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1. Define the following terms:
1.1 
· Inclusive Education: aims recognise and respond to the diverse needs of their students, accommodating both different styles and rates of learning and ensuring quality education to all through appropriate curricula, organisational arrangements, teaching strategies, resource use and partnerships with their communities.
· It is broader than formal schooling and includes the home, the community and other opportunities for education outside of schools; it is also about changing attitudes, behaviours, teaching methods, curricula and environments to meet the needs of all children. 
· Inclusive education is a dynamic process, which is constantly evolving according to local cultures and contexts, and is part of the wider strategy to promote an inclusive society says (UNESCO, 2001.Understanding and responding to children’s needs in inclusive classrooms.
· I totally agree because it is a human right and it covers rights such as the right to education and to live together, it builds respect for each other.
1.2 Discriminating Attitudes:
· Labelling has a negative effect on the image of self-image and this type of attitude usually happens when these children are places into special schools or when they are excluded in mainstream schools.
· It is when these children or learners are categorized when discriminating attitudes occur and very often it is most likely to be people who cannot determine the needs of these learners to satisfy their needs.  
· Inadequate knowledge  of needs can lead to negative assumptions about the needs of learners 
· This is one of the few factors of berries to learning reported by the NCSNET/ NCESS of which I agree having seen many learners in my community being denied access to education because of their situations of which authority is not educated in terms of assistance.

2. Education is an applied science. This means that teachers are expected to implement theory in their classroom practice. Using practical examples, describe how you will implement inclusive teaching practices for learners who experience the barriers below:
2.1 Perceptual-Motor Problems: 
· Perceptual exercises should always be presented in an integrated way, as a game or part of meaningful activities learners should not even know that they are busy with exercises.
· Be careful not to emphasise the child’s weak areas, they are inclined to avoid activities they have problems with.
· Lay out tracks of various textures that learners can walk on / crawl on / slide across e.g. corrugated cardboard, damp sheet, rough mat, bubble wrap, grass
· Games such as “I-spy…” can be combined with motor movements, such as “Jump like a frog and touch something red”.
· Play games like “touch your knee with your hand”  and progress to more difficult body parts.
· Play memory games e.g. “I go shopping and I buy…” can be played. (Limit to 6 learners).

2.2 Cerebral Palsy: 
· Arrange the furniture in a way that they are able to move around freely
· The washbasin and toilet must be easily accessible.  	
· Store classroom apparatus away & position activities in places where the learners will be able to reach for it themselves.  
· Encourage learners to become independent - organise the floor & table games which are easy to manage and which will encourage participation.  
· Encourage them to use disabled limbs 
· Give them chores & responsibilities so they will feel just as important as the others
· Encourage him or her to  join in group activities so they  feel as a participant in group situations
· Help him or her to feel physically & emotionally secure-may explore with confidence.
· Explain to the rest of the class to obtain & maintain understanding and cooperation.
· Comfortable with orthopaedic aids & try to make the class & other areas easily accessible so they can move around freely in the class while using their aids
· With medication make sure that they take their medication regularly.  

2.3 Autism Spectrum Disorder: 
· Physical structure. Environments are adapted to suit learning needs and style.
· Daily schedules. General and personalised schedules are developed according to the learner’s level of understanding to provide clarity,order, predictability and “what is happening when”.
· Work systems. These help learners to organise each specific activity, to learn and work independently and also to work in pairs and small groups.
· Visual structure and information. Each task or activity should be visually organised and structured to minimise anxiety and possible failure.
· Clarity, understanding and the interest level of the task are maximised by providing
– Visual clarity
– Visual organisation of the learning materials
– visual instructions of what is required to complete the task, e.g. provide either a jig, a visual representation (e.g. a photograph) or written instructions of how a task is to be carried out.


3 Discuss the manifestations of mathematics problems and then hints for how a teacher could assist learners who encounter barriers learning Mathematics. Your answer must be appropriate for your phase specialisation. 
Intermediate and senior phase 
· Use a vast variety of concrete teaching and learning material to give learners opportunities to visualise the mathematical concepts and to explore and communicate them.
· Use a variety of thinking strategies to solve the problems.
· Relate the mathematical outcomes to the real world context.
· Be ready to change the lesson plan if it seems as if the learners do not have the basic knowledge for the material to be applied.
· Present the curriculum content in a flexible manner by showing the learners that there is a variety of methods to solve a problem.
· Hints which may be valuable for intermediate phase :
· Advice to parents regarding development of their children’s mathematical skills  Parents can, for instance, develop their children’s mathematical skills in the kitchen. All children enjoy kitchen activities Quantities and numbers (how many cookies have we baked?) Mathematical activities such as counting, adding, subtracting, multiplying and dividing(we have already added one cup of milk; how many cups of milk must we still add?)
· Involve them in collecting the ingredients for a recipe for a meal
· Draw the family into a board game & encourage the child to keep the score and compare the scores of the different family members

4.  Language question: Answer either 4.1 or 4.2, according to your phase of specialisation.
4.2 Intermediate Phase:
Discuss how you would support your learners to progress from “learning to read” to “reading to learn”. Provide practical examples from your teaching practice observations and experiences. (20)
· Read stories to learners to extend vocab, familiarise them with written language and language structures – discuss stories and use questions and answers.  Learners can act out the story or create drawings and then discuss it
· Never criticise learners’ language usage, this inhibits spontaneous conversation among them.  Simply correct the incorrect form by rephrasing without comment after the learner has used it.  
· Group discussions should be encouraged so they can tell stories to the group and afterwards it can be discussed , ask questions about it 
· Allow enough time for informal conversation.
· Encourage learners to read on their own as it’s a means of expanding general knowledge, vocab and their command of language.
· Advise parents to make time every day for conversation within the family circle
· Reading stories helps learners to realise that written language is different from spoken language and will know how written language is formulated
· Ensure that learners become competent at two main aspects of reading: recognising and understanding the words
· Enough time should be spent for learners to become familiar with high frequency words in order to recognise these words on sight, as well as with the sounds associated with letters
· Learners should become familiar with the composition of words & sentences & should be able to apply this knowledge by writing words & sentences alone
· Teach the elements of reading to learners in a playful manner – don’t sound out the words for eg, c+a+t is cat – this should be avoided
· Use open ended questions as well.
· Don’t allow learners to fall behind as they proceed through the class reader ,rather keep passages shorter and get the group to follow in their readers.
· Read in unison and in sequence for variation.
· Learners can make up their own stories and these can be written down for them they can illustrate the stories and then read them
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