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Dear Student, 
 
The information in this tutorial letter is important. It contains answers to the 
Multiple Choice Questions, an example of the type of answers we expect from 
the assignment and guidelines for the examination.  Keep it in a file or some 
other safe place since you will need to refer to it often during the year. This tutorial 
letter is divided into two sections. In the first section, we provide general feedback 
to Assignment 01 and Assignment 02, Semester 1, 2018. There are many different 
ways of responding to the questions with regard to this assignment, but you should 
find it helpful to compare the sample answers with your own answers. Section B 
consists of guidelines that you need to use to prepare for the coming examinations.   
 
 
Just a reminder: Assignments are part of the learning material for this module. As 
you do the assignment, study the reading texts, consult other resources, discuss 
the work with fellow students or tutors or do research, you are actively engaged in 
learning. Looking at the assessment criteria given for each assignment will help you 
to understand what is required of you more clearly. The activities given in the study 
guide should be taken seriously as you go through your assignments. 
 
Demarcation or scoping of examinations and assessment 
 
NB: A College decision has been made that lecturers are not to demarcate scope 
specific work for examination purposes, but that examination questions should be 
based on the entire work covering the notional hours of the modules. Lecturers 
should encourage students to learn everything. Where other competencies or skills 
are assessed differently during the tuition period, the various assessments will be 
spelt out clearly by the lecturer in Tutorial Letter 201. 
 
According to Assessment Procedure Manual 2013 point number 4.5.2 (e), the 
examination memoranda (guidelines, rubrics etc.) shall not be made available to 
students. 
 
For students attending tutorial sessions, tutors may also set additional tasks and 
give feedback in class. 
 

CONTACT DETAILS 
 
Lecturer:                    Dr. Matthew O. Ovbiebo 
Telephone number:    +27 12 481 2854 
Fax number:               +27 12 481 1059  
E-mail address:          eovbiemo@unisa.ac.za 
Online address:          http://my.unisa.ac.za 
Office number:           1-12 Sunnyside Campus, Building 10 

mailto:eovbiemo@unisa.ac.za
http://my.unisa.ac.za/
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SECTION A 

ASSIGNMENTS FEEDBACK  
ASSIGNMENT 01 
Multiple Choice  
Unique No.: 898344 

 

Here are the answers to Assignment 01. Please compare your answers to those 
provided below.  For you to learn from this exercise, try to think carefully about the 
rationale behind each choice of answer. Work on why each option is correct, and not 
just which option is correct. 

 
 

                                                                                                         Total Marks: [20] 

 

 

 

 

 

Question Answer 

1. 2 

2. 4 

3. 3 

4. 3 

5. 2 

6. 4 

7. 1 

8. 1 

9. 3 

10. 2 

11. 2 

12. 2 

13. 4 

14. 1 

15. 3 

16. 3 

17. 2 

18. 2 

19. 4 

20. 3 
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SECTION B 

ASSIGNMENT 02  
Unique No.: 713860 

 
The pass mark for this assignment is 50%. You must answer all questions. 
 
Before you begin marking this assignment, read the following guidelines 
carefully: 
Academic writing will be required when responding to the questions. 
This assignment should have: 

 Cover page (title, name, surname, title of the assignment, module code, 
lecturer name, assignment number and date of submission) 

 Table of contents: 
 
CONTENTS 
PAGE EXPLANATION AND COMMENTS 
Introduction 
It must be interesting and try to highlight the main points, which they will discuss in 
the essay/ assignment. They are to catch the attention and interest of the reader 
 
Information, body of essay per heading 
The body of an essay should be divided into paragraphs. Each paragraph should 
discuss one main idea. Use examples for clarity sake. 
 
Conclusion: This should be telling us what you have been discussing in the whole 
assignment. Summarise your essay/assignment 
 
 
References 
Acknowledge all the authors that you have used when writing an essay/assignment. 
Whatever you have cited inside the text should be reflected in the end-list reference. 
 

 Indicate the page number at the bottom of each page so that your table of 
contents can be valuable. 

 The paragraphs should be relevant to the topic. 

 Keep your ideas and statements interesting and logical from the introduction 
to conclusion. 

 Do not confuse the reader or person marking your work. 

 Display insight into the topic 
 
Answer all the questions  
 
QUESTION 1  
In his Declaration of Dar-es-Salaam, Julius Nyerere shared the following 
“Development is for man, by man, and of man”.  
 
1.1 Discuss the statement above in an essay and show how this phrase relates 
to adult education.                   (20)  
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Your discussion must include: 
• Introduction           
Give a brief explanation of the question and mention the steps you are going to take 
in addressing the question 
• Define some of the terms in the question  such as development etc.   
• Give a brief description of the above statement by Julius Nyerere that 
“Development is for man, by man, and of man”.     
• Then discuss the statement above in an essay and show how this phrase 
relates to adult education.  
Pay attention to your language use, correctness of grammar and your work should be 
coherent. 
• Conclusion             
Summary of your assignment, you may give recommendations 
• References  
 
QUESTION 2  
 
2.1 Name any SIX characteristics of adult learning                 (6)  
 
• Adult learners want to be treated as adults. They will not put up with the criticism or 
humiliation that schoolchildren often get. 
• Often, even in the workplace, they are volunteers and they recognise the need to 
learn and are willing to learn. Motivation is generally high too, but can be easily lost if 
their needs and expectations are not met. 
• Adults come to education with intentions and needs. Some of these are specific, 
some more general, sometimes related to the subject matter of the course, sometimes 
not, and sometimes unknown even to themselves. Their motivations may be very 
varied. (This suggests that adult learners should be encouraged to state their learning 
needs.) 
• Adults generally want their learning to have immediate results. They want what they 
learn to help meet some of their immediate needs and solve their problems. They want 
courses to be relevant to their daily lives. (This suggests that the aims and outcomes 
of any course should be clearly stated at the beginning.) 
• They also have other responsibilities and pressures outside the learning situation. 
• Adults already have their own learning styles or set patterns of learning (which may 
be difficult to change). 
• Adults bring with them a rich store of experience and values. They have knowledge 
of the world and their place in it. They can use their experience and existing knowledge 
in the learning process but the willingness of individuals to do this may differ. Adults 
tend to view and interpret ideas, skills and knowledge by comparing them with what 
they have experienced in their own lives. Adults like to test new ideas in real life 
settings. 
• Adults may also have entrenched beliefs, opinions, prejudices and positions. New 
ideas and material may question their existing knowledge, beliefs and worldview. This 
means that they may well experience learning as painful and risky. (This suggests that 
adult education programmes should always take feelings into account and ensure that 
the relevance of what is being learned is clear – one may be willing to bear learning 
pain if the end result is worth it in one’s own life.) 
• They come to a course with different expectations about the learning process. Some 
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may expect to be taught everything (as in a formal school) and some may wish to find 
out everything by themselves. They will have different assessments of what they can 
and cannot do as learners. 
 
What are the characteristics of adult learners? 
• They often lack confidence in their ability to learn. 
• Adults often like to be given some control over the course plan. 
• They often like to be active and do things with a clear purpose. People learn best 
when they are actively involved. 
• Adults usually prefer non-competitive educational situations. 
• Adult learners like examples, samples and resources. 
• They may learn at different speeds. 
• They often need to ask questions and discuss freely. 
• They need to see that they are making progress and achieving something. They 
appreciate reassurance, positive reinforcement, and helpful feedback. (This suggests 
that courses, and in particular assessment, should be designed to give regular, helpful 
feedback to learners). 
• Adults may be of different ages and older adults may suffer from a number of physical 
disabilities, particularly in relation to hearing and sight. 
• Adult may be tired from their ordinary work. 
 
Yes! That was a long list. But I do hope that it was easy to read and that it made sense 
to you because you could relate to many of the statements made by learners. 
Can older adults still learn? 
We all know that as people get older their bodies do not function as well as when they 
were young. Does this mean that as we get older we cannot learn as well as we used 
to? The evidence collected by scientists is that adults can continue to learn perfectly 
well until they are very old. The physical decline in older people can be handled though 
glasses, hearing aids (including less noise in the classroom) and better lighting. Adult 
education learners, especially illiterate or poorly educated ones, may need to have 
their eyesight tested as many have problems with their vision. 
Older people may process information at a slower pace because they are filtering it 
through many more years of experience than a young person. They may need an 
increased time for learning (and also slower presentation of new ideas). 
Studies have shown that older adults can learn and that intelligence does not drop 
significantly with age, though young people perform best on tasks requiring quick 
insight, short-term memorisation, and complex interactions. As people get older, they 
accumulate knowledge and develop perspective and experience in applying it. 
 
2.2 Discuss each one fully.                 (20)  
To discuss means to explain in details.  
Use any SIX characteristics of adult learning above to provide your answers 
accordingly. 
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QUESTION 3  
 
Experiential learning help adults learn:  
 
3.1 What are the FIVE steps in experiential learning cycle     (5)  
 

1. Experience / action 
2. Reflection 
3. Learning / generalising/ theorizing 
4. Planning 
5. Reflection evaluation 

 
3.2 Briefly explain what each steps entails in not more than two paragraphs    (20) 
1. Experience / action Planning 
This is the event or happening that you observe or participate in that has an impact on 
you. It is the experience or activity that sets off the learning. 
In addition, whenever you come to learn something you always bring with you all your 
learning experiences from the past. 
 
2. Reflection 
You will revisit (remember) the experience and think deeply about it. 
You will remember how you felt and what you did, how you did it and why you did it 
and felt that way. 

 
3. Learning / generalising/ theorising 
You may look at new information on that subject. You will try to find the links between 
what you already know from the past, what you have learned from the new experience 
and the new information on that subject. Finding the links means seeing if what you 
read reminds you of things you already know. 

 
You may also discuss what you are learning with others. This will help you to 
understand what you are learning, why you are learning and how you are learning. 

 
Eventually you will come up with general ideas and principles or theories about the 
subject. Principles and theories are ideas that are generally true, not just for one 
situation but for many similar situations. 

 
4. Planning 
You will plan how to use this new knowledge in your work or in your private life. And 
this is where the cycle begins again. 

 
5. Experience/ action 
You will go to work to put your plans into action. You will test out your new principles 
and theories by trying them out in practice. 

 
6. Then you will reflect upon and evaluate the new experience of trying out what you 

learned. 
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QUESTION 4  
 
4.1 In your own words, give a brief definition of community model    (5)  
 
The community model is a method of developing an online presence in which several 
individuals or groups are encouraged to join and participate in ongoing interaction 
designed around a common purpose. 
 
4.2 Discuss the community model and its role in open and distance learning               (10)  
 
COMMUNITY MODEL 
The community model is a method of developing an online presence in which several 
individuals or groups are encouraged to join and participate in ongoing interaction 
designed around a common purpose. Web communities, or virtual communities, were 
not only a way for like-minded people to come together online, they also were an 
increasingly important element of business plans. The late 1990s and early 2000s saw 
the cropping up of countless new Web communities facilitating one-to-one, one-to-
many, many-to-one, and many-to-many lines of communication and cooperation. 
 
Communities utilize electronic tools such as forums, chat rooms, e-mail lists, message 
boards, and other interactive Internet mechanisms, which are usually tailored to the 
particular community. Ideally, such communities are as interactive as possible, 
creating the greatest level of synthesis between their various offerings. Thus, the 
discussions that take place in the forums can be linked to content elsewhere on a Web 
site, while the company or community host can generate new content based on 
discussions that take place between community members. 
 
Broadly, the community model comes in two basic varieties: those centered on 
relationships and those centered on tasks. The former typically are informal, 
grassroots-oriented communities that revolve around shared interests, ideas, topics, 
and goals. In these communities, the development of relationships is the primary goal. 
To maximize member involvement, community sites must offer maximum degrees of 
interactivity and personalization. For example, GeoCities offers space and tools for 
members to set up their own Web sites and establish virtual communities within the 
broader GeoCities community. Task-centered communities generally are more 
structured and impersonal. The relationships established or augmented online are a 
means to a mutual end, such as enhanced profits. More specifically, Web communities 
are established between business partners, between businesses and their customers, 
between different groups of customers, within companies, and between individuals 
and groups devoted to particular topics. 
 
In business-to-business (B2B) relationships, the community model provides all 
community members with the ability to share and check electronic invoices, 
communicate and exchange funds on secured networks, and resolve problems quickly 
and openly. Internet communities offer exceptionally streamlined workflow processes 
between and within companies, where the functionality of key tasks is integrated and 
synthesized. This necessitates less personnel, paperwork, and software, and boosts 
efficiency, thereby minimizing operating costs and enhancing profit margins. 
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4.3 Describe Meaningful learning and explain how you would use this type of 
learning to teach adults.                   (15)  
 
Meaningful learning 
The second kind of learning is meaningful learning, which is based on making sense 
of what you are learning. Much of the learning we do as adults involves making sense 
of the learning material. We want to make sense of our experiences and our world. 
 
Think about what it is like when you visit a town for the first time. The streets all look 
the same to you. You have no idea of how to find you way from one place to another. 
But if you spend a few weeks in the town, you begin to get to know it. You find you can 
plan a trip in which you go from one place to another, and on to yet another and 
another place before you return back home. In other words, you have learnt something 
about the town. How does this kind of learning happen? 
 
(1) Do you set out to ‘rote-learn’ the street names? 
(2) Do you have to practise each of the right turns and left turns many times until the 
connection between them have been memorised? 
(3) Or do you find that you focus on certain buildings and landmarks and on certain 
streets, which then become important to you in your efforts to find your way 
around the town? (In other words these particular places and landmarks become 
meaningful to you. You give them your own special meaning, such as ‘the place 
where I bought the bag”, or “the place where I met my friend”.) 
(4) Do you then construct your own personal ‘picture’, or ‘map’ of the town in your 
head (or at least those parts of the town where you can find your way around)? 
 
Your answers must surely have been 3 and 4, rather than 1 and 2. It would take a lot 
of time, and it would be very boring, to get knowledge of a town in the first way 
mentioned. Instead, you would take advantage of your ability to use meanings. You 
already have concepts in your mind about what kinds of places there are in the town 
(the market area, the park, the bus station, the supermarket). When you see examples 
of these in the new town you link these to each other into some kind of map, so that 
you have an understanding of the layout of the town. When you first arrive in a town, 
the streets are just a jumble to you. You have no ‘map’ in your head which you can 
use to help you find your way from one place to another. But as places become 
meaningful to you, you soon develop a simple mental map which links these places 
together. When you set out to make trips within the town, you have to plan your routes. 
This planning makes you think. As a result of this thinking you build a picture in your 
mind of how the streets you know fit together. 
Your personal mental map may not be very much like the printed map you can buy, 
nor like anyone else’s map. But that does not matter. It works for you because it is the 
sense you have made for yourself of the town’s streets. (You may have had some 
help, of course, from a map you bought, or from directions your friends have given 
you.) Once you have made the town meaningful to you in this way, by developing a 
map in your head, you have empowered yourself to find your way to places you want 
to go to. You are no longer the helpless stranger you were. You have developed the 
capability for independent action. You can even sit at home and just imagine trips 
around the town and, perhaps, work out shorter ways of getting to places, without 
actually being there. In other words, you can build new meanings in your head, out of 
the meanings you have already constructed. This is a very different kind of learning 
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from the rote learning we talked about earlier. Rote learning does not focus on 
meaning. It works by repeating things so many times that they get connected together, 
without your having to think about it. This second kind of learning is based on meaning 
and is done by thinking. 
Meaningful learning had to do with taking in new ideas, and changing and reorganising 
your existing ideas. These new and changed ideas involve concepts, mental models 
and ways of thinking. 
Here is another example to think about. 
If you start a new job, or you go to college for the first time, everything is very confusing. 
But a few weeks later you feel a lot less uncomfortable and nervous, because you 
know a lot more about what goes on. 
 
 
Guidelines for writing examinations 
 The first thing we want to tell you is “Don’t panic”.  We are not setting exams to 

try and trick you.  Previous students have told us they thought the exams were 
very fair, and many said they actually enjoyed them! 

 In the exams, we want to find out what you have learned and understood from the 
course, and so the questions will give you the chance of showing this to us. 

 Often the questions will ask you to apply some knowledge to your community, or 
to a situation with which you are familiar.  So they are similar to the kind of 
assignment questions you have already dealt with. 

 The examination paper will contain almost similar questions to those in the self-
assessment sections of your study guide and to those in your assignments.   

 The examination question paper consists of four (4) questions and you will be 
required to answer any two of the four questions.  Each question carries a total 
of 50 marks. 

 The examination covers all the six unit of your study guide, please study all the 
units, do not leave any stone unturned.  

 Answers should be well structured – pay special attention to your paragraphing. 
 Answers must meet the requirements of the question.  You need to think carefully 

about the precise wording of the question. Please note the following examples:    
 

 

Task/Question Word Meaning 

Mention Write something, but not discuss it much or give many 
details or information 

Identify  Highlight the main aspects of an idea. 
  

Define Make clear what is meant by something; or use a 
definition or definitions to explore a concept. 

Describe Present a detailed account of something 

Discuss Consider and offer some interpretation or evaluation 
of something; present and give a judgment on the 
value of arguments for and against something 

http://www.macmillandictionary.com/search/british/direct/?q=but
http://www.macmillandictionary.com/search/british/direct/?q=not
http://www.macmillandictionary.com/search/british/direct/?q=discuss
http://www.macmillandictionary.com/search/british/direct/?q=it
http://www.macmillandictionary.com/search/british/direct/?q=much
http://www.macmillandictionary.com/search/british/direct/?q=or
http://www.macmillandictionary.com/search/british/direct/?q=give
http://www.macmillandictionary.com/search/british/direct/?q=many
http://www.macmillandictionary.com/search/british/direct/?q=details
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Explain Make clear the details of something; show the reason 
for, or underlying cause of, or the means by which 
something occurs 

Differentiate   This requires an answer that points out only the 
differences between two or more topics or Show or 
explain the difference between  
 

Tabulate Arrange information in an organised table format so 
that it can be studied, recorded 

 
 Remember to make your answers as realistic as possible by including sufficient 

‘factual’ information.  Where you do not have access to actual information, you may 
invent (i.e. make up) the appropriate details. 

 If you need to do some rough work, use the back pages of your answer book and 
rule a line through it so we can see it is not to be marked.  However, be sure that 
you have enough time to finish all the answers that we must mark. 

 Plan your time carefully to ensure that you respond to all questions.  On the other 
hand, you should not rush so much that you do not use all the time available to you.   

 You will also be required to hand in your examination question paper with your 
answer book after you have finished writing your examination.  All the question 
papers are the sole property of the Examination Office of the University of South 
Africa. 

 
The ABT1513 team wishes you all the best for your examination! 
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