Appendix P - Counselling techniques

Counselling is a facilitative process in which the counsellor, working within the framework of a special helping relationship uses specific skills to assist learners to help themselves more efficiently. You have to accompany learners as they go through this process and experience their growing pains with them. There must be warm, receptive and empathic bond between the participants so the learners can express themselves openly. They have to learn to trust you. Counsellor should: have a strong need to help others, Love learners and be interested in what they say, be sympathetic, empathetic, have patience, Be friendly and thoughtful, be honest and sincere, be responsible, have a sense of humour and have broad interests.

Counselling skills: Listening skills, The ability to show respect and to encourage people, Ability to show understanding and to see a situation from different perspective, The ability to help learners to make responsible decisions and to take responsibility for their decisions

Responses

· Evaluative response – you are assessing the situation form your own moral point of view

· Interpretive response – you think you understand the reason for the learner’s behaviour and say “you might have done this because…” There is no point in supplying reasons for the learner´s behaviour, because it won’t help to solve the problem.

· Supportive response – can be helpful when you have thoroughly examined all possible solutions and have already found the best one. If you express reassurance too early, e.g. I am sure things aren’t as bad as they seem, the learner may feel you don’t understand the full impact of their problem.

· Investigative response – ask questions like what happen then? Or How did they react?  To be able to understand the problem. Don’t sound like you are trying to interrogate.

· Advisory response – only at the end of the counselling process when you are familiar with all the circumstances. And know the learner’s personality.

· Understanding response – reproducing the learners actins or feelings in our own words without altering his point of view; showing the learner we understand

A short-term counselling model

Preparation phase – learner makes contact with the counsellor (is asked to come or makes appointment himself. Try to understand the problem, look at the learner´s personal file or learners profile chart, sit opposite the learner, create welcoming atmosphere, be interested in the learner’s problem

Meeting and getting acquainted – greet the learner, ask him to sit down and assure him that the conversation will remain confidential. When it comes to solving the problem, you and the learner are equals. Explain what the counselling process involves, learner tells the details of the problem. The learner should try to generate his own solution. Tell the learner that you are prepared to suggest solutions that he may not have thought of

Exploratory stage – explore the situation together with the learner. Tell the learner that you ask lots of questions in order to help him and he shouldn’t see questions as a threat. Learner must feel that you are listening carefully and making sincere effort to find out how the problem is affecting him

Action stage you should help the learner to monitor feelings, ideas and behaviour. You should help the learner to see the problem from different angles and achieve a permanent solution. Actions include setting goals, choosing methods of achieving them, monitoring progress and evaluating results.

Terminating stage – summing up the whole process or asking learner to tell you what has changed in his life, end on a high note.

Responses to the counselling process – factors

· Values – everyone has their own values. You shouldn’t impose your values on someone else – respect the differences

· Referrals – difficult cases should be referred to trained professionals

· Resistance and reluctance – if learners didn’t come voluntarily, they may build up resistance to help, because they feel embarrassed about discussing their personal thoughts and feelings or because of their perception that only weak people go to head doctor. Explain that it takes a lots of courage to speak about personal problems and that you care. Reluctance to cooperate slows the progress. They are uncooperative, come late for their appointments or don’t show up at all. Tell them you want them to be happy and successful; you understand their reluctance, because they probably feel you are going to tell them what to do. Explain you can’t do that because each person knows themselves the best.

· The counselling contract – task assigned often takes form of awareness exercise e.g. if you come next time and tell me how the most popular person in your class behaves towards the opposite sex, we can talk about it and evaluate this persons actions. If the learner doesn’t do the task, you would discuss the reason why he found it difficult.

The participation of the learning programme educator in the counselling model

A model can only survive if people use it regularly. You need to take active part in the counselling programme. Assessment and observation are techniques that can help counsellors to understand learners better

Assessment

Assessment in schools usually has to do with learner’s performance – exams, tests. They are often criticises because their results are misleading. Assessment should focus on the whole learner, not just his intellectual abilities. The educator or counsellor gathers, organises, interprets and notes information in order to formulate a complete picture. The learner should be encouraged to make a contribution. The reason for doing assessment is to gain insight into the learners needs. The educator is then able to plan more appropriate learning experiences or provide remedial support. Assessment will enable you to 

· identify learners strengths and weaknesses

· diagnose the reasons for errors

· motivate learners

· compare learners performances

· behaviour with required norms

· plan corrective measures

Assessment can be of value for following ways

· The learner will gain more confidence and become more enthusiastic about his work

· The learners working habits will improve

· The learner will begin to understand new concepts

· The learner will come to know his strength and weaknesses

· You will have a better idea of how to plan the teaching programmes

· You will be able to diagnose the learners needs

· You will know how to group learners at the same level and be able to help individual learners.

Assessment techniques

1) Observation – an observatory technique that should be part of every educator’s role.  The observation process can be either informal or formal. Formal, planned observation enables us to learn something about a learner who doesn’t want to communicate verbally. The purpose is to try to understand how the learner sees himself. Technique walk-a-mile-in-my-shoes can be used. The observer should be careful to avoid prejudices (Pygmalion effect) and remember each person is unique. The observation should be sustained over a long period of time. Note frequency of behaviour manifestations and the factors that caused them, be objective and don’t draw hasty conclusions. The learner will reveal his or her character through favourable manifestations (honesty creativity etc.) and unfavourable manifestations (laziness, lying etc.)

When observing learners, you should observe following:

· learners attitudes, disposition, temperament

· development of conscience

· development of community involvement - Learners from different home circumstances or learners who are different may be looked down on

· physical and psychological conditions - Monitor all learners continuously and report ASAP malnutrition, abuse, anorexia, epilepsy, chronic illness, pregnancy, and other problems

· interpersonal relations

· Responsibility and leadership- Give each learner in the class the opportunity to carry out a task and to be a class leader. This will allow you to obtain information on learner’s leadership, self-confidence, self-assurance, tolerance and initiative

· general scholastic behaviour- A school, which has a strong academic tradition, could make underachievers or poor achievers feel rejected – even if it is not in fact the case

· communications -Don’t label learners purely on the basis of his use of language, because not all learners who use restricted vocabulary come from pedagogically unsupportive family en error known as semantic stereotyping

Self-observation by the learner – this technique is especially effective when the learner has to implement a study programme

Observation should be verified by comparing it with observations of other people

2) The interview 

The interviewer must be likeable adult; the interview must be conducted in a place that ensures privacy. The aim of the interview is to bring the learner closer to adulthood. The interview is a discussion between a therapist or counsellor and a patient, client or prospective employee, aimed at gathering information for the purpose of diagnosis, treatment, establishing abilities, counselling or research

The interviewing methods

The direct (structured) approach – the interviewer takes the lead; the learner doesn’t get much chance to speak or explain

The indirect (unstructured) interview – enables the educator to discover the real problem; learners speaks about his problem, interviewer listens, sums up the information, evaluates it and interprets it; the learner and interviewer are equal partners; learners often don’t open up; time-consuming

The combined approach – consists of the best elements of the direct and indirect interviews;

The counsellor doesn’t force the learner in a particular direction, but expresses interest in any opinion or attitude of the learner. He guides the learner in different direction if he shows signs of taking the wrong direction. The learner is guided to take the initiative and make his own decision.

Types of interviews

Exploratory interviews – the learner and the educator jointly consider, analyse and integrate information. The educator learns through dialogue who the learner is and what the nature and scope of his problem is.

Historicity interview – discussion with someone who knows something about the learner’s educational situation. It can be even conducted with the learner himself, in which case it is autohistoricity discussion. The aim is to determine what the learner has become so far and how he has done it. It gives an idea of the learner’s personal development

An information-gathering interview – gathering required information such as personal structure, educational level, occupation. Can be conducted with the learner or his educators

The counselling interview – involves parents and/or learner with problems. The counsellor provides useful advise and related information that would enable the parents to give their child more purposeful guidance. It should help the learner to put the future in perspective so that they can help themselves

Interviewing techniques

The purpose of the interview will determine the interviewing techniques. These techniques can also be used in group interviews

Internal frame of reference – how the client sees himself and feels about the situation.

External frame of reference – how the counsellor sees the client and feels about the client’s situation.

Working from an internal frame of reference – the therapist is working according to his own frame of reference. He chooses the questions and decides what he wants to know.

Working from an external frame of reference – the therapist tries to observe the problem according to the learner’s frame of reference. Sensitive listening enables the therapist to hear not only what the person is telling him but also what the person is saying to himself – accurate listening. The therapist should watch the person and note signs of sadness, tension or anxiety – accurate observation. Accurate empathy - the therapist shows necessary empathy and is able to feel learner’s emotion. Accurate observation, listening and empathy with client enable the therapist to diagnose the client’s problem.

Questioning – asking questions in such a way that they don’t disturb the flow of conversation. Open/unstructured questions are more suitable then closed/structured questions, because open questions pave the way for further discussion. Use penetrating/investigative questions to guide the learner to expand on something he has said

Reflection – implies thinking deeply about what the learner has said. You show understanding of the learner’s feelings by verbalising them, as the learner isn’t able to do so. By doing so, you are indicating to the learner that you are aware of his feelings and are prepared to explore and accept his feelings. The interviewer must reflect on what the learner has to say and sum it up or paraphrase it without changing it in any way.

The continuation and structure of the interview

Individual interviews 

When the counsellor meets the client for the first time, he should put his client at ease – warm and enthusiastic greeting, handshake, and discussion about local news. Aim – establish positive relationship with the client; never dominate the discussion. Learn everything about the client – his background, environment and relationships.

After the initial meeting, ask the client what he wanted to achieve by asking for the interview or in case you initiated the interview, explain why you invited the client to your office. Ask if there were any previous attempts to solve the problem. Why weren’t they successful? Employ empathy, encouragement, interest, acceptance, care, support, honesty etc. Sum up what the client has said, ask for explanations and paraphrase to make sure you understand one another. Ask penetrating questions to obtain more information. Ask the client’s opinion about the matter give your opinion on how the client and other people could have contributed to the problem and how the problem might be solved. The counsellor and the client should set certain objectives which they intend to achieve during the counselling sessions. Goal setting should be accompanied by suggestions on how to achieve the goals. A method should be found to assess the progress.

Group interviews

Group counselling involves a group of people who cooperate under the leadership of the counsellor in an attempt to solve personal and interpersonal problems. It makes each client realise that he isn’t the only one with a particular problem and that the problem can be solved. Each individual is given the opportunity to demonstrate how he behaves and determines what impact this will have on other people. At the same time people learn how to tackle their problems. Group counselling is suitable for abused women, people who are shy, aggressive; find it difficult to get on with others. Group counselling may not be suitable for: people with intimate problems, people who dread social interaction, intolerant or impulsive people. In these cases, counsellor should start with individual counselling and may include group counselling when progress is made.

Weaknesses of group counselling:

Not suitable for everyone

· Impossible to go into an individual’s problem in sufficient depth
· A client may tend to disclosure more than necessary

· Confidentiality may be a problem

· It is impossible to give sufficient attention to client’s problems

· Some clients may find it difficult to trust other clients when they want to discuss personal matters

· They may be pressured to conform

Many topics can be dealt with in group interviews: relationships between learners or between educators and learners, study habits, success or failure at school, career decisions, and parents
Assessment techniques

· Observation

· Conferences

· Questioning/listening

· Testing

· Negotiating learning

· Peer group learning

· Self-assessment by learner

· Peer group assessment

· Learner’s workbooks

· exhibits

