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LADEMSJ – SUBJECT DIDACTICS EMS 

Past Exam Paper Summary 2015 

1. Motivation is one of the keys to effective teaching. Briefly summarise the factors about 

motivation that Economic and Management Science teachers should consciously consider and 

use to design learning situations that will motivate learners to learn as explained in the study 

guide 

Paper Question Marks Allocated to 

2013-01 1.1 10/40  

2013-10 1.2 10/40  

2014-01 1.2 10/40  

2015-01 1.1 10/40  

Page 186 – 7.3.5 

 Intrinsic motivation is preferable to extrinsic motivation because its effect is more permanent and 

widespread. 

 If a class is motivated, the learners will cooperate and participate in the teaching-learning situation and 

learning will take place. 

 You should set realistic goals, long-or short-term, for your learners. They need to know in what direction 

they are moving. 

 You should be enthusiastic in your presentation of lessons. If they are boring, you cannot expect the 

learners to be attentive and motivated. 

 Use a variety of methods in presentation; this prevents learners from getting bored. 

 There must be a correlation between the level of presentation and the learners’ level of development. 

When lessons are presented at too high or too low a level, learners will be discourages or frustrated, 

rather than motivated. 

 Personal, social and intellectual differences must be kept in mind and the teacher must cater for every 

learner in the class. 

 The natural desires and urges of learners, especially their inquisitiveness and inclination to play, should 

be utilised. 

 As far as possible, self-confidence should be cultivated. Success breeds success. 

 A learner’s self-esteem must be promoted and built up. Everybody wants to feel important and to be 

treated with respect by friends and teachers. Praise and acknowledgement, no matter how slight, are 

therefore important parts of motivation. Learners strive for and are dependent on these incentives for 

improvement. 

 Inform learners of their progress. Their assignments and tests must be returned to them as soon as 

possible and you must help them to understand their mistakes. 

 Reinforce success with reward, instead of punishing failure. Positive motivation has more retention value 

than negative motivation. 

 Use the learners’ natural desire for adventure and action. 

  



EMS Study Notes - Past Paper Summary 2013-2015. Compiled by Adele Posthumus Page 2 of 14 

2. Briefly explain the steps (according to Killian) how a lesson in which jigsaw as cooperative 

learning technique is used, should proceed as explained in the study guide. 

Paper Question Marks Allocated to 

2013-01 1.3 10/40  

2013-10 1.1 10/40  

2014-01 1.3 10/40  

2015-01 1.3 10/40  

Page 111 – 5.2.2.3b 

 The jigsaw method was developed and tested by Elliot Aronson and his colleagues in 1978 and then 

adapted by Slavin and his colleagues. 

 With the jigsaw method, learners are assigned to five- or six-member heterogeneous study teams. 

Academic materials are presented to learners in text form and each learner has to learn a portion of the 

material.  

 For example, if the textual material was on cooperative learning, one learner in the team would be 

responsible for STAD, another for jigsaw, another for group investigation, and perhaps the other two 

would become experts in the research base and history of cooperative learning.  

 Members from different teams but with the same topic (sometimes called ``the expert group'') meet to 

study and help one another learn their topic. Then learners return to their home team and teach other 

members what they have learnt. Following home team meetings and discussions, individual learners 

take quizzes on the content. 

 In the Slavin version of jigsaw, team scores are formed using the same scoring procedures as in STAD. 

High-scoring teams and individuals are recognised in the weekly class newsletter or by some other 

means. 
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3. Identify (Name) the skills that Economic and Management Sciences teachers should 

consciously develop to become competent teachers in the learning area as explained in the 

study guide. 

Paper Question Marks Allocated to 

2013-01 1.4 10/40  

2013-10 1.4 10/40  

2014-01 1.4 10/40  

2014-10 1.2 10/40  

2014-10 1.4 10/40  

2015-01 1.4 10/40  
Page 180 – 4.4.4 

 

Reducing subject matter to essences 

Instruction cannot happen without subject matter. When planning lessons, teachers must carefully consider 
the interrelationships between that theme and other themes (microanalysis). They should then conduct a 
microanalysis of subject-specific knowledge (technical terms like proper names, generic names and 
symbols), subject-specific expertise skills (posting, balancing, compiling statements, drawing graphs, 
collecting data and predicting) and general expertise skills (explaining, interpreting, analysing). 

Planning a lesson design 

This skill is based on sound theoretical knowledge of the subject matter and pedagogic essences. The 
teacher has to particularise propositions from the lesson structure – the macrostructure – and so arrive at a 
lesson design that harmonises the anticipated lesson format with the subject matter (in keeping with the 
nature of the subject). 

Making the lesson proceed meaningfully 

Skilled teachers are able to establish a balance between their own activities and those of learners. Criteria 
for evaluating this skill include instructional effect and learning effect. Instructional aims and objectives may 
be regarded as “effect”. 

Viewing themes through the learners’ eyes 

As subject experts, teachers often make the mistake of expecting learners to have reached the same level 
of insight as they have. Also, a teacher who proceeds straight to grade 12 class from a grade 8 class may 
forget the basic truth. Or teachers may expect a grade 12 class to have reached a level that they only have 
to achieve by the end of the year. 

Capturing and holding learners’ interest 

One of the best ways to capture learners’ interest is to vary activities. Teachers should at all costs avoid 
starting a lesson before learners have even unpacked their books. The skill of retaining interest is mainly a 
matter of thorough preparation and motivating learners. 

Asking questions 

The question-and-answer method promotes dialogue between teacher and learners. It requires expertise to 

ask questions that follow logically, that accord with the learners’ level, that make the lesson unfurl 

progressively and that determine whether learners have analytical and synthetic ability as well as 

knowledge. Formulating questions is an essential part of preparing a lesson and should not be left to 

chance. 

Applying reinforcement 

Teachers should listen attentively to learners, give credit where credit is due and encourage them to 

answer questions. This is a difficult task, but teachers should never humiliate or reject a learner. 

Integrating teaching media effectively 



EMS Study Notes - Past Paper Summary 2013-2015. Compiled by Adele Posthumus Page 4 of 14 

Teachers should continually work at the skill of making reality perceivable and finding examples to make 

abstract concepts meaningful to learners. Many media do not really make learners perceive things. The 

essence of perception lies in the mind, so teaching media are effective if they promote thinking. 

Evaluation 

Evaluation reveals both qualitative and quantitative elements. Since the teacher’s judgement has a major 

impact on learners’ futures, this skill has to be carefully cultivated. 

4. Distinguish between the concepts “summative assessment” and “formative assessment” as 

discussed in the study guide. Discuss each concept separately and give an applicable example 

of each concept to illustrate your comprehension thereof. 

Paper Question Marks Allocated to 

2013-01 2.1 8/30  

2013-10 2.1 8/30  

2014-01 2.2 8/30  

2015-01 2.1 8/30  
Page 158 – 6.6.1.4 

Summative assessment 

Summative assessment is conducted at the end of a learning experience and usually consists of one final 

test or examination. The main purpose is to grade learners and judge teaching success. Summative 

assessment is almost always norm-referenced, which means that a learner’s achievement is compared 

with that of other learners or with a prescribed pass mark to determine how well he/she is doing. If 

assessment is used to decide whether or not a certain outcome has been achieved, it is summative. 

Summative assessment therefore enables you to tell how much a learner has achieved at any given stage. 

Formative assessment 

Whereas summative assessment is employed as an end-measure of teaching-learning success, formative 

assessment provides teachers with information to help them understand the problems learners may 

experience in the learning process and to enable teachers to improve. Formative assessment is performed 

continuously throughout the course, unit or lesson to decide how well the teacher and learner are doing and 

what needs to be done to help learners grow and make progress. Formative tests are usually sharper in 

focus than summative tests and are less useful for grading. Formative assessment is almost always 

criterion-references and consists of criteria that learners are expected to achieve in a particular grade. 

Diagnostic assessment (not in question, but thought I would include it in answer) 

Diagnostic assessment tends to combine the elements of summative and formative assessment. At the 

beginning of a course, unit or lesson, a diagnostic assessment may be implemented by using summative 

techniques to measure a learner’s pre-knowledge, pre-skills and pre-attitudes/values (e.g. by having a 

learner write a pre-test) to determine where learners should be placed (e.g. in a gifted, average or below 

average group). Diagnostic assessment does not stop there. Efficient teachers continue to diagnose 

learners’ understanding and interest throughout each lesson and unit. During the lesson, diagnostic 

assessment is applied by using the techniques of formative assessment to discover the causes of learners’ 

difficulties. 
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5. Name and discuss the elements and criteria used to formulate criteria-based behavioural 

outcomes as discussed in the study guide. Formulate criteria-based behavioural outcomes 

(learning outcome in lesson planning). Show in brackets where and which elements and criteria 

you used in the formulation of the outcomes and give and appropriate example. 

Paper Question Marks Allocated to 

2013-01 2.2 16/30  

2013-10 2.2 16/30  

2014-01 2.3 16/30  

2014-10 2.2 16/30  

2015-01 2.2 16/30  

ASS02 2 14  

Page 75 – 4.4.4 

According to Rossouw (2009:75-76) criterion referenced behavioural outcomes are specific. They indicate 

what learners should be able to do and they guide the teacher’s planning and continuous evaluation. This 

means that they involve observable and measurable behaviour. Sometimes beginner teachers battle to 

formulate good outcomes; only by sustained practice and use of criteria to formulate behavioural outcomes 

will they be able to overcome this problem. 

Besides and introductory phrase and whom it refers to (the learner), criterion-referenced behavioural 

outcomes, when written out completely, contain the following elements (Mager 1962): 

 The ultimate action expected of learners must be spelled out. Learners (and the teacher) must know 

exactly what they are expected to be capable of at the end of the lesson. (What is to be done?) 

 The outcome must be defined in terms of measurable or assessable performance (criteria). These 

include the time allowed, level of proficiency and minimum number of correct answers required (e.g. 10 

out of 12 … 90% accuracy. [How well was it done]) 

 The conditions under which the objectives have to be achieved must be spelled out and clearly 

understood by everybody. These include both restrictions and the media to execute the actions contained 

in the outcomes, for instance if the teacher requires a task to be performed without the use of a textbook. 

Besides containing the abovementioned elements, the outcomes must also adhere to the following criterial: 

 The learning material to which the outcome relates must be clearly demarcated and specified. 

 Outcomes should be concrete, for example by the end of the lesson, learners who have been given 10 

accounts must be able to classify eight of them correctly without consulting a textbook. 

 Outcomes should be manifestly realistic and attainable. They should take into account learners’ 

development level, readiness, potential and/or weaknesses (Avenant 1988:68-69) 

Example: 

Upon completion of the lesson, the grade 8 Economics and Management Sciences learners (introductory 

phase) will be able to discuss and list (action), with 90% accuracy (measurable), personal and community 

needs (content), after memorising their own research notes (conditions). 

The action verbs are discuss and list. This example meets the requirements because it is concrete, realistic 

and attainable and clearly demarcates the content.  
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6. Planning continuous assessment in Economic and Management Science is important for 

successful progression of learners. Briefly explain the characteristics of continuous 

assessment as explained in the study guide. 

Paper Question Marks Allocated to 

2013-01 2.3 6/30  

2013-10 2.3 6/30  

2014-01 2.1 6/30  

2014-10 2.3 6/30  

2015-01 2.3 6/30  

ASS01 3 10  

ASS02 3 8  

Page 162 – 6.6.2 

According to Rossouw (2009a:162), continuous assessment is the most important method of assessment 

dealt with in the RNCS. It covers all the assessment principles of outcomes-based education and ensures 

that assessment meets the following requirements: 

 Takes place continuously over a period. Learning is assessed regularly and the records of learners' 

progress are kept up to date throughout the year. 

 Supports learners' growth and development. Learners become active participants in the learning and 

assessment process, understand the criteria used for assessment activities, are involved in self-

evaluation, set their own individual goals, reflect on their learning process and, in doing so, experience 

an improvement in their self-image. 

 Provides feedback on learning and teaching. Feedback is a key element of formative assessment. 

Methods of giving feedback include appropriate questioning; oral or written comments by the teacher 

that focus on what was supposed to be achieved by means of an assessment activity; and encouraging 

the learners. 

 Makes provision for integrated assessment. This could mean that several related learning outcomes are 

used in a single activity and that various assessment methods are combined. Since competence at 

specific learning outcomes may be shown in countless different ways, a variety of assessment methods 

and opportunities, during which learners are able to display their abilities, are provided and used. 

 Uses strategies that provide for a range of learner needs (language, physical, psychological, emotional 

and cultural). Continuous assessment gives teachers the opportunity to be sensitive to learners with 

special educational needs and to overcome educational barriers with the aid of a flexible approach. All 

learners have their own learning styles and learn at their own pace. Not all learners need to be assessed 

at the same time and in the same manner. 

 Makes provision for summative assessment. The accumulation of the results of continuous assessment 

activities provides a comprehensive picture of a learner's progress at a given time. Summative 

assessment must be carefully planned from the beginning of the year in order to include a variety of 

assessment strategies - such as exercises, tasks, projects, school and class tests – which will provide 

learners with a range of opportunities to show what they have learnt. 
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7. Explain how you will plan to use cooperative learning as a teaching method in an Economic and 

Management Science lesson, as explained in the study guide. (2015-01-1.2: Briefly explain the 

planning of and preparing for using cooperative learning as a teaching method). 

Paper Question Marks Allocated to 

2013-01 3.1 15/30  

2013-10 3.1 15/30  

2014-01 3.2 15/30  

2014-10 1.1 10/40  

2015-01 1.2 10/40  

2015-01 3.1 15/30  
Page 113 – 5.2.2.2 

There are some unique aspects of planning and preparing when using this approach to learning. For 

example, time spent organising or analysing specific lessons kills may instead be spent gathering resource 

materials, texts or worksheets so that small groups of learners can work on their own. Instead of planning 

for a smooth flow and sequencing of major ideas, the teacher may work on how to make smooth transitions 

from large-class to small-group instruction. 

a. Choosing appropriate content.  
As with any lesson, one of the primary planning tasks for teachers is choosing the content that is 
appropriate to the interests and prior learning of the learners. The cooperative learning approach 
requires a substantial amount of learner self-direction and initiative. Without interesting and appropriately 
challenging content, a cooperative lesson can easily fail. 
There are several questions you could use to determine appropriateness of subject content: 

 Have the learners had some prior contact with the subject matter, or will it require extended 
explanation by the teacher? 

 Is the content likely to interest the group of learner for whom it is being planned? 

 If you want to use text, does it provide sufficient information on the topic?” 

 For STAD or jigsaw lessons, does the content lend itself to objective quizzes that can be 
administered and scored quickly? 

 For a jigsaw lesson, does the content lend itself to being divided into several natural subtopics? 

 For a group investigation lesson, do you have sufficient command of the topic to guide learners into 
various subtopics and direct them to relevant resources? 

 

b. Forming learner teams 
A second important planning task in cooperative learning is deciding how learner teams are to be 
formed. This task will vary according to the learning outcomes you have for a particular lesson, the racial 
and ethnic mix and the ability levels of the learners in your classes. 
The composition of learning teams has almost infinite possibilities. During the planning phase, you must 
outline your academic and social outcomes clearly. You also need to gather sufficient information about 
your learners’ abilities, in case you want to set up heterogeneous ability teams. You also have to realise 
that some features of group composition may have to be sacrificed in order to meet others. 
 

c. Developing materials and directions 

Verbal information is usually accompanied by text, worksheets and study guides. Text should be both 

interesting and at an appropriate reading level for the particular class of learners. Good study guides 

and materials take time to develop and cannot be designed the night before the lesson. 

It is important that learners have a clear understanding of their roles and what is expected of them as 

they participate in cooperative learning lesson. An important thing to remember for teachers who have 

not used cooperative learning before, and who are using it with learners who are not familiar with the 

approach, is that at first it may not appear not to be working. Learners may be confused by the reward 

structure of this method, or parents may be unhappy. Another possibility is that the learners may lack 

initial enthusiasm for the potential of small-group interaction with their peers in the area of academic 

subjects. 
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8. Discuss the advantages of the problem solving as teaching method as explained in the study 

guide. 

Paper Question Marks Allocated to 

2013-01 3.2 15/30  

2013-10 3.2 15/30  

2014-01 3.1 15/30  

2015-01 3.2 15/30  

ASS01 1 10  
Page 120 – 5.2.2.4 

Killen (1996:101, as cited in Rossouw, 2009a:120-121) summarises the following advantages of the 

problem-solving method as a teaching strategy: 

 Problem-solving provides a challenge for students and they can experience great satisfaction from 

discovering new knowledge for themselves. 

 Problem-solving engages students actively in learning. 

 Problem-solving helps students to develop new knowledge for themselves and, in this way, to feel 

responsible for their own learning. 

 Problem-solving teaches students that their solutions should be explainable and justifiable. 

 Problem-solving can show students that your subject, Economic and Management 

  Sciences, is a way of thinking and doing things that should make sense to students, not just to the 

teacher or the textbook author. 

 Problem-solving can be fun and a rewarding learning experience. 

 Problem-solving can develop students' critical thinking skills and their ability to adapt to new learning 

situations. 

 Problem-solving can help to keep alive students' natural curiosity. 

 Problem-solving encourages students to talk about the concepts they are trying to understand. It helps 

them to evaluate their own understanding and to identify flaws in their thinking. 

 Problem-solving develops students' ability to make informed judgements. 

 Problem-solving provides students with an opportunity to apply their knowledge and to see that their 

knowledge has some real-world applications. 

 Real-life problems can help students to integrate the knowledge they gain from studying several different 

subjects. 

 Problem-solving can help students to develop qualities such as resourcefulness, independence, 

patience and tenacity. When they experience success, it also develops their self-confidence and self-

esteem. 

 Problem-solving can show students the value of exploring alternative approaches and not always 

wanting to find the answer as quickly as possible. 

 Challenging practical problems can engage students in learning long after the formal lesson is over. 

 Problem-solving not only helps to increase retention but it provides a sound foundation from which 

students can transfer their knowledge to other real-life situations. 

 Problem-solving can create at least three conditions that assist in subsequent retrieval and appropriate 

use of new information: 
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o activation of prior knowledge 

o similarity between the contexts in which information is learnt and later applied 

o opportunity to elaborate on that information. 

 Problem-solving can help students to develop the confidence to try to gain new knowledge, even when 

they think they might make a mistake, and to keep trying when they do make mistakes. 

 In problem-based lessons, the common student question, “Why do we need to know this?” is often 

replaced with “What do we need to know?”, as students accept responsibility for their own learning. 

 Problem-solving can give you a better understanding of the abilities and special talents of your students 

and help them to develop these even more. 

In addition to these advantages, you can achieve all the benefits of small-group work by having students 

work collaboratively on problems. In fact, problem-solving can be integrated into most other teaching 

strategies (Rossouw, 2009a:121). 

 

9. Explain the use of problem solving as a teaching method with an applicable example in an 

Economic and Management Sciences lesson.. 

Paper Question Marks Allocated to 

2014-10 3.1 16/30  

ASS01 1 30  

Page 119 – 5.2.2.4 

According to Killen (1996:100, as cited in Rossouw, 2009a:119), an important reason for using the 

problem-solving strategy is to help learners gain insights that will enable them to understand the content 

better and to look at it from different perspectives. Killen identifies the following most appropriate times for 

you to use problem-solving as a teaching strategy: 

 when you want your students to gain a deep understanding of the subject matter, rather than just 

remembering bits of it 

 when you want to develop your students' thinking and reasoning skills, that is, their ability to analyse 

situations, to apply their existing knowledge to new situations, to recognise the difference between facts 

and opinions, and to make objective judgements 

 when you want to develop your students' problem-solving skills, that is, their ability to assess and 

respond to new situations 

 when you want to challenge your students intellectually 

 when you want to encourage your students to take greater responsibility for their own learning 

 when you want your students to understand the relationships between what they are studying and the 

real world (i.e. the relationships between theory and practice) 

 when you want your students' learning experiences to be varied and interesting 

Problem-solving is an ideal method to use in conjunction with group work. To achieve the benefits of group 

work, you need to encourage students to discuss with one another what they understand the problem to be, 

how they feel about the problem, and the various steps in their attempts to solve the problem. (Rossouw, 

2009a:120). 
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10. Explain the class discussion as a teaching method under the following headings: 

 Requirements for a successful class discussion 

 Types of class discussions 

Paper Question Marks Allocated to 

2014-10 3.2 14/30  

BS GUIDE 130 
 

Requirements: 

a. A meaningful topic 

The topic should preferably be agreed upon by both you and the learenres in order to ensure active 

participation and it should contribute to the attainment of a learning outcome. The topic should be clearly 

formulated, and should be somewhat controversial, making simple, uniform solutions impossible, that is 

learners should not be able to respond with short, final yes/no answers. The topic should lie within the 

learners’ area of interest; they should already have some knowledge of it and it should not be too complicated. 

b. The learners 

It is very important for learners to do some preparation for the topic. You should expect them to do their own 

research using a variety of additional sources. They should be willing to participate but should also listen 

attentively to fellow learners in order to prevent unnecessary repetition. A discussion should allow learners 

to express their ideas freely (self-expressing) and make them believe in their right to express their own points 

of view. They should be allowed to use written notes (usually main points) when they speak. You could even 

divide the class into “study groups”, each consisting of five or six learners, with each group collecting 

information on specific subjects and then taking turns to discuss their theme while the other groups listen. 

c. The teacher 

You, the teacher, remain in control to help the learners to keep to the oint. Your tact, leadership and ability 

to motivate will determine the success of the discussion. Your role is to create a suitable climate for the 

discussion (warm, friendly and relaxed); help learners to acquire knowledge before the discussion; link the 

discussion to current subject content and guide learners in discussion techniques. You initiate a discussion 

by contributing remarks and questions; encourage participation; recognise positive contributions by learners; 

provide cues; sum up from time to time; indicate the progress made; guard against deviation from the theme; 

and give each learner a turn to speak. The amount of intervention will depend on the learners’ intelligence 

and the complexity of the problems, but you should never dominate the situation. 

It is important for you to be well prepared for a class discussion and to have a thorough knowledge of your 

subject. Your knowledge should extend further than the textbook so that you are able to correct erroneous 

statements, gross generalisations and distorted insights. 

Class discussions offer you an ideal opportunity to get to know your learners; they are also a valuable aid in 

assessment. 

d. Conclusion of the discussion 

At the end of the discussion you should tie up any loose ends. In yor final chalkboard scheme (to be copies 

by learners) y ou should distinguish between the main issue and subsidiary issues. Luwel (1968) speaks of 

“problem situations that beg for solution” 

In the end you have to reflect on the discussion and assess whether you have achieved your instructional 

outcome and whether your learners have attained the learning outcome you set for the lesson. If necessary, 

make adjustments to address any shortcomings. Give the learners a self-assessment exercise that requires 

them to assess their discussion skills and whether they think they have attained the outcome/s set at the 

outset of the discussion. 
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Types: 

The nature of the topic that you choose for a class discussion will influence the type of discussion that you 

will use.  

 The policy discussion.  

In this type of discussion you and your learners need to take a stand and act on a particular issue. For 

example, you and your learners could discuss the procedure to be followed for doing a project or arranging 

a field trip. 

 The problem solving discussion.  

In this type of discussion you and your learners will look for solutions to problems. For example, you and your 

learners could discuss how to minimise the effect of crime on local businesses. 

 The explaining discussion 

In this type of discussion you and your learners will explain a given stand or opinion. For example, you and 

your learners could discuss the causes of poverty, crime, unemployment or HIV/Aids. 

 The predicting discussion 

In this type of discussion you and your learners are given an opportunity to predict the likely results of a given 

situation. For example, you and your learners could make predictions about the effect of a stronger rand on 

enterprises that export products or the effect of cheap imports on local production and/or employment. 

 The debriefing discussion.  

In this type of discussion you and your learners review the facts arising out of a shared experience. For 

example, learners could discuss their experiences and observations after a field trip or comment on their 

experiences of a practical marketing activity. 
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11. Briefly explain the steps how a lesson in which the group investigation (GI) method is used, 

should proceed. 

Paper Question Marks Allocated to 

2014-10 1.3 10/40  
Page 112 5.2.2.3 

1. Topic selection.  
Learners choose specific subtopics within a general problem area, usually delineated by the teacher. 
Learners then organise into small two-to six- member task-oriented groups. Group composition is 
academically and ethnically heterogeneous. 
2. Cooperative planning 
Learners and teacher plan specific learning procedures, tasks and objectives consistent with the subtopics 
of the problem selected in step (1) 
3.  Implementation 
Learners carry out the plan formulated in step (2). Learning should involve a wide variety of activities and 
skills and should lead to investigation of different kinds of sources both inside and outside the school. The 
teacher closely follows the progress of each group and offers assistance when needed. 
4. Analysis and synthesis. 
Learners analyse and evaluate information obtained during step (3) and plan how it can be summarised in 
some interesting fashion for possible display or presentation to classmates. 
5. Presentation of final product 
Some or all of the groups in the class give an interesting presentation of the topics they have studied in 
order to get classmates involved in one another’s work and to achieve a broad perspective on the topic. 
Group presentations are coordinated by the teacher. 
6. Evaluation 
In cases where groups pursued different aspects of the same topic, learners and teacher evaluate each 
group’s contribution to the work of the class as a whole. Evaluation may include either individual or group 
assessment, or both. 
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12. Distinguish between the concepts of “strategy” and “method” as they are used in lesson 

planning. Discuss each concept separately and give an applicable example of each concept to 

illustrate your comprehension thereof. 

Paper Question Marks Allocated to 

2014-10 2.1 8/30  

ASS02 1 8  
Page 87-88 

Strategy (What?) 
A teaching strategy is a broad plan of action for teaching with the aim of achieving a specific outcome or 
goal. When a lesson is planned, the following questions could be asked? What teaching strategy (way of 
teaching) would be the most effective in order to help the learners to achieve the learning outcome? What 
needs to be achieved? Is the direct-teaching approach or the deductive approach (a general rule is set and 
then explained by means of examples) or the inductive approach (specific examples are used to arrive at a 
general rule or conclusion) or a form of learner-centred approach is going to be used? 
 
Certain strategies tend to be used for certain learning areas. For example, the direct-instruction strategy is 
generally used in the Economic and Management Sciences (EMS). We need to emphasise the point that a 
strategy entails no more than broad instruction on how to set about learning. Two teachers might, for 
example, use the same strategy for a specific lesson (topic), but the refinement of the contents, methods 
and instructional media would vary according to the way individual teachers plan and present their lessons 
(Fraser, Loubser &Van Rooy 1990:143). 
 
When a teacher has decided on a broad strategy, for example the direct-instruction strategy, he or she will 
select an appropriate method, such as the question-and-answer method and/or the lecture method and/or 
the demonstration-and-media method, for each phase of the lesson in order to execute the strategy. 
 
An example of a strategy is the teacher-centred approach. This type of strategy is concerned with the 
direction instruction, deductive teaching or expository teaching (Clark & Starr 1996:171-198) and are 
exemplified in the lecture. In these methods of teaching, the teacher – as the active communicator – 
discloses scientific knowledge to learners who are generally passive recipients. 
 
Methods (How? Procedures to be followed) 
A method is a well-considered system or procedure that is adopted in order to reach a specific goal. A 
variety of teaching methods can be used to present a lesson. In outcomes-based education, learner 
participation should be the central focus of all activities. Teachers need to be flexible in their approach and 
choose those methods that will help them meet their needs of the learners as they arise. Teaching methods 
may be viewed as the procedure that a teacher follows in order to accomplish the desired learning. 
 
An example of a method is direct instruction. It is also referred to as expository teaching, or “chalk and talk” 
and represents the teacher-centred approach. Although learner-centred approaches to teaching have been 
highlighted in recent years, direct instruction is still very much in use, because it has many advantages. The 
following methods of direct instruction are most useful for teaching facts that learners need for further 
learning, as well as for teaching processes, concepts and skills such as entrepreneurship, accounting, 
business management skills, elements of economic environment, map reading, et cetera. These methods 
may not be so useful in less structured areas such a problem-solving, composition, or evaluating ideas. It 
includes formal lecture, demonstrations and the question-and-answer method. 
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13. Excursions, as a discovery learning method, can be regarded as a type of lesson which 

provides opportunities for observation and aims at familiarising learners with the complex 

structure of the adult world. List and explain advantages of such excursions for Economics and 

Management Sciences learners, as discussed in the study guide. 

Paper Question Marks Allocated to 

ASS01 2 10  

BS GUIDE 139-140 

According to Rossouw (2009b:139-140) the purpose of excursions is to familiarise learners with the 

complex structure of the business world. They have the following advantages: 

 Excursions consolidate theory and practice, but also help to break away from the purely abstract theory 

presented in the classroom. “The learner would be asked to relate theory to the actuality itself with all 

the abundance of data, impetus to learn and reality that this situation possesses” (Robinson & Wilson 

1977:128 as cited in Rossouw, 2009b:139). 

 They serve as an introduction to a new theme. Borden (in Whitehead 1979:47 as cited in Rossouw, 

2009b:139) writes: “One of the main benefits is that the enthusiasm gained in the field study is carried 

over into ordinary work.” 

 Excursions help learners to deepen their insight, and develop skills of observation and the ability to 

recognise interrelationships and problems. They place learners in a better position to analyse concepts 

such as financing, pricing policy, market, job opportunities, competition, specialisation, capital-intensive 

and labour-intensive industries, mass production, factors of production, organisation, trademarks and 

consumer preferences. Robinson (in Lee 1975:257 as cited in Rossouw, 2009b:139) stresses this point, 

saying that “visits and field studies involve the student in making economic analyses of real world 

situations and, in so doing, develop his skills in the application of economic theory''. 

 Learners observe people in their work situation and realise, possibly for the first time, that the messenger, 

the factory manager and the artisan each have their part to play in the macroeconomic structure. They 

become aware of the advantages and disadvantages of different occupations (machine noise, risk, 

remuneration, possibilities for promotion), as well as the requirements (training, physical strength, 

practical aptitude). Gartside (1970:110 as cited in Rossouw, 2009b:140) writes: “The visits provide useful 

contacts with the real world and, properly arranged and supervised, give purposeful meaning to the 

teaching.” 

Cohen and Manion (1977:191 as cited in Rossouw, 2009b:140) also stress this point: “Most teachers 

acknowledge the importance of the well-prepared, well-organized visit for what it can do by way of widening 

children's understanding of the world in which they live.” 


