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Dear Student 
 
This tutorial letter contains feedback on Assignment 01 and Assignment 02. 
 
The assignments I received from students were generally of a very high standard.  It was 
clear that you went to a lot of trouble in completing the assignments.  Thank you for that. 
 
FEEDBACK ON ASSIGNMENT 01 
 
The Assignment Section marked this assignment.  
 
Students complained that they could not find the information to answer some of the 
questions. I refer you to the specific pages in the prescribed textbook where you can find the 
answers to some of those questions: 
 
Question 3: page 4 
Question 7:  Chapter 1 contains many examples, including those on pages 9 and 30 
Question 25: page 62 (Also see page 105 ‒ we should read and implement CAPS with the 
NCS ‒ and 106 ‒ the principles of NCS are still relevant. As an educator, you should know 
the principles contained in the NCS 
Question 28: pages 32 and 36 (figure 2.3) 
Question 30: page 48 
Question 31: pages 101 and 110 
Question 32: page 31 
Question 38: page 55 
Question 39: The answer to this question appears across the module in all phases of 
planning. See pages 7 to 9 as well as pages 15, 44 and 69 (from section 4.3.2 onwards) 
Question 41: page 52 
Question 44: page 69 
Question 45: pages 73 and 74 
Question 46:  Read pages 78 to 81. Page 96 reminds us that OBE is an approach. 
 
FEEDBACK ON ASSIGNMENT 02 
 
I trust that you enjoyed completing this assignment. I realise that this assignment might have 
been somewhat difficult, especially question 3. 
 
QUESTION 1 
 
"Behaviourism is an example of a theory on teaching and learning that originated from the 
natural sciences." In your own words, describe what the behaviourist perspective is all 
about.  

        (5) 
 
 
MEMORANDUM 
 
The belief about learning as achieving objectives (outcomes) and therefore "behavioural 
change" is aligned with the behaviourist approach; in other words, the focus is gaining 
knowledge or an ability through the use of experience, with equity, access, flexibility 
and quality, aimed at changing the way in which learners behave. Therefore, learning is 
approached as an objective (outcome) or product of processes that can be recognised or 
seen.  
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An emphasis on setting objectives might be because teachers want their learners to display 
particular behaviour and/or skills, which should be measurable and therefore visible. By 
setting objectives, teachers can organise learning to take place in a particular way and be 
able to predict and control what happens in the classroom. 
 
Cajkler and Addelman (2000:2-3) explain that teachers can motivate learners to learn by 
setting them attractive, interesting and achievable objectives (outcomes), by encouraging 
and praising them (positive reinforcement) and by identifying the learning problems of 
underachievers rather than merely reprimanding them. 
 
Gagné (1985:28-35) argues that learners will be motivated to repeat a behaviour when they 
feel they can manage a task. So when the teacher sets particular learning objectives, the 
approach in planning teaching and learning includes dividing learning assignments into 
smaller units to give learners enough time to complete the tasks successfully. The learner 
can be further motivated by practising and repeating the newly mastered knowledge and 
skills regularly. 
 
THIS IS GENERAL INFORMATION FROM THE TEXTBOOK. WE GAVE CREDIT FOR 
OWN INTERPRETATION AND EXAMPLES. 
 
QUESTION 2 
 
Write an essay to discuss how and in which instances you would use the following in a 
teaching-learning environment. Also refer to advantages, disadvantages and practical 
examples to further elaborate on your answer. 
 

• cognitively guided instruction 
• scaffolding  
• simulation 
• problem solving 
• discussion 

           (15) 
 
MEMORANDUM 
 
Start with an introduction and end with a conclusion. Make sure you refer to any sources that 
you used. 
 
2.1  COGNITIVELY GUIDED INSTRUCTION 
 
Cognitively guided instruction is a strategy for using both listening and language as part of 
the learning process. The strategy uses learners' prior knowledge and builds on that through 
discussion and dialogue. By listening to learners' thinking about the subject and topic, the 
educator can direct or guide their thinking and thereby emphasize knowledge acquisition. 
 
2.1.1 BEST TIME TO USE 
 
It is best to use cognitively guided instruction when critical  thinking  is  required. Learners 
need to have experience and knowledge of the subject matter and be confident enough to 
take part actively. 
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2.1.2 ADVANTAGES 
 
This strategy helps to develop learners' insight into the problem. It allows learners to 
recognize different approaches towards solving problems and the value of sharing 
experiences and different perspectives. 
 
2.1.3 DISADVANTAGES 
 
Quiet learners can "hide" by not taking part. We cannot use this strategy when learners are 
not well prepared or do not have adequate prior knowledge. It can also be a real problem 
when a few learners dominate the cognitively guided instruction, while the majority of the 
learners are excluded and do not gain from it. 
 
2.1.4 EXAMPLES 
 
Class discussion and dialogue (Booyse & Du Plessis, 2014:37). 
 
2.2 SCAFFOLDING 
 
Scaffolding is the process of creating a framework around prior experience to assist learners 
to build new knowledge. 
 
2.2.1 BEST TIME TO USE 
 
It is best to use scaffolding when learners have personal, social or academic obstacles to 
learning. 
 
2.2.2 ADVANTAGES 
 
The educator can gradually guide the learners and build confidence and motivation. 
Scaffolding uses teacher guidance and peer support and encourage interaction and 
collaboration. 
 
2.2.3 DISADVANTAGES 
 
In the case of the over simplification of tasks, learners will not reach the educational 
objectives. The differing opinions of learners could require teacher intervention. Language 
and socio-economic problems, attitudes and low levels of motivation might be problematic. 
 
2.2.4 EXAMPLES 
 
Questioning, collective enquiry into a topic and dialogue (Booyse & Du Plessis, 2014:39). 
 
2.3  SIMULATION 
 
Simulation is the controlled re-enactment or imitation of situations using technology and 
includes real-life enactment by learners. Learners practice problem-solving skills. 
 
2.3.1 BEST TIME TO USE 
 
It is best to use simulation to demonstrate real-life situations to learners. 
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2.3.2 ADVANTAGES 
 
The method helps learners to experience real-life situations without the possibility of serious 
repercussions. Learners can experiment and find solutions in a safe manner – true to life. 
The educator can get learners emotionally involved in a situation in an interactive and 
enjoyable way. 
 
2.3.3 DISADVANTAGES 
 
The method takes a lot of time, and learners can get over emotional and involved in 
imaginary situations. 
 
2.3.4 EXAMPLES 
 
Computer-aided simulation and role-play (Booyse & Du Plessis, 2014:40). 
 
2.4 PROBLEM SOLVING 
 
Problem solving allows learners to build skills such as self-management and teaches them 
to approach problems in a balanced way. 
 
2.4.1 BEST TIME TO USE 
 
It is best to use problem solving when learners have a clear understanding of the subject 
related to the problem, are motivated to learn and have acquired a measure of problem-
solving ability. 
 
2.4.2 ADVANTAGES 
 
The educator actively involves learners by challenging them to make judgments, applying 
the knowledge they were taught and to think about their own learning processes. 
 
2.4.3 DISADVANTAGES 
 
Learners' fear of failure may restrict participation. This method requires time consuming and 
in-depth preparation from the educator.   
 
2.4.4 EXAMPLES 
 
Context-based teaching, case studies and word sums (Booyse & Du Plessis, 2014:40-41).  
 
2.5  DISCUSSION 
 
2.5.1  BEST TIME TO USE 
 
It is best to use discussions when the aims of the teacher are to obtain knowledge, to 
motivate learners to develop cooperative skills, to encourage the critical analysis of 
assumptions and attitudes and to stimulate creative solutions. 
 
2.5.2  ADVANTAGES 
 
Both the teacher and the learners take part during discussions. It appears that learners can 
be motivated and encouraged through a discussion to analyse assumptions critically, to 
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achieve creative solutions to problems and even to develop cooperative skills. 
 
2.5.3  DISADVANTAGES 
 
Learners need sufficient background knowledge about the agenda of the discussion to be 
able to discuss the relevant issue. Some learners might display behaviours like silence, 
withdrawal, animosity or aggression. 
 
2.5.4  EXAMPLES 
 
Policy discussions that require learners to see the need for the policy and to take a position 
on it or to act on the particular issue (Booyse & Du Plessis, 2014:41). 
 
 
QUESTION 3 
 
This is an open question. Suggested length: four to five pages (i.e.1 200 - 1 400 words). 
 
The implementation of the curriculum needs to be a phase-long process for planning, 
managing and organising classroom practice. This means that what is planned must guide 
and inform what is done in the classroom, all teaching, learning and assessment. 
 
What do us teachers have to consider when we plan for teaching and learning to take place, 
and who should be involved in curriculum planning? 
 
Your focus should be on one phase in school. 
 
In your case study, you should include at least the following: 
 
1. Stages of planning for curriculum interpretation and implementation (process) 
  
2. The documents you need 
 
3. Who should be involved 
 
4. An example of a lesson plan for ONE SUBJECT and ONE GRADE IN THE PHASE 

(product) 
 
5. Your own SWOT analysis of any school. 

(30) 
 
THE ANSWER BELOW IS MERELY AN EXAMPLE.  
 
Steps or stages of planning for curriculum interpretation and implementation 
 

1. Strategic school planning 
2. Phase planning 
3. Grade planning 
4. Lesson plan  
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Strategic school planning  
 
The entire school development planning can form part of this section, but is not compulsory. 
 
All stakeholders must consider all the activities and interests of the school and then decide 
on the goals for a specific period. The purpose is to make sure the school is ready for the 
learners and that teaching and learning suit the needs of the community, school and 
classroom.  
 
Whole school development includes the following: vision, mission, budget, staff and 
curriculum. Planning concerning how teaching and learning should take place should be 
linked to the whole school development plan. The curriculum forms the core of the school, 
and its implementation must support the school's vision and mission. 
 
The school management team and professional staff must do a SWOT analysis to determine 
the needs they should focus on in a particular phase. Other stakeholders, such as the 
learners, parents and community should also give their input in the process of selection.  
The broader context helps teachers to make selections based on identified needs and 
ensure that they do not ignore conceptual progression. 
 
Phase planning: A learning programme or curriculum is developed for three grades. The 
implementation of the curriculum must be a phase-long process of planning, managing and 
organizing classroom practice. The planning must serve as a guide for the teaching, learning 
and assessment that take place in the classroom. For example, in the FET phase (grades10 
to 12) there are four compulsory subjects (i.e. the home language, the first additional 
language, Mathematics/Mathematical Literacy and Life Orientation) and three elective 
subjects.   
 
Aspects to consider during phase planning include the following: 
 

• the contexts or themes of teaching, learning and assessment 
• incorporating the principles of the CAPS document in all teaching, learning and 

assessment 
• the aims and assessment criteria across the phase 
• the sequencing of the aims and assessment criteria 
• the core knowledge and concepts needed to attain the learning outcomes and 

assessment criteria (should reflect the context) 
• how to ensure progression within subjects and from grade to grade 
• the time allocation and weighting awarded to learning in the subject for each phase 

 
All teachers in a phase should work together to create a clear plan of how they will guide 
learners. Individual planning is not advisable, because all teachers must ensure that learners 
achieve the national learning outcomes by the end of the phase (grades 3, 6, 9 and 12). 
Teachers must be involved in different levels of planning. The teacher must refer to the 
teacher's guide and CAPS document. The CAPS document and the characteristics of the 
learner are the organizing principle. 
 
Planning per year and grade: The work schedule for each grade is based on CAPS. 
Teachers will have to consider the realities of the school and the learner context when 
planning. 
 
Lesson planning: Individual teachers have to plan lessons for each grade based on 
curriculum topics and have to ensure that they plan for particular learners in their classes. 
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Each lesson must also include learning aims and an outcome.  
    (20) 

 
EXAMPLE OF ANY LESSON PLAN: Please make sure that your lesson plan makes sense 
and that you link the objectives and assessment.                  (5) 
 
SWOT ANALYSES OF ANY SCHOOL 
 

• strengths (internal) 
• weaknesses (internal) 
• opportunities (external) 
• threats (external)                     (5) 

[30] 
TOTAL: 100 

 
 
Best wishes for your preparation for the examination!  
 
 
Prof  EC du Plessis 
 
E-mail:   dplesec@unisa.ac.za  
Fax:  0866343996 
Telephone:      0828093903 
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