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MEMORANDUM 

EDT 1601 2015 - ASSIGNMENT 2 

Please note: 

a) Students need to use the prescribed study material  

b) One mark is given for each correct fact, if the same fact is repeated no marks are 

given.  

c) See the content for mark allocation of each question. 

d) Also refer Students to the page numbers in their prescribed book to identify what we 

have expected from them when answering the questions. 

QUESTION 1 

CONTENTS FOR MARK ALLOCATION TOTAL 

Explanation in own words 5 

Correct interpretation of concept 3 

Using prescribed material 1 

Interest/enthusiasm 1 

TOTAL 10 

 

1 (a) Body image p 24-27 

(10 marks) 

 

Both boys and girls often express dissatisfaction with their body during adolescence. The 

adolescents‟ body image is associated with their sense of self-worth and is determined by 

their experience of how others see them. Body image is usually linked to a comparison with 

others and is also often seen as a „social mirror‟ (Cobb 2010). 

Aspects of adolescents‟ physical development (such as early or late development, sexual 

maturation, acne and/or obesity) are therefore critical factors in the forming of their body 

image because these factors change the adolescents‟ attitude towards their own body. This, 

in turn, impacts on their self-concept and personality development. The new experience of 

sexual awareness also raises questions about male and female gender roles, the self and 

the body in relation to peers and others. The questions, „Who am I?‟ and, „What do I look 

like?‟ are therefore critical for the self-concept of the adolescent. 
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In general, boys have a more positive body image than girls. The ideal woman is epresented 

as having large breasts on an otherwise slender figure. The ideal male physique is portrayed 

as tall, broad-chested, slim-hipped and muscular. 

Fitting a new body image into a sense of self is an important developmental task of 

adolescence. If the development of adolescents‟ bodies does not conform in every detail to 

that of their peers, or to the model prescribed by society, they may regard themselves as 

unattractive and experience their bodies as unacceptable. In this case, their personality 

development will be hampered. Adolescents, and especially girls, are often preoccupied 

with their bodies and spend a lot of time looking at themselves in the mirror. Most 

adolescents are more concerned about their looks than any other aspect of themselves. 

Body image is closely related to self-concept. Most adolescents who regard themselves as 

unattractive have a negative body image. They also have a negative self-concept. In 

contrast, adolescents who regard themselves as attractive are better adapted, happier, more 

successful, more self-confident and more extroverted than their peers, who regard 

themselves as less attractive (Cobb 2010). One should be sensitive to any self-criticism or 

self-critical comment expressed by an adolescent. How peers and adults react to 

adolescents also contributes to their body image. When children are teased or rejected, for 

example, for being overweight or having a crooked nose, they may dislike themselves and in 

their minds form a negative body image. Research on people who were teased as children 

found that they have high levels of dissatisfaction with their bodies, low self-esteem and tend 

to be depressed. 

 

The drastic and rapid physical changes of the body are the results of a complex 

interaction of hormones released by both the pituitary and sex glands.  

 

 

1(b) Sleep deprivation Prescribed book p 31-32 

(10 marks) 

Adolescence is a period marked by biological and social changes that can affect health, 

behaviour and sleep patterns. Adolescents need to sleep between eight and 10 hours per 

night, and they need more sleep during the growth spurt (Bergin & Bergin 2014). However, 

adolescents generally go to sleep later and sleep less on schooldays the older they get. 

There is also a greater difference between weekend and weekday sleep. During the week, 

adolescents need to get up early to be in time for school, and over weekends, they go to bed 

later at night, but then sleep in the next day. Adolescents stay up later due to psychosocial 
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factors, such as doing homework, surfing the net, texting their friends, watching TV or 

working late (parttime job) and biological factors (Sigelman & Rider 2012). 

During adolescence, the brain completes its transition from its highly plastic, high-energy 

use, highly interconnected form to the lower-energy use, more efficient and faster processing 

adult form (Colrain & Baker 2011). The timing of secretion (late at night) of the hormone 

melatonin (sleep-promoting hormone) is a gauge of when the brain is ready to sleep (Papalia 

& Feldman 2012). As a result of the psychosocial and biological factors, many adolescents 

are sleep-deprived and many adolescents function at levels of sleep deprivation, which is 

characteristic of people with sleeping disorders (Bergin & Bergin 2014). 

According to a study by Fakier and Wild (2011), South African adolescents with sleep 

deprivation are more likely to smoke, drink alcohol and use drugs. There is also a correlation 

between motorcar accidents and adolescent drivers falling asleep (Papalia & Feldman 

2012). 

Adolescents who do not get enough sleep and are sleep-deprived, may display the following 

symptoms: 

• perform poorly on a variety of memory tasks 

• have problems at school 

• experience problems with their short-term memory 

• suffer from daytime sleepiness and the consequences associated with fatigue 

• have high levels of depression 

• be more irritable 

• have a lack of tolerance for frustration 

• find it difficult to control emotional responses 

• experience low levels of motivation 

• have a decreased ability to reason and concentrate 

• experience a decrease in speed and accuracy of information processing 

• be aggressive 

• be hyperactive 

• suffer from low self-esteem. 

Adolescents with sleep deprivation are sometimes wrongly diagnosed with attention deficit 

hyperactivity disorder (ADHD), learning disabilities or depression (Bergin & Bergin 2014). 

Parents, teachers and adolescents need to view sleep as being of fundamental importance 

in supporting growth, health, cognitive development and learning 

1(c) Cognitive neuroscience Prescribed book p 62 

(10 marks) 
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Cognitive neuroscience is an interdisciplinary study of human cognition that looks at the 

psychological, computational and biological mechanisms that have an impact on human 

thought, or cognition. Advanced brain imaging systems are used to gain a deeper knowledge 

of the division of labour within the brain. The view of neuroscience is that actions, thoughts 

and experiences alter the brain, rather than genes strictly dictating brain development 

(Bergin & Bergin 2014; Papalia & Feldman 2012). 

Brain-based-education (neuroscience) has been a popular movement, and some claim that 

neuroscience is revolutionising education. Neuroscience specifies the following five basic 

concepts about brain development (Papalia & Feldman 2012): 

• The brain develops throughout the life span. 

• The interactive influence of genes and experience shape the developing brain. 

• The brain‟s capacity for change decreases with age. 

• Cognitive, emotional and social capacities are inextricably intertwined throughout the 

life course. 

• Toxic stress damages developing brain architecture, which can lead to lifelong problems 

in learning, behaviour, and physical and mental health. 

Most of neuroscientists‟ work has been done in the past 15 years. The most important 

conclusion to emerge from recent research is that important changes in brain anatomy and 

activity take place far longer into development than had previously been thought. 

Adolescence is a period of substantial brain maturation with respect to both structure and 

function (Sternberg & Sternberg 2012). 

Adolescence, therefore, is not only just a time of tremendous physical change, but it is also 

a time of important changes in the structure of the brain and changes in the way the brain 

works. The growth of the brain is a lifelong process that starts in the prenatal period. Like 

physical development, it is individualised in each person and reflects a continuing interaction 

between genetics and environment (Papalia & Feldman 2012; Newman & Newman 2012). 

 

1(d) “Big Five” higher-order personality traits  Prescribed book p 102-103 

(10 marks) 

A personality trait is a durable disposition to behave in a particular way in a variety of 

situations (Weiten et al. 2011). Most of the theories on personality assume that some traits 

are more basic than others. A theory that is most popular among psychologists is the 

fivefactor 

model. This model on personality is a trait theory that was designed by McRae and 

Costa (1987, 1997, 2008). They belief that the vast majority of personality traits derived 
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from just five higher-order traits that have come to be known as the „Big Five‟ as shown in 

see Figure 4.6 

• Extroversion (positive emotionality): This refers to high activity, the experience of positive 

emotions, impulsiveness and a tendency towards social behaviour. Extroverts tend to be 

happier than others and have a more positive outlook on life. Extroverts‟ characteristics 

are as follows: 

Notesociable versus retiring 

• fun-loving versus sober 

• affectionate versus reserved. 

• Neuroticism (negative emotionality): This is the 

tendency to experience more negative emotions, 

notably anxiety, depression and anger. In some trait 

models, it is called negative emotionality. Neurotic 

people‟s characteristics are as follows: 

• worried/anxious versus calm 

• insecure versus secure 

• self-pitying versus self-satisfied. 

• Conscientiousness: This is the tendency to be diligentdisciplined, well organised, punctual 

and dependable. 

Conscientious people‟s characteristics are as follows: 

• organised versus disorganised 

• careful versus careless 

• self-disciplined versus impulsive. 

• Agreeableness: This refers to friendly, considered and 

modest behaviour. These individuals tend to be 

sympathetic, 

trusting, cooperative and modest. 

Agreeable people‟s characteristics are as follows: 

• kind-hearted versus ruthlessness 

• trusting versus suspicious 

• helpful versus uncooperative. 

• Openness to experience: This is also referred to as creativity. It is associated with curiosity, 

flexibility, artistic sensitivity and unconventional attitudes. Creative people‟s characteristics 

are as follows: 

• independent versus conforming 

• preference for variety versus preference for routine 

  imaginative versus practical. 
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1(e) Cyberbullying Prescribed book p 212 

(10 marks) 

Cyberbullying is harassment on computers and the internet (Brown & Bobkowski 2011; 

Papalia & Feldman 2012). By using the internet or other digital communication devices, 

harmful or cruel text and images are being sent or posted, for example (Rice & Dolgin 2008; 

Papalia & Feldman 2012): 

• sending derogatory or threatening messages 

• posting stories or pictures that ridicule others 

• sending embarrassing or pornographic material to the one you wish to harass 

• spreading rumours about others on the web 

• copying personal information from the person you wish to harass and sending it to 

others or posting it openly on the net.  

  



7 
 

QUESTION 2 

Prescribed book p 78-80. Discuss the statement “Urie Bronfenbrenner‟s ecological model 

explains how everything in an adolescent and his or her environment affects how they grow 

and develop”. In your discussion also make use of examples. (Use examples from your own 

life world)    

CONTENTS FOR MARK ALLOCATION TOTAL 

Discussion of Urie Bronfenbrenners theory  5x4 =20 

 

Examples from own life world 1x5=5 

Explanation in own words 2 

Correct interpretation of theory 1 

Using prescribed material 1 

Interest/enthusiasm 1 

TOTAL 30 

 

Urie Bronfenbrenner developed the ecological systems theory, in which he defined 

development as a function of the interaction between the development of a person and the 

environment in which the person lives (Bronfenbrenner 1975). He believes that this is a 

dynamic process, where all aspects of the environment affect a person and a person in turn 

affects all aspects of his environment. In other words, he explains how everything in a child 

and its environment affects how they grow and develop. He labelled different aspects or 

levels of the environment that influence development, in particular the microsystem, the 

mesosystem, the exosystem, the macrosystem and the chronosystem. The ecological 

environment is conceived as a set of nested structures, each inside the next Bronfenbrenner 

1979). 

Bronfenbrenner‟s ecological model for understanding social influences is shown in Figure 

4.2. 
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Microsystem: The microsystem includes all the face-to-face interactions in the developing 

person‟s immediate settings, such as family, school, peer group and community. The 

microsystem directly affects the child and vice versa. How a child acts or reacts to other 

people will affect how they will be treated by others. However, each child‟s special genetic 

and biologically influenced personality traits will also affect how others treat them 

(Bronfenbrenner 1979). It is the richness of the environment in the microsystem that is 

important to the development of the child and the adolescent. Much of an adolescent‟s 

behaviour is learned in the microsystem. Adolescent risk factors in the microsystem 

might include aspects such as domestic violence, divorced parents, negative peer 

relations, poverty and substance abuse. 

2. Mesosystem: The mesosystem has a structural relationship with the microsystem, and 

consists of the interactions among the various settings, such as linking the child with the 

teacher, the parents, the church and the neighbourhood. For example, the adolescents‟ 

experiences at home influence their school performance, and their experiences at school 

influence their interactions at home. Mesosystems, then, provide support for activities 

going on in the microsystems (Berns 2010). 

3. The exosystem: The exosystem describes a larger social system in which the child does 

not function directly and which is external to the child, but has an effect on the child. For 

example, if the parent has a demanding and stressful job, it may affect the way the parent 

interacts with his or her children at home, and this, in turn, may have a negative effect 

on the child. 
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4. The macrosystem: The macrosystem may be considered the outmost level in the child‟s 

environment and comprises cultural values, customs and laws. In this system, the child‟s 

beliefs, attitudes and traditions are affected. Generally, adolescents who live in rural 

South Africa, are likely to be affected by the values and cultural traditions of the cultural 

group that predominately lives in that area. Comparisons made across cultures have the 

potential to provide important information about the effects of culture on development 

(e.g. initiation schools, lobola, and other cultural traditions). 

5. The chronosystem: The chronosystem incorporates the dimension of time as it relates to 

a child‟s environments, for example, the age and time in history in which one lives, that 

is, the evolution of the four other systems over time. In South Africa, the change of the 

apartheid government to one of democracy is an example of the chronosystem. 

Bronfenbrenner‟s theory of ecological development emphasises the importance of 

understanding a person in relation to all these contexts. He seeks to provide a unified but 

highly differentiated conceptual scheme for describing and interrelating structures and 

processes in both the immediate and more remote environment as it shapes the course of 

human development throughout the life span. 

From the theories, such as those of Mead, Havighusrt, Hall, Freud, Piaget, Erikson, 

Kohlberg and Vygotsky, models were developed that show how cognitive, emotional and 

biological systems function. Kohlberg, Erikson and Piaget, for example, postulate that 

adolescent social development occurs in stages, while the nested environments of 

Bronfenbrenner‟s theory can be seen as the physical structure related to these 

developmental stages (Ratner 2002). 
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QUESTION 3 

Prescribed book p 106-108 Identity formation is an important part of the psychosocial 

development of the adolescent. Discuss the adolescent identity formation under the following 

headings: 

 

CONTENTS FOR MARK ALLOCATION TOTAL 

Gender-role identity 

 

6 

Career identity 5 

Ethnic identity 6 

Correct interpretation of question  1 

Using prescribed material 1 

Interest/enthusiasm 1 

TOTAL 20 

 

a) Gender-role identity 

 

The word „gender‟ comes from the Latin word genus, meaning „kind‟ or „sort‟, and it can be 

defined as a personal conception of oneself as male or female (or intersex) (Ghosh 2011). 

This concept is intimately related to the concept of gender role, which is defined as the 

outward manifestations of personality that reflect the gender identity. 

There are two schools of thought concerning gender-role identification. The traditional 

school holds that social forces maintain a constant and cumulative pressure on the gender 

role identification of the child. As the child grows older, this leads to increasing conformity 

to cultural norms for gender-appropriate behaviour. Up to puberty, for example, boys and 

girls are allowed considerable freedom with regard to what is seen as gender-typical 

behaviour. Usually, little is made of girls climbing trees and playing with toy cars and boys 

baking cakes. From puberty, however, pressure is exerted on adolescents to display more 

gender-typical behaviour. The following two groups emphasise particular gender-role 

standards and demand that the young person conform to them (Coleman 1980): 

• the peer group who exerts strong pressure, partly owing to their growing consciousness 

of their own sexual maturation 

• adults who see this behaviour in their interaction with the adolescent to ensure successful 

adjustment to adult life. 
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A number of researchers maintain that the development of a gender-role identity is more 

difficult for girls than for boys, especially in contemporary urban settings, because schools 

encourage girls and boys alike to be independent, competitive and achievement orientated, 

but on leaving school, these traits are not always valued as much for girls as they are for 

boys (Smith & Cowie 1991; Berk 2010). Girls are still expected to be non-assertive and to 

give up financial independence by assuming a domestic and maternal role in marriage. For 

example, less pressure is exerted on girls to excel in mathematics and science, which are 

traditionally considered to be more „masculine‟ areas of learning. Over the years, however, 

social attitudes and ideas about gender-appropriate behaviour have changed and greater 

assertiveness, independence and job-orientation in women are now generally regarded as 

acceptable female-appropriate behaviour in more and more cultures. 

Greater equality concerning appropriate behaviour for boys and girls has led to a more 

recent perception that the ultimate aim is not the appropriation of a male or female gender 

role. Rather, it is the transcendence of the gender role and the establishment of an identity, 

which contains within itself the positive qualities of both masculinity and femininity. 

b) Career identity 

During the adolescent phase, occupational identity becomes more defined. Whereas young 

children usually base their career choices on that with which they are familiar, or on 

fantasies 

(policeman, doctor, educator, ballet dancer, astronaut), adolescents begin to form an 

increasingly realistic conception of their own abilities and interests, with the result that their 

career interests also become gradually more realistic. 

The acquisition of a career identity takes place in two phases (Super in Steinberg & Belsky 

1991): 

1. During the first phase, from approximately 14 to 18 years of age, the adolescent begins 

to think in broad categories of work without taking any definite decisions. This is referred 

to as the crystallisation phase because the adolescent begins to form ideas about careers 

and to gather information about categories of careers. 

2. In the second or specification phase, the adolescent‟s choices are increasingly steered 

towards more specific careers. By the end of this period, extending from approximately 

18 to 21 years of age, the adolescent has usually chosen a career that forms an important 

part of his or her identity. 

 

c) Ethnic identity 

It is also during the adolescent phase that a strong ethnic identity usually emerges. 

Adolescents become acutely aware of cultural differences and differences in the values and 
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customs of their ethnic groups. This is usually the phase when young people rebel strongly 

against any form of injustice against their cultural groups. It is not surprising that adolescents 

often take the lead in protest actions, marches, strikes and the like. 

Ethnic identity is the sum total of group members‟ feelings about the symbols, values and 

common histories that identify them as a distinct group, and it is not merely knowing that 

one is a member of a certain ethnic identity (Rice & Dolgin 2008; Newman & Newman 

2012). In other words, the adolescent actively tries to understand this or her culture and 

explores the meaning of that culture (Levine & Munsch 2011). Adolescents from a minority 

group face thorny identity questions when they encounter conflicts between their culture 

and the culture of the dominant group (Newman & Newman 2012). However, many 

adolescents who are faced with the choice of two or more sources of identification develop 

a bicultural identity (Santrock 2013). This is when adolescents identify in some ways with 

their own ethnic group and in some ways with the dominant culture. 

Adolescents in South Africa and many other parts of the world are coming of age in societies 

that are ethnically and culturally diverse. Ethnicity can affect adolescents in many ways. 

Belonging to a minority or majority group has different effects. In the classroom, minority 

learners often face problems that do not exist for those from the dominant cultural group. 
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