms of his or her own frame of
reference tends to interpret the data as he or she imagines them. The therapist also
directs the interview to suit his or her own needs; in other words, the therapist decides
what will be discussed. Figure 3.3 is a diagrammatic representation of an interview done
from an internal frame of reference.

1.6 	Fantasising 	
	The learner is able to project himself or herself into the unknown through fantasy. We see creative moments coming into being during fantasy. The learner comes up with new ideas and designs as a result of his or her fantasies. Fantasising will also lay the foundation for the development of abstract thought.

1.7 	Psychotic behaviour 	
A behavioural problem where a learner has lost contact with reality, is called psychotic behaviour. People who display psychotic behaviour have such a drastically different view of themselves and the world, or their place in the world, that it has no resemblance to reality. This distorted view of reality hinders their daily functioning and adjustment.
Autism and self-inflicted injuries are examples of psychotic behaviour. If you think that a learner is manifesting psychotic behaviour, you need to act quickly and refer the learner to an expert for help.
	
1.8 	Probing 	
Questioning or probing are techniques that have to be used very carefully. Asking learners to explain ``why'' they did something, when they may not have the answer themselves, can make them feel guilty; they may even feel that they have to defend their actions. Make sure your questions focus on probing and exploring the situation in a sensible manner. All the information should lead towards a solution and a better understanding of the problem so that the learner grows beyond the present problem.
Questions such as ``What happened next?'' or ``How did they react?'' will serve to stimulate the learners to explore their situation further.

1.9 	Conative factors 	
The will is an essentially human phenomenon which precedes all conscious, psychological or motor actions. We can describe the human will as the inward driving force behind all human behaviour. This implies striving or desiring to achieve a goal or the dynamic impetus of realising the goal contained in his or her aspirations or needs.

1 10 Memory 
This is the ability to recall information at a later stage. When the learner memorises adequately he or she is able to remember existing knowledge and to integrate new learning content. The learner is able to actualise his or her learning on the basis of these modes of learning. Other factors, which could affect the learning situation positively or negatively, influence these modes of learning on a constant basis. We will now look at those factors which hinder the learning process.
[10 x 3 = 30J 


QUESTION 2 
Write down the number of the question and the word 'True" If you agree with the statement or the word "False" If you disagree with the statement You will receive ONE (1) mark If your choice IS correct You need to substantiate your choice to earn the additional ONE (1) mark for the choice you have made You will receive no marks when making the wrong choice 

Example: 
Question 

2.1 Assessment should focus on the whole learner. 

Answer 

2.1 True. Assessment should not only focus on the learner's 
intellectual ability. Assessment should cover the intellectual, 
physical, social and emotional facets of the learner. 

2 1 Assessment focuses only on the learner's Intellectual ability 

2.2 Perception IS not one of the cognitive faculty’s learners use to orient themselves in the environment 

2.3 According to Sternberg, the judicial function deals with creating, formulating, Imagining and planning 

2.4 Teachers should never display a willingness to accept responsibility for any learner 

2.5 A small percentage of learners have both short-term memory and long-term memory 

2 6 Assessment enables teachers to motivate learners 

2 7 Characteristics of the formal operational phase are abstract thought, propositional thought, assimilation, hypothetical-deductive thought and interpropotional thought 

2 8 Reluctance is one of the responses to the counselling process 

2.9 Strict confidentiality codes prevent teachers from reporting psychological abuse 

2 10 The reflective cognitive style IS typical of learners in the Senior Secondary Phase 

2 11 Most Individuals can use only one cognitive style 

2 12 Educational problems occur in Isolation 

2 13 Goal setting IS a difficult, demanding and challenging exercise when conducting individual Interviews 

2 14 Monitoring is one of the steps used for remedial education 

2 15 Learners with limited language development are not regarded as underachievers 

[15 x 2 = 30] 

QUESTION 3 
Your study guide for EDA3013 discusses giftedness as a multifaceted concept and gives approaches in Implementing educational support to the gifted child based on the work of Kokot (1992) 

3 1 Name and briefly discuss at least SIX (6) different guidelines that should be used to Identify the gifted learner in the classroom as discussed in your study guide for EDA3013 (12) 
. Learners manifesting superior general intellectual potential are often regarded as
gifted.
. We usually identify intellectually gifted learners by means of a specific IQ score and a demonstrated ability in most school subjects. These learners are characterised by their extensive general knowledge and vocabularies, and their excellent memories and abstract thinking skills.
. Learners manifesting exceptional aptitude and interest in a specific academic field.
Learners in this category show exceptional ability, achievement or aptitude in a certain subject or field. A learner, for example, might excel in mathematics or languages, but show only average ability in other fields.
. Learners manifesting exceptional creative ability or potential. Creative learners are characterised by their originality and ability to produce new creations or products.
They show a suppleness of thought, they are independent and nonconforming, they believe in their ideas and show an unusual way of attributing meaning and solving problems.
. Learners manifesting exceptional leadership potential are regarded as gifted. This refers to the ability to influence other people. In the case of learners, this is usually in the peer group context. Gifted leaders often manifest their special talents at an early age. They have a natural air of authority and often display social skills such as tact and insight which they use in their interaction with others. Leadership ability is often used as a synonym for social giftedness.
. Learners manifesting exceptional command of and aptitude for languages. This could be a talent for prose, poetic or dramatic composition or a talent for rhetoric.
. Students manifesting exceptional talent for the performing arts, including singing, music, ballet and drama. This category of giftedness may overlap with creativity in that these gifted learners have a need for spontaneous expression of emotions and they satisfy their inner selves by performing (Verreynne 1991). The same applies to 
the following categories: learners manifesting exceptional artistic talent in fields such
as graphic art, ceramic art, painting, sculpture, design (either mechanical or other)
and models.
. Learners manifesting exceptional psychomotor abilities, including speed, strength,
coordination, suppleness, ball control and so on. Learners who fall into this category
are often those who excel on the sports fields, who set national records and who
eventually participate internationally. According to Painter (Verreynne 1991), such
learners will have above-average, but not necessarily exceptionally high, intelligence.

3.2 You have ten Grade 7 gifted learners in your classroom DISCUSS at least FOUR (4) aspects of Kokot's (1992) approach of educating for giftedness and for the advancement of creativity for these learners that you can use as discussed in your study guide for EDA3013 (8) 
. Individuality and not conformity. The educator should nurture the abilities of individual learners by encouraging them to be what they can be, rather than what they must be. Comparisons stifle uniqueness; conformity is opposed to individualistic, creative development.
. From the known to the unknown. All learning should begin with the knowledge the learner brings to the teaching situation. Learners are more secure when leaving the known for the unknown; a secure learner is more likely to participate actively in the learning process.
. Joy in the process. Educators present the problems, but learners find the solutions by means of creative interaction with the problem. Active involvement enhances self-knowledge and the use of imagination. The joy of accomplishment is short-lived, but the satisfaction drawn from the process may become an unending source of pleasure.
. Asking questions. Questions awake curiosity and a latent thirst for knowledge. Facts only will not stimulate or fire the learner's imagination; creative questioning, when used as a tool to acquire knowledge, will help the learner to accept the knowledge for himself or herself. When learners are taught to ask questions, they are able to ``find'' the links between knowledge and experience. In other words, we should teach them where to find information and how to question what they hear and see.
. Interdisciplinary thinking. You should give a balanced curriculum top priority. Try to avoid early specialisation, because creative thinking requires wide connections and relationships. This means that the learner can be encouraged to apply associations from different study disciplines to a given problem, or to bring a new problem into relationship with past experience (existing knowledge).
. Future. Future-oriented learning, rather than learning based on the past, encourages learners to take their part in the continuity of human thought and accomplishment.
The future cannot be taught, but learners can be challenged to play, plan, make decisions and imagine the future based on present knowledge. Futuristic education does not require a curriculum or a revised education system. Questions that help to narrow the gap between the past, the present and the future include: ``How do we continue?'', ``Where will this lead us?'' and ``What do we still need to know?''
. Learning through play. Older learners should be allowed to learn through play; learning through play is recognised and encouraged at preschool level. By encouraging a playful attitude towards learning, you lay the foundation for an adult who experiments without taking himself or herself too seriously, who is able to learn from mistakes and who is prepared to try again. The belief that learning is fun serves as a foundation for a creative approach to life. Playfulness means that learning can take place through fantasy, intuition, spontaneity, humour, emotions and, of course, knowledge.
. Social thinking. Thinking in terms of society rather than the individual should be encouraged to strengthen the feeling of belonging. By raising social problems during mathematics, by provoking social and political thinking, we strengthen social consciousness among learners. This is particularly relevant to gifted learners who are often very individualistic. Social thinking is in the interest of the individual and
society. [20] 

QUESTION 4 
4 1 Identify and explain the THREE (3) main considerations governing a career choice as explained in your study guide for EDA3013 (6) 
(a) Job description
(b) Working conditions
(c) Job opportunities

[bookmark: _GoBack]4 2 DISCUSS how you would use the life skills approach to teach anyone of the survival skills as discussed in your EDA3013 study guide to Grade 12 learners in an Informal Settlement. Draw on at least THREE (3) different teaching methods that would be useful in educating life skills (9) 
GROUP DISCUSSIONS
Learners are usually divided into groups of five to six (six being the best number) to discuss problems or themes. These groups are often called a Koki. The name comes from the Japanese felt-tipped Koki pen, which groups can use to write down their findings on large sheets of paper. Learners learn to work together in this way. The timid become more confident and assertive while discussing an issue, and the dominant learn to listen.
One learner in the group usually gives feedback. The feedback can be done orally or written down on sheets of paper and pasted somewhere where everybody can read it.
Lindhard and Dlamini (1990:23) say the following about group discussions: ``When your students have done group discussions for five or six times, you will find a vast improvement in the qualities of the answer, the speed with which they organise themselves, and the quality of their joint thinking, because they stimulate one another mentally.''

GROUP WORK
Group work should never be seen as a traditional lesson since its form and content are unique and this distinguishes it from any other lesson. Group work is a class discussion in which each learner is given an opportunity to take part in the discussion, while the educator acts only as facilitator. In group work there are usually one or more initiators who introduce a certain point under discussion which then sparks off a discussion.
There is never a right or wrong answer in group work. All thoughts and ideas are discussed. The basic criterion for group work is to what extent the learner achieves self-orientation Ð in other words, what is the meaning of the contents for the learner as an individual? This means that learners must evaluate themselves, usually with the aid of a questionnaire. This method is particularly suited to life skills education.
The content should be presented in such a way that the learners themselves achieve personalisation. Can you see that this method differs from the traditional lesson?
The planning phase of a group work lesson looks something like this:
. Awareness
. Exploration
. Personalisation (Remember, here the learner must evaluate himself or herself. A questionnaire may be useful. AND the learner need not share the results with you as facilitator if he or she does not wish to).

COOPERATIVE LEARNING
According to Johnson and Johnson (1994), cooperative learning is important to move from the traditional competitive-individualistic ``mass manufacturing'' model to a high-performance team-based organisational structure. They declare the following:
``Cooperation is working together to accomplish shared goals. With cooperative activities individuals seek outcomes that are beneficial to themselves and to all other group members. Cooperative learning is the instructional use of small groups so that students work together to maximize their own and each other's learning'' (Johnson & Johnson 1994:61).
As the educator you introduce the lesson, groups are formed and your learners receive the material they need for completing the set assignment. You then explain concepts and procedures needed to complete the assignment and the groups start working. It is important that each member of the group reach his or her goal. Members should encourage and assist each other to understand the work. You only intervene when learners do not understand their task or when problems arise in working together. After completion of the task, you evaluate and give feedback (Johnson & Johnson 1994).
BRAINSTORMING AND BUZZ GROUPS
Brainstorming exercises are aimed at generating as many ideas as possible from a group of people in a short time and at trying to remove the fear of criticism. You can use flashcards on which individual learners can write their ideas. Flashcards allow learners to express and to visualise their ideas. This method helps to make issues clear and learners remember them more easily. Learners also enjoy taking part in this activity, because no names are written up, so no one can laugh at them.
If you have disagreement in the class on some subject, ask the class to discuss or ``buzz'' the question with their neighbour. After a while you ask for feedback.
The rules for buzz groups and brainstorming are clear:
. never criticise any ideas
. never evaluate any ideas
. all ideas are valuable
. combine and build on previous ideas
. select any feasible ideas at the end

CASE STUDIES
This involves the discussion of a situation which is described to the learners’ it may be taken from a newspaper, book or life skills programme. Case studies are short descriptions of real or invented scenarios. Learners are required to make decisions, judgments and suggest courses of action. They take part as outsiders or observers. By presenting a case study to learners, you not only test their knowledge but also their insight.

ROLE PLAYING
Role play means acting out a situation to make it realistic. The actors (learners in the classroom), however, need careful instruction beforehand. Role play ensures that each learner is actively involved. It is a way of exploring an unfamiliar situation ``from the inside''.
When role play is used, learners tend to speak with greater confidence and are not afraid of making mistakes. Learners are afforded the opportunity to participate in decision-making processes, and learn to take risks without entering reality. They come to realise that their decisions have consequences, exactly as would happen in a real situation (Kent 1990).

GUEST SPEAKERS AND/OR HANDOUTS
Invited speakers can bring expertise and a glimpse of reality into theoretical learning.
Notes can be given for more information on a subject.
In this way, learners can be exposed to different role models, with whom they can identify. Identifying with role models is a positive action that helps learners to organise their lives and make their own decisions (Kent 1990).
Examples from everyday life can make a vital contribution to the success of life skills education.

PROBLEM-SOLVING EXERCISES
Much of life is composed of tackling problems and of finding solutions to those problems. You can help learners by getting them to solve problems:
. playing games such as Mastermind (Games with a strong element of excitement and competition stimulate the interest of the players [Lipper 1987:216]. Remember that children [learners too] learn best through play.)
. use case histories
. give them problem exercises with or without a tight deadline
. use De Bono problems and examples (De Bono exercises deal with problem solving with the function of encouraging nonroutine, inventive thinking methods, labelled by Edward de Bono as ``lateral thinking''.)

QUESTIONNAIRES
These are usually used for more personal matters such as self-analysis, values and
maturity. These questionnaires should be treated as confidential and personal and
children should have their own files.

ACTIVE PARTICIPATION AND EXPERIENCE
Once you have worked through the preceding methods, you will realise that all of them, if correctly applied, require the active participation of learners and include an element of experience. Try to determine from time to time how the learners are experiencing the contents. Researchers agree that practical experience is the most important method in achieving positive results in life skills education.

EVALUATION
When using a specific life skills course or programme, you should ask the learners' opinion half-way through it and at the end. You could do this by means of a questionnaire.

4 3 In what way does educational guidance differ from vocational guidance as discussed in your study guide for EDA3013? (5) 
EDUCATIONAL GUIDANCE
Educational guidance is concerned with learning: how to learn, how to memorise information, how to write tests, or any other issue relating to a learner's school work.
Educational guidance means that the educator has to work with his or her learners to discover how they learn or why some of them struggle with their school work. In other words, the educator must identify the problem and find possible solutions for the problem. Educational guidance looks at all issues which relate to learners' school work; it supports learners so that they benefit optimally from teaching and learning events.
[bookmark: _Hlk527475688]
VOCATIONAL GUIDANCE
Work is an important activity for any human being. The learner, as a unique person, should be guided to make a realistic career choice. Career education should be started at primary school level, so that the learner becomes familiar with the concept ``the workplace''. The emphasis at primary school level should be on exploring work opportunities, rather than on a specific selection of work (Mwamwenda 1995).

